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Welcome to Autism Heroes
Thank you for using the Autism Heroes Education Pack. We invite you to help make a 
difference to the lives of people with Autism within schools across Western Australia. 

What is Autism Heroes?
Designed with the Australian National Curriculum in 
mind, the Autism Heroes Education Pack contains 
lesson plans, a video and worksheets for students 
in Years 3–6. There are also a range of resources 
that are designed to help you prepare and deliver the 
pack and to support understanding of Autism within 
your school. You can find out more about the various 
sections within Autism Heroes below.

The goal of Autism Heroes is to build student 
knowledge about Autism and teach students 
how they can support people with Autism in their 
classroom and school environment. 

Who is Autism Heroes for?
The Autism Heroes Education Pack has been created 
for anyone in an education role, including teachers, 
Education Assistants (EAs), specialist teachers, 
school leadership teams, administrators and so on. 
Families, staff and other people within your school 
community may also find this pack useful. 

How do you use Autism Heroes?
Autism Heroes has been specially developed by 
the Autism Association of Western Australia (Autism 
Association) for you to deliver to your students over 
the course of four lessons. It is structured in six parts 
and includes: 

Introduction

The introduction to Autism 
Heroes, which includes important 

information about the key 
characteristics of Autism and how 

to use this pack.

Video

An informative video about Autism 
that includes simple strategies for 
students to support their peers 

with Autism. autismheroes.autism.
org.au/download

Lesson Plans

Two sets of lesson plans that align 
with the school curriculum – one  

for Years 3–4 and the other  
for Years 5–6.

Tip Sheets

A variety of helpful ideas, tips  
and information on Autism and 

Autism Heroes.

Further Reading

Suggested reading for you, your 
students and the school to gain 
further information on Autism.

Pack Resources

The worksheets that you need 
for each lesson and other 

recommended Visual Supports.

Each lesson builds on the ones before it to increase student knowledge and understanding of Autism. 
Therefore, it is important that Autism Heroes is delivered as a whole package that includes all four 
lessons in the order provided. 
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1. Communicate with Parents

• Obtain consent – if you are using Autism Heroes in 
a school setting, it is strongly recommended that you 
first gain the appropriate consent from the families of 
all students with Autism in your class or school

• Discuss the content – engage the parents 
of each student with Autism in your class in a 
conversation about the lesson content, such as:

 � Does the student or parent have any 
suggestions or points of view? 

 � Does the student or parent want to be involved 
in the lesson?

• Provide information to all parents – send 
information about the lesson content to the 
parents of all students – a ‘parent letter’ example is 
available in the ‘Pack Resources’ section (see p44) 

2.  Familiarise yourself with Autism Heroes

• Video – watch the Autism Heroes video from start 
to finish, for your own reference

• Written materials – read the entire Autism Heroes 
Education Pack, including the appendices, to 
support your understanding of the content 

3. Consider Language

• Think positive – consider the language you will use 
in the lessons and how you can encourage positive 
language about Autism and people with Autism 
(e.g. framing Autism as a difference rather than a 
disability and focussing on strengths rather than just 
the challenges that people with Autism face)

• Preferred terms – note that the term ‘Autism’ can 
be a sensitive topic for the families of students with 
Autism, who may have their own preferred terms 
they use with their child and family

 � If you have students with Autism in your class, 
discuss language preferences directly with 
the family of each student with Autism prior to 
commencing Autism Heroes  

 � Keep in mind that every person with Autism is 
unique, so you may need to tailor your approach 
to each student and/or family 

Before Using Autism Heroes 

Before  you watch 
the video and deliver the 
lesson plans, there are 
five important things for 
you to consider and do:
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4.  Inform, Involve & Plan with Fellow Staff 

• Provide information on Autism Heroes school-
wide – make sure that all staff who are involved 
in the care of students with Autism, as well as the 
extended teaching team within the school, are 
aware of the Autism Heroes Education Pack content 
and when the lessons will be taught to students

• Involve your colleagues – encourage your fellow 
staff members to read the Autism Heroes Education 
Pack and watch the Autism Heroes video

• Foster a positive, inclusive school culture – plan 
for the ways that you, as a school, can support 
ongoing student learning and create a positive 
culture of acceptance and inclusion for people with 
Autism, such as:

 � Adopting an open door policy where all 
students are invited to ask an adult within 
the school their questions about Autism – it 
is important that students are given a safe, 
supportive, confidential environment in which to 
ask their questions, as well as accurate responses

 � Displaying a range of visual learning tools such 
as books, posters, information sheets and videos 
so students can learn more about Autism – please 
refer to the ‘Further Reading’ section on p42 for a 
list of recommended books and resources 

 � Increasing supervision during breaks and 
class time following the lessons to answer 
questions and monitor behaviour (see ‘Recognise 
behavioural changes’ dot point)

 � Following a consistent ‘Positive Behaviour 
Support’ approach across the school, which 
helps individuals with Autism to experience 
success with their behaviour by learning new 
skills in a positive way (for more information see 
the ‘Key Strategies for Supporting a Student 
with Autism’ section on p36)

5.  Prepare for Post-Lesson Support with 
your Students

• Plan follow-up discussions with your students 
– after you present the Autism Heroes Education 
Pack, regularly review and continue discussions 
about the lesson content with your students to 
reinforce the outcomes and lessons learned

• Be ready to follow up with students and 
families with Autism – after delivering the lessons, 
get in touch with students in the class and the 
families of students with Autism to see if they have 
any questions or comments about Autism Heroes

