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AUSTRALIAN  
PRINCIPALS  

SURVEY
Snapshot of Findings

A snapshot overview of the key findings from the Australian Principals Survey 
The Australian Principals Survey was conducted in 2016 as a census of school principals with a total of 
985 principals participating. 
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Note: Care should be taken when using and interpreting the data provided in the snapshot due to the low response rate to the Survey. The findings only 

represent the views of respondents, and not the broader principal population. The base number of respondents varies by question and some percentages may 

not sum to 100 per cent due to rounding or in instances where respondents were able to select more than one option.

ORIMA Research was engaged to design and undertake research in the form of an online survey of Australian school principals. 
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CLARITY OF PATHWAY FOR PRINCIPAL PREPARATION

41%
of respondents were of the 
opinion that there was not 
a clear path for principal 
preparation in their particular 
model of school.

• Respondents at special schools and at combined 
primary/secondary schools were less likely to 
perceive a clear path for principal preparation 
(with 61% and 58% respectively being of the 
opinion that there was not a clear path).

• While more likely to perceive a clear path of 
professional development to the role of principal, 
34% of respondents at primary-only schools 

and 30% at secondary-only schools were of the 

opinion that there was not a clear path.
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DEMONSTRATING READINESS FOR PROMOTION
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42%

31%
30%

27%

21%
20%

16%

of respondents considered that demonstration 
of competence to an impartial assessor 
was the best way for an aspiring principal to 
demonstrate their readiness for promotion.

suggested other indicators were 
the best way for aspiring principals 
to demonstrate their readiness for 
promotion. For example:

• providing evidence that they have 
contributed to the excellence of 
school development through their 
performance in the role

• demonstrating ‘emotional intelligence’ 
and interpersonal skills

• demonstrating passion for their 
current role and for additional 
responsibilities.

Around one in seven respondents 

Base: n=946
Note: Respondents were able to select up to two options for this question
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MAIN PEDAGOGICAL APPROACHES/METHODS USED 
IN THE TEACHING OF LITERACY AND NUMERACY

88%

76%

71%

Explicit

Instruction

Use of Individual Students

Performance Data

Personalised 

Learning Plans

When asked what main pedagogical approaches/
methods were used in the teaching of literacy and 
numeracy in their school, respondents identified 
Explicit Instruction (88%) as the most common, closely 
followed by use of individual students performance data 
(i.e. NAPLAN results on entry or ongoing assessment, 
76%) and personalised learning plans (71%).

Note: Respondents were able to select up to two options for this questionBase: n=695 (primary and special schools only)

INITIAL TEACHER EDUCATION (ITE) STUDENTS

41%
of respondents had 
taken on ITE students.

88%
of respondents that had 
taken on ITE students have a 
relationship with an ITE provider.

• The nature of the relationships with ITE
providers was generally either only formal
(written, 37%) or informal ongoing (34%).

• A small proportion (15%) had both formal 
and informal relationships with ITE providers.
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Base: n=323

NATURE OF RELATIONSHIP WITH ITE PROVIDERS

MECHANISMS USED TO ASSESS AND 
ENHANCE TEACHERS’ PERFORMANCE
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33% 30%

23% 5%

A wide range of other 
mechanisms were 
also used, with more 
than two‑thirds of all 
respondents using at 
least four out of the nine 
identified mechanisms 
to assess and enhance 
teachers’ performance.

Base: n=598
Note: Respondents were able to select more than one option for this question

of respondents indicated they use the 
Australian Professional Standards for Teachers 
to assess and enhance teachers’ performance.
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