• Tell your students how they can find out more 
– after you have delivered the lessons, let your 
students know about your open door policy, Visual 
Supports on display and so on

• Recognise behavioural changes – students 
may be more aware of peers with Autism in 
their classroom or school, which may also lead 
to positive changes in student behaviour (e.g. 
discussing Autism, asking questions about Autism 
or wanting to actively help students with Autism) 
– your support is vitally important in ensuring your 
students make these changes in a considerate and 
respectful way 

• Teach your students consideration – encourage 
your class to be mindful of:

 � How often and when they approach a peer 
with Autism to ask them to play – no-one can 
play with everyone all of the time and their peer 
may become overwhelmed by changes to their 
daily routine

 � Respecting the wants and needs of a peer with 
Autism when asking them to play – their peer 
may feel like being alone or prefer another activity, 
so students could suggest an alternative activity 
or, if they decline, ask their peer another time



INTRODUCTION
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What is Autism? 
Autism Spectrum Disorder (Autism) is a complex developmental disability that is 
neurobiological. This means it relates to how the brain interprets information and 
responds to it.

People with Autism experience differences in the 
way they communicate socially. Their behaviour 
may be repetitive or narrowly focussed. People with 
Autism also tend to experience differences with their 
senses that can affect the way they react to their 
surroundings. 

Although the core characteristics of Autism may cause 
some challenges, they can also result in special skills 
and abilities. When getting to know a student with 
Autism, it is important not only to learn about their 
challenges but also to recognise their strengths!  

The Characteristics of Autism

People with Autism experience different degrees of 
difficulty in two core areas – ‘Social Communication’ 
and ‘Behaviour’. A person’s exact experience in these 
two areas is specific to them. 

For example, some people with Autism will find 
communicating with others hard, yet have no 
difficulties with noisy or busy situations. Others may 
experience the opposite or have different strengths 
and difficulties altogether. 

Social Communication

In social situations, communication is about more 
than simply understanding what other people 
are saying. There are many unspoken rules that 
underpin social interactions, which change based 
on the situation and people involved. Some people 
with Autism speak fluently while others have limited 
speech or do not talk at all. 

How Social Communication affects students 
with Autism

Although no two students with Autism will be the 
same, they all face challenges in interacting and 
communicating with others. Students with Autism may:

• Prefer to be on their own rather than interact with 
their peers or with adults

• Not respond when people speak or gesture 
toward them, even when their name is called

• Make little eye contact with others

While some people with Autism will seek solitude, 
others may also have a strong desire for relationships – 
though help with forming friendships is often needed.

Varying levels of understanding vs 
communication 

It is important to be aware that the communication 
abilities of a student with Autism is not necessarily 
equal to their ability to understand and process 
information.

For example, someone with a very limited ability 
to express themself may have a much greater 
understanding than is immediately apparent. Similarly, 
someone else who has a high level of verbal skills 
and is able to get their point across may have great 
difficulty understanding, processing and reacting to 
information presented to them.

Students with Autism may:

• Be very ‘concrete’ or literal in their understanding 
of language

• Have very few words that they can use to  
express themselves and therefore need 
communication support

• Talk with ease, particularly about interests that are 
important to them, with little understanding that 
others may not be interested
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Behaviour

The following behaviours all fall within the Behaviour 
area of characterising Autism: 

• Repetitive Actions – doing or saying something 
over and over again (including routines)

• Intense Interests – a higher degree of interest 
in a particular topic or activity than others may 
experience  

• Sensory Processing – differences in how the 
person processes information that is provided 
by their senses, which can result in unusual or 
unexpected behavioural responses

These behaviours are often connected. When the 
world is overwhelming and unpredictable, they can 
give a person with Autism a sense of predictability 
and comfort. 

Differences in Thinking: Theory of Mind 

People with Autism tend to think quite differently, 
which may lead to some challenges but can also 
result in some unique strengths. Three concepts that 
help explain these differences are: 

• Theory of Mind – the ability to gauge the 
thoughts, intentions, feelings and mental states of 
other people (including being able to empathise or 
‘put themselves in some else’s shoes’) 

• Executive Function – the high level cognitive 
skills that involve managing our thoughts, actions 
and emotions in order to get things done (such 
as organisation, focussing, remembering and 
responding appropriately)

• Central Coherence – the ability to pull information 
together and make sense of it, depending on the 
situation or circumstance (including being able to 
look for the ‘bigger picture’ and overall meaning)

How differences in thinking affects students  
with Autism

These differences in thinking can affect students in 
various ways, including: 

• Challenges with Theory of Mind – can 
sometimes be misunderstood as being uncaring, 
when in fact it is the impairment that may cause 
them to do or say ‘the wrong thing’ 

• Challenges with Executive Function – having 
trouble getting started on tasks, remembering 
what to do, multi-tasking, prioritising different 
tasks, keeping track of activities or personal items 
and so on

• Challenges with Central Coherence – focussing 
on specific details at the expense of understanding 
the overall picture of a situation or experience (though 
this may also mean excellent attention to detail!)  



Years 3-4 Lesson Plan Introduction
On the following pages are the four lesson plans for the Years 3–4 age group. Each lesson 
plan contains the: 

 9 Links to the Australian curriculum

 9 Objectives of the lessons  

 9 Preparation you need to do before delivering each lesson

 9 Sequence of the lesson activities (as an overview that you can easily refer back to)

 9 Details of the lesson activities

Remember that Autism Heroes is designed to be delivered as a whole package that includes all 
four lessons in the order provided. 

If this is not your year group, lesson plans for the Years 5–6 age group can be found on p17. You will also 
find the ‘How to Adapt Autism Heroes for Other Age Groups’ tip sheet on p31. 

LESSON PLANS YEARS 3-4
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Lesson 1 : Understanding Autism
Duration: 40 minutes

Australian Curriculum Links
Health and Physical Education 

• Personal and Social Capability

• Intercultural Understanding

Years 3–4

• Communicating and interacting for health and wellbeing – describe how respect, 
empathy and valuing diversity can positively influence relationships ACPPS037

• Contributing to healthy and active communities – research own heritage and cultural 
identities, and explore strategies to respect and value diversity ACPPS042 

Lesson Objectives

• To discuss prior knowledge of Autism and offer personal viewpoints

• To observe how Autism might present for different people their own age

• To gain an understanding of the actions and/or responses that some people with Autism  
can demonstrate

• To discuss the characteristics of Autism, including differences in communication, social interactions, 
interests and the ways someone responds based on their senses (e.g. sight, sound or smells)

Teacher Preparation

• Read the ‘Before Using Autism Heroes’ section on p2 of the Autism Heroes Education Pack

• Watch the Autism Heroes video to familiarise yourself with the video content  
autismheroes.autism.org.au/download

• Read the ‘What is Autism?’ section on p4 to familiarise yourself with Autism

• Discuss the lesson content with parents of students in the class – a letter or meeting is 
recommended (see ‘Example Parent Letter’ on p45)

• If a student with Autism is in your class, engage them (if appropriate) and/or their parents in 
a conversation so they are aware of the lesson content. Does the student or family have any 
suggestions or points of view they would like to share? Do they want to be involved in the lesson? 

• Prepare the Autism Heroes video so it plays from the beginning for your students

Lesson Sequence

1. Video: watch the Autism Heroes video from the beginning to the end

2. Discussion & Explosion Chart: engage the class in a discussion about their understanding, 
beliefs and experiences with Autism and create an Explosion Chart about Autism (see p46 for 
an example Explosion Chart)

3. Game: play a game of ‘True or False’ about Autism as a class (based on ‘Heads or Tails’)

7



Key Learning Activities 

4. Video: Autism Heroes

Students watch the Autism Heroes video from the 
beginning to the end. (See p1 for video link.)

5. Discussion & Explosion Chart: Autism

Once the video clip has finished, students work as 
a class to discuss their understanding, beliefs and 
experiences with Autism while creating an Explosion 
Chart on the board. This exercise aims to stimulate 
critical thinking about society’s and their own 
viewpoints on Autism, as well as the inferences they 
have made from the video. 

Ask your students to consider: 

• What do you find interesting about the video?

• What do you know about Autism?

• What personal experiences with Autism do you 
have, if any?

• How did the video challenge your prior knowledge 
of Autism?

• What do you want to learn more about,  
regarding Autism? 

• Do you have any questions about Autism?

• What are the core characteristics of Autism?  
(i.e. differences in ‘Social Communication’, 
‘Sensory Processing’ and ‘Behaviour’)

Encourage students to be open with their questions 
and reassure them that there are no ‘silly’ questions. 
Explain that over the next four lessons, they will be 
learning all about Autism – what it is, what it looks 
like, how it can present in a person and what they 
can do to help.

6. Game: ‘True or False’

Students play ‘True or False’ as a class, which is 
based on the game ‘Heads and Tails’. This game helps 
dispel common myths and gives students a better 
understanding of factual information about Autism. 

To begin, all of your students stand up and then you 
start asking the provided ‘True or False’ questions. 
For each question, students put their hands on their 
head if they think the answer is ‘true’ or on their waist 
if they think the answer is ‘false’. 

If students answer incorrectly, they sit down. If they 
answer correctly, they remain standing. It may also 
be helpful for a student who is correct to share the 
reasoning for their answer, to help consolidate learning. 
For the students left standing after all 10 questions 
have been asked, congratulate them on their listening 
and knowledge.

Questions:

1. All people with Autism can’t talk (False)

2. A person with Autism will have it forever (True)

3. All people with Autism have difficulties 
with sports

(False)

4. Autism is caused by foods that we eat (False)

5. People with Autism don’t want to make 
friends

(False)

6. People with Autism have a range of 
different strengths

(True)

7. More boys than girls have Autism in 
Australia

(True)

8. People with Autism might not know how 
to play with others

(True)

9. Autism can be caught from another 
person

(False)

10. People with Autism feel emotions like 
everyone else

(True)

Lesson Resources

• ‘Before Using Autism Heroes’ section (see p2)

• ‘What is Autism?’ section (see p4)

• Video: Autism Heroes by the Autism Association of Western Australia  
autismheroes.autism.org.au/download

• Example Parent Letter (see p45)

• Example Explosion Chart (see p46)

LESSON PLANS YEARS 3-4

8



Lesson 2 : Celebrating Differences
Duration: 40 minutes

Australian Curriculum Links
Health and Physical Education 

• Personal and Social Capability

• Intercultural Understanding

Years 3–4

• Communicating and interacting for health and wellbeing – describe how respect, 
empathy and valuing diversity can positively influence relationships ACPPS037

• Contributing to healthy and active communities – research own heritage and cultural 
identities, and explore strategies to respect and value diversity ACPPS042 

Lesson Objectives

• To observe how Autism might present for different people their own age

• To explore similarities and differences in people

• To discuss what it means to be unique

Teacher Preparation

• Re-watch the Autism Heroes video from the beginning to the 2:30 mark to familiarise yourself 
with this lesson’s video content

• Prepare the Autism Heroes video so it plays from the beginning for your students

• Be ready to stop the video at the 2:30 mark

• Photocopy the ‘Same and Different’ Worksheet (see p47) 

Lesson Sequence

1. Video: re-watch the Autism Heroes video from the beginning to the 2:30 mark

2. Post-Video Discussion: engage the class in a short discussion about this section of the video 
to encourage further learning about Autism

3. Worksheet: instruct students to complete the ‘Same and Different’ Worksheet – first the left 
side independently and then the right side with a partner (see p47)

4. Discussion: engage the class in a discussion about similarities, differences and what makes 
everyone unique

5. Game: play a game of ‘We’re All Different’ (based on ‘Simon Says’) as a class

9



Key Learning Activities 

1. Video: Autism Heroes

Students re-watch the Autism Heroes video from the 
beginning to the 2:30 mark. 

2. Post-Video Discussion

Once the video clip has finished, lead a short 
discussion with your class about what they have just 
watched. Ask your students to consider: 

• What did you notice about the people with Autism 
talking in the video? (i.e. Harrison, Hiruni, Thomas)

• What might be challenging for a person with 
Autism? What does this look like? What does it  
feel like? What does it sound like?

• How would you feel if you didn’t have any friends?

• How are people with Autism like you? What do  
you have in common with someone with Autism?

• How could you make a student with Autism  
feel good?

3. Worksheet: ‘Same and Different’

Students complete the left side of the ‘Same and 
Different’ worksheet independently, using their 
personal characteristics to fill in the answers. 
Students are then paired to fill out the remainder of 
the worksheet about their partner’s characteristics. 

4. Discussion: Similarities & Differences

Students discuss their findings from the worksheets 
as a class. This exercise aims to stimulate critical 
thinking about the similarities and differences between 
individuals (e.g. personal characteristics, likes, dislikes, 
interests and so on), and develop an understanding 
and acceptance of everyone’s differences. 

Key questions for your students to consider include:

• What similarities do you share with your partner?

• What’s something interesting that was different 
from your partner?

• What would it be like if everyone was the same?

• What’s good about people being unique and 
different?

5. Game: ‘We’re All Different’

Students play ‘We’re All Different’ as a class, which 
is based on the game ‘Simon Says’. The game 
encourages students to reflect on their own personal 
characteristics, interests and likes and compare them 
with those of their peers.

In this version of ‘Simon Says’, students only respond 
when the command is true for them. For example, if 
“Simon says everyone with brown eyes, stand up” then 
all of the students with brown eyes would stand. Other 
phrases could include “Simon says everyone who likes 
swimming, stand on one foot” or “Simon says everyone 
who has a pet cat, put both arms in the air”.

Lesson Resources

• Video: Autism Heroes by the Autism Association of Western Australia  
autismheroes.autism.org.au/download

• ‘Same and Different’ Worksheet (see p47)

LESSON PLANS YEARS 3-4
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Lesson 3 : Step into a Person  
with Autism’s Shoes
Duration: 40 minutes

Australian Curriculum Links
Health and Physical Education 

• Personal and Social Capability 

• Intercultural Understanding 

Years 3–4

• Communicating and interacting for health and wellbeing – describe how respect, 
empathy and valuing diversity can positively influence relationships ACPPS037

• Contributing to healthy and active communities – research own heritage and cultural 
identities, and explore strategies to respect and value diversity ACPPS042 

Lesson Objectives

• To experience uncertainty with what we see, taste, hear, smell and understand

• To discuss what it feels like to understand and perceive the world in a different way

• To explore the impact Autism challenges may have on a person’s social and emotional wellbeing

Teacher Preparation

• Re-watch the Autism Heroes video from the 2:30 to 8:26 mark to familiarise yourself with this 
lesson’s video content

• Prepare the Autism Heroes video so it plays from the 2:30 mark

• Be ready to stop the video at the 8:26 mark

• Prepare three stations with the materials that are listed underneath ‘Lesson Resources’ below 
(please note: depending on the size of your class, it may be useful to set up multiples of each station)

Lesson Sequence

1. Video: watch the Autism Heroes video from 2:30 to the 8:26 mark

2. Discussion: engage the class in a discussion about the strengths and differences that a person 
with Autism may experience

3. Activity Stations: instruct the students to work in groups and rotate around the classroom to 
complete the prepared activities

4. Discussion: engage your class in a discussion about their experiences completing the activities

5. Game: play a game of ‘Chasing Chickens’ as a class (based on ‘Charades’)

6. Discussion: engage your class in a discussion of their experiences playing ‘Chasing Chickens’

11



Key Learning Activities 

1. Video: Autism Heroes

Students watch the Autism Heroes video from 2:30 to 
the 8:26 mark. 

2. Discussion: Differences in Experience

Once the video clip has finished, lead a discussion 
with your class about the different ways that people 
with Autism experience the world. Ask your students 
to consider: 

• What are some of the challenges people with 
Autism might experience?

• Do you ever get mad or frustrated? 

• What do you do when you’re mad or frustrated?

• Are there any noises or foods that bother you?

• Do you have any worries or fears in common with 
the people in the video?

3. Activity Stations

Students work in small groups of three and rotate 
through each activity, which are dedicated to different 
experiences that use the senses. Each group needs 
to have a turn doing all three tasks. 

Station One – Sight 

In their group, students look at the optical illusions on 
the desk and discuss what they see with each other. 
Key questions for your students to consider include:

• Was what you saw the same or different to  
your peers?

• Are there multiple ways that people can see  
the images?

• Can things be interpreted in different ways?

• How did your perception change once you 
understood what your peers were seeing?

Station Two – Touch 

In their group, two students wear gloves and thread 
beads onto string while the third student times them to 
see who can thread all of the beads onto the string first. 
Key questions for your students to consider include:

• What was it like to thread the beads while  
wearing gloves? 

• What was the impact of the gloves on the task? 

• What did you do to make the task easier?

Station Three – Sounds

In their group, one student is the ‘listener’ and 
sits between the other two students, who are 
the ‘speakers’. Each speaker chooses a different 
book from the classroom and randomly selects a 
passage. The listener sets a timer for 20 seconds. 
The speakers then both read their passage aloud 
to the listener at the same time. After 20 seconds of 
reading, the speakers stop and ask the listener to try 
and recall as much as they can from each book. 

Students rotate the roles within their group so that 
everyone has an opportunity to be the listener. Once 
this has happened, the students discuss the following 
questions within their group from the perspective of 
being the listener:

• How much information could you remember from 
both books?

• What was it like to have two people talking to you 
at the same time? 

• What made you pay attention to one speaker over 
the other at different times? 

Sight Touch Sounds

LESSON PLANS YEARS 3-4
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4. Discussion: Activity Station Findings

As a class, students discuss their findings from 
completing the activities. This exercise aims to 
stimulate critical thinking about what the students did, 
the impact of the activity for them and the others in 
their group, and how they could help each other. 

Key questions for your students to consider include: 

• What would it feel like if you couldn’t rely on your 
sight, smell, taste or voice?

• How did you react to the challenge of doing a task 
differently than you’re used to?

• What did you observe others doing during the task?

• Did you do things to help make a task easier for your 
peers, or were there things you could have done? 

• What would it feel like if you couldn’t rely solely on 
your senses to tell you what’s going to happen next?

• How do you feel when something happens that 
you didn’t plan for or that’s unexpected? 

5. Game: ‘Chasing Chickens’

Students play ‘Chasing Chickens’ as a class, which 
is based on the game ‘Charades’. In this version of 
‘Charades’, a leader is chosen and their peers start 
outside the classroom. The leader is asked to act 
out the task of ‘catching a chicken’ without using 
any words. One at a time, each student is instructed 
to come into the classroom and help the leader with 
their task by joining in or copying them, based on 
what they think the leader is miming. 

When everyone has had a chance to help ‘catch the 
chickens’, break the silence by asking each of your 
students what they thought they were doing.

Lesson Resources

• Video: Autism Heroes by the Autism 
Association of Western Australia  
autismheroes.autism.org.au/download 

• Sight activity: 

 � Optical Illusions (see p50)

• Touch activity: 

 � 2 or more pairs of oversized washing-up or 
gardening gloves (please note: well-fitted 
gloves such as medical or latex gloves are 
not suitable for this activity)

 � 2 or more sets of threading materials (e.g. 
beads or letters to thread onto shoelaces 
or strings)

• Sound activity: 

 � Timers or stopwatches

 � A range of classroom books

6. Discussion: Game Experience

Lead a discussion with your class about their 
experiences playing ‘Chasing Chickens’. Encourage 
students to reflect on the importance of body 
language and words, reading the environment around 
them and understanding what is expected in different 
situations. Ask your students to consider: 

• How did it feel not being able to use your words  
to ask questions?

• What did it feel like walking in to something 
unfamiliar or unexpected and not knowing what 
was happening? 

• What clues did you use to know what you needed 
to do?

• How did the last player to enter the room feel  
while they were waiting outside?

• What stopped you from asking your peers what 
they were doing?

• What might have happened if you asked for help 
from someone else? 
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Lesson 4 : Helping Someone  
with Autism
Duration: 40 minutes

Australian Curriculum Links
Health and Physical Education 

• Personal and Social Capability

• Intercultural Understanding 

Years 3–4

• Communicating and interacting for health and wellbeing – describe how respect, 
empathy and valuing diversity can positively influence relationships ACPPS037

• Contributing to healthy and active communities – research own heritage and cultural 
identities, and explore strategies to respect and value diversity ACPPS042 

Lesson Objectives

• To explore how to be a good friend to someone with Autism 

• To discuss and problem-solve what we can say and do to help a person with Autism in social 
situations at school 

• To reflect on what Autism is as a class

Teacher Preparation

• Re-watch the Autism Heroes video from the 8:26 mark to familiarise yourself with this lesson’s 
video content

• Prepare the Autism Heroes video so it plays from the 8:26 mark until the end

• Cut out eight squares of card and write a different ‘how to help’ strategy from the video on each 
piece of card, namely: 

 � Get to know the person

 � Be understanding

 � Offer to help

 � Ask a teacher for help

 � Give them some space

 � Give them a chance to take the lead

 � Show them how

 � Ask about their interests 

LESSON PLANS YEARS 3-4
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Lesson Sequence

1. Discussion & Explosion Chart: engage the class in a discussion about what being a good 
friend means and why this is important, and create an Explosion Chart based on this discussion 

2. Video: watch the Autism Heroes video from the 8:26 mark until the end

3. Discussion: engage the class in a discussion about how they can help a person with Autism 

4. Roleplay Activity: instruct the students to get into groups of four or five to roleplay one of the 
‘how to help’ strategies from the video

5. Discussion: engage the class in a discussion of their experiences roleplaying the scenarios 

6. Poster (optional): create a poster, either as a class or individually, on what the students have 
learned about Autism

Key Learning Activities 

1. Discussion & Explosion Chart: Friendship

Students work as a class to complete an Explosion 
Chart on the board to stimulate critical thinking about 
issues relating to friendships, such as bullying and not 
being accepted by peers. Ask your students to consider: 

• What does it mean to be a good friend? 

• What do you think friendship looks, feels or 
sounds like? 

• What do you do to be friendly to others or to be a 
good friend?

• What are some of the things people do that might 
not be friendly? 

• Why it is important to look out for people in our 
class or at our school?

2. Video: Autism Heroes

Students watch the Autism Heroes video from the 
8:26 mark until the end. 

3. Discussion: Helping People with Autism

Once the video clip has finished, lead a discussion 
with your class about how everyone can be helpful 
or friendly towards people with Autism. Ask your 
students to consider:

• What are some friendly things you can say or do to 
help a person with Autism?

• How can you help a person with Autism at school?

• What did you like about the people in the video?

• What strengths did you notice that the people with 
Autism featured in the video have?

4. Activity: Roleplay

Students break into small groups of four or five. Give 
each group a piece of card with one of the ‘how to 
help’ strategies from the video and instruct them to 
demonstrate how they would use this strategy in a 
short roleplay scenario. Ask your students to consider:

• Thinking about the common challenges a peer with 
Autism may experience at school, what’s a situation 
that could require you to use this strategy? 

• Thinking about the different environments and 
activities we engage in at school, where will your 
roleplay take place? 

• How would you use this strategy to help a peer 
with Autism? 

• Who would be involved in this scenario?

• What would each character do, say or act on?

When they are ready, each group takes their turn to 
act out their roleplay for the class.
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5. Discussion: Roleplay Findings

After each roleplay, the teacher leads the class in a 
discussion about the scenario and the issues that arose 
in it. This exercise aims to stimulate critical thinking 
about how to problem-solve various issues that may 
arise and what the students can say, do and act on in 
different situations to help a person with Autism. 

For each roleplay, ask your students to consider:

• What is happening in the roleplay?

• What was the issue or problem in this scenario?

• How did each character’s actions affect the other 
characters in the scenario?

• How might the character who needed help feel?

• In what ways were the issues resolved or 
unresolved?

• What are some alternative ways you could resolve 
the issues?

• What would you do if you saw the same situation 
happen at school?

• What are some of the other tips presented in the 
video that you could use in this situation?

6. Poster: What We’ve Learned (Optional)

Students create a poster to display in their classroom or 
school, either individually or as a class, to illustrate what 
they have learned about Autism. Poster ideas include:

• What is Autism?

• How can I make a difference?

• How can we make a difference?

Enter the Draw! 

The Autism Association is running a special 
competition to recognise everyone who has gone the 
extra mile to raise awareness of Autism in their school. 

Simply submit a copy or scan of your best posters to 
autismheroes.autism.org.au/download/submit-a-poster  
on behalf of your students and your school could win 
a set of Autism Association publications and have your 
poster featured on our Facebook page. The winners 
will be drawn at the end of each school year.

7. Prepare for Post-Lesson Support with  
your Students  

Plan and prepare for ongoing follow-up with your 
students. This may be unique to your school or 
classroom and could include: 

• Regularly reviewing and continuing discussions 
about the Autism Heroes lesson content to 
reinforce the outcomes and lessons learned

• Researching or providing more resources and 
information

• Asking and answering questions

• Sharing the information your class has learned 
with others

For more post-lesson support ideas, revisit the 
‘Before Using Autism Heroes’ section on p2.  

Lesson Resources

• Video: Autism Heroes by the Autism Association of Western Australia  
autismheroes.autism.org.au/download

• Example Explosion Chart (see p46)

LESSON PLANS YEARS 3-4
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Years 5-6 Lesson Plan Introduction
On the following pages are the four lesson plans for the Years 5–6 age group. Each lesson 
plan contains the: 

 9 Links to the Australian curriculum

 9 Objectives of the lessons  

 9 Preparation you need to do before delivering each lesson

 9 Sequence of the lesson activities (as an overview that you can easily refer back to)

 9 Details of the lesson activities

Remember that Autism Heroes is designed to be delivered as a whole package that includes all 
four lessons in the order provided. 

If this is not your year group, lesson plans for the Years 3–4 age group can be found on p6. You will also 
find the ‘How to Adapt Autism Heroes for Other Age Groups’ tip sheet on p31. 
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Lesson 1 : Understanding Autism
Duration: 40 minutes

Australian Curriculum Links
Health and Physical Education 

• Personal and Social Capability

• Intercultural Understanding 

Years 5–6

• Communicating and interacting for health and wellbeing – practise skills to establish and 
manage relationships ACPPS055

• Being healthy, safe and active – plan and practise strategies to promote health, safety 
and wellbeing ACPPS054

Lesson Objectives

• To discuss prior knowledge of Autism and offer personal viewpoints

• To observe how Autism might present for different people their own age

• To gain an understanding of the actions and/or responses that some people with Autism  
can demonstrate

• To discuss the characteristics of Autism, including differences in communication, social 
interactions, interests and the ways someone responds based on their senses (e.g. sight, 
sounds or smells)

Teacher Preparation

• Read the ‘Before Using Autism Heroes’ section on p2 of Autism Heroes Education Pack

• Watch the Autism Heroes video to familiarise yourself with the video content  
autismheroes.autism.org.au/download 

• Read the ‘What is Autism?’ section on p4 to familiarise yourself with Autism

• Discuss the lesson content with parents of students in the class – a letter or meeting is 
recommended (see p45 for an example parent letter) 

• If a student with Autism is in your class, engage them (if appropriate) and their parents in a 
conversation so they are aware of the lesson content. Does the student or family have any 
suggestions or points of view they would like to share? Do they want to be involved in the lesson? 

• Prepare the Autism Heroes video so it plays from the beginning for your students 

Lesson Sequence

1. Video: watch the Autism Heroes video from the beginning to the end

2. Discussion & Explosion Chart: engage the class in a discussion about their understanding, 
beliefs and experiences with Autism and create an Explosion Chart about Autism (see p46 for 
an example Explosion Chart)

3. Game: play a buzzer game of ‘True or False’ as a class

LESSON PLANS YEARS 5-6
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Key Learning Activities 

1. Video: Autism Heroes

Students watch the Autism Heroes video from the 
beginning to the end. 

2. Discussion & Explosion Chart: Autism

Once the video clip has finished, students work as 
a class to discuss their understanding, beliefs and 
experiences with Autism while creating an Explosion 
Chart on the board. This exercise aims to stimulate 
critical thinking about society’s and their own 
viewpoints on Autism, as well as the inferences they 
have made from the video. 

Ask your students to consider:

• What do you find interesting about the video?

• What do you know about Autism? 

• What personal experiences with Autism do you 
have, if any?

• How did the video challenge your prior  
knowledge of Autism?

• What do you want to learn more about,  
regarding Autism?

• Do you have any questions about Autism?

• What are the core characteristics of Autism?  
(i.e. differences in ‘Social Communication’, 
‘Sensory Processing’ and ‘Behaviour’)

Encourage students to be open with their questions 
and reassure them that there are no ‘silly’ questions. 
Explain that over the next four lessons, they will be 
learning all about Autism – what it is, what it looks 
like, how it can present in a person and what they 
can do to help.

3. Game: ‘True or False’

Students play a buzzer game of ‘True or False as a 
class, with two teams of approximately 15 students. 
This game helps dispel common myths and gives 
students a better understanding of factual information 
about Autism. 

To begin, each team creates a team name and a 
‘buzzer word’ that begins with the letter ‘A’. Choose 
a student from each team to go ‘head-to-head’. Ask 
one of the questions and the first student to say their 
buzzer word gets to answer with ‘true’ or ‘false’. If 
the student is correct, they are awarded a point and 
share their reasoning for the answer they chose. If the 
student is incorrect, the other team is given a chance 
to answer ‘true’ or ‘false’ and explain their reasoning.

The team with the most points at the end of the 
game wins.

Questions:

1. All people with Autism can’t talk (False)

2. A person with Autism will have it forever (True)

3. All people with Autism have difficulties 
with sports

(False)

4. Autism is caused by foods that we eat (False)

5. People with Autism don’t want to make 
friends

(False)

6. People with Autism have a range of 
different strengths

(True)

7. More boys than girls have Autism in 
Australia

(True)

8. People with Autism might not know how 
to play with others

(True)

9. Autism can be caught from another 
person

(False)

10. People with Autism feel emotions like 
everyone else

(True)

Lesson Resources

• ‘Before Using Autism Heroes’ section (see p2)

• ‘What is Autism?’ section (see p4) 

• Video: Autism Heroes by the Autism Association of Western Australia  
autismheroes.autism.org.au/download

• Example Parent Letter (see p45)

• Example Explosion Chart (see p46)
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Lesson 2 : Celebrating Differences
Duration: 40 minutes

Australian Curriculum Links
Health and Physical Education 

• Personal and Social Capability

• Intercultural Understanding

Years 5–6

• Communicating and interacting for health and wellbeing – practise skills to establish and 
manage relationships ACPPS055

• Being healthy, safe and active – plan and practise strategies to promote health, safety 
and wellbeing ACPPS054

Lesson Objectives

• To observe how Autism might present for different people their own age

• To explore similarities and differences in people

• To discuss what it means to be unique

Teacher Preparation

• Re-watch the Autism Heroes video from the beginning to the 2:30 mark to familiarise yourself 
with this lesson’s video content

• Prepare the Autism Heroes video so it plays from the beginning for your students

• Be ready to stop the video at the 2:30 mark

• Photocopy the ‘Detective’ Worksheet (see p48)  

Lesson Sequence

1. Video: re-watch the Autism Heroes video from the beginning to 2:30 mark

2. Post-Video Discussion: engage the class in a short discussion about this section of the video 
to encourage further learning about Autism

3. Worksheet: instruct students to complete the ‘Detective’ Worksheet in pairs (see p48)

4. Discussion: engage the class in a discussion about similarities, differences and what makes 
everyone unique

LESSON PLANS YEARS 5-6
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Key Learning Activities

1. Video: Autism Heroes

Students re-watch the Autism Heroes video from the 
beginning to the 2:30 mark. 

2. Post-Video Discussion

Once the video clip has finished, lead a short 
discussion with your class about what they have just 
watched. Ask your students to consider:

• What did you notice about the people with Autism 
talking in the video? (i.e. Harrison, Hiruni, Thomas)

• What might be challenging for a person with 
Autism? What does this look like? What does it feel 
like? What does it sound like? 

• How would you feel if you didn’t have any friends?

• How are people with Autism like you? What do you 
have in common with someone with Autism?

• How could you make a student with Autism  
feel good?

3. Worksheet: ‘Detective’

Students complete the ‘Detective’ Worksheet in pairs, 
taking turns to ask each other questions to fill out the 
worksheet about their partner. 

4. Discussion: Similarities & Differences

Students discuss their findings from the worksheets 
as a class. This exercise aims to stimulate critical 
thinking about the similarities and differences between 
individuals (e.g. personal characteristics, likes, dislikes, 
interests and so on), and develop an understanding 
and acceptance of everyone’s differences. 

Key questions for your students to consider include:

• What do you have in common with your partner?

• What is different about each of you?

• What do you like or appreciate about your 
partner’s differences?

• How are your strengths and challenges the same 
or different to those of your partner?

• Why is it important that everyone is unique?

• What can we all learn from each other?

Lesson Resources

• Video: Autism Heroes by the Autism Association of Western Australia  
autismheroes.autism.org.au/download

• ‘Detective’ Worksheet (see p48)
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Lesson 3 : Step into a Person  
with Autism’s Shoes
Duration: 40 minutes

Australian Curriculum Links
Health and Physical Education 

• Personal and Social Capability 

• Intercultural Understanding 

Years 5–6

• Communicating and interacting for health and wellbeing – practise skills to establish and 
manage relationships ACPPS055

• Being healthy, safe and active – plan and practise strategies to promote health, safety 
and wellbeing ACPPS054

Lesson Objectives

• To experience uncertainty with what we see, taste, hear, smell and understand

• To discuss what it feels like to understand and perceive the world in a different way

• To explore the impact Autism challenges may have on a person’s social and emotional wellbeing

Teacher Preparation

• Re-watch the Autism Heroes video from the 2:30 to 8:26 mark to familiarise yourself with this 
lesson’s video content

• Prepare the Autism Heroes video so it plays from the 2:30 mark

• Be ready to stop the video at the 8:26 mark

• Prepare three stations with the materials that are listed underneath ‘Lesson Resources’ below 
(please note: depending on the size of your class, it may be useful to set up multiples of each station)

Lesson Sequence

1. Video: watch the Autism Heroes video from 2:30 to the 8:26 mark

2. Discussion: engage the class in a discussion about the strengths and differences that a person 
with Autism may experience

3. Activity Stations: instruct the students to work in groups and rotate around the classroom to 
complete the prepared activities

4. Discussion: engage your class in a discussion about their experiences completing the activities

5. Game: play a game of ‘Chasing Chickens’ as a class (based on ‘Charades’)

6. Discussion: engage your class in a discussion of their experiences playing ‘Chasing Chickens’

LESSON PLANS YEARS 5-6
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Key Learning Activities 

1. Video: Autism Heroes

Students watch the Autism Heroes video from 2:30 to 
the 8:26 mark. 

2. Discussion: Differences in Experience

Once the video clip has finished, lead a discussion 
with your class about the different ways that people 
with Autism experience the world. Ask your students 
to consider:

• What are some of the challenges people with 
Autism might experience?

• Do you ever get mad or frustrated? 

• What do you do when you’re mad or frustrated?

• Are there any noises or food that bother you?

• Do you have any worries or fears in common with 
the people in the video?

3. Activity Stations

Students work in small groups of three and rotate 
through each activity, which are dedicated to different 
experiences that use the senses. Each group needs 
to have a turn doing all three tasks. 

Station One – Sight 
In their group, students look at the optical illusions on 
the desk and discuss what they see with each other. 
Key questions for your students to consider include:

• Was what you saw the same or different to  
your peers?

• Are there multiple ways that people can see  
the images?

• Can things be interpreted in different ways?

• How did your perception change once you 
understood what your peers were seeing?

Station Two – Touch  
In their group, two students wear gloves and thread 
beads onto string while the third students times them to 
see who can thread all of the beads onto the string first. 
Key questions for your students to consider include:

• What was it like to thread the beads while wearing 
the gloves?

• What was the impact of the gloves on the task? 

• What did you do to make the task easier?

Station Three – Sounds
In their group, one student is the ‘listener’ and 
sits between the other two students, who are 
the ‘speakers’. Each speaker chooses a different 
book from the classroom and randomly selects a 
passage. The listener sets a timer for 20 seconds. 
The speakers then both read their passage aloud 
to the listener at the same time. After 20 seconds of 
reading, the speakers stop and ask the listener to try 
and recall as much as they can from each book. 

Students rotate the roles within their group so that 
everyone has an opportunity to be the listener. Once 
this has happened, the students discuss the following 
questions within their group from the perspective of 
being the listener:

• How much information could you remember from 
both books?

• What was it like to have two people talking to you 
at the same time? 

• What made you pay attention to one speaker over 
the other at different times? 

Sight Touch Sounds

23



4. Discussion: Activity Station Findings

As a class, students discuss their findings from 
completing the activities. This exercise aims to 
stimulate critical thinking about what the students did, 
the impact of the activity for them and the others in 
their group, and how they could help each other. 

Key questions for your students to consider include:

• What would it feel like if you couldn’t rely on your 
sight, smell, taste or voice?

• How did you react to the challenge of doing a task 
differently than you’re used to?

• What did you observe others doing during the task?

• Did you do things to help make a task easier for you 
peers, or were there things you could have done? 

• What would it feel like if you couldn’t rely solely on 
your senses to tell you what’s going to happen next?

• How do you feel when something happens that 
you didn’t plan for or that’s unexpected? 

5. Game: ‘Chasing Chickens’

Students play ‘Chasing Chickens’ as a class, which 
is based on the game ‘Charades’. In this version of 
‘Charades’, a leader is chosen and their peers start 
outside the classroom. The leader is asked to act 
out the task of ‘catching a chicken’ without using 
any words. One at a time, each student is instructed 
to come into the classroom and help the leader with 
their task by joining in or copying them, based on 
what they think the leader is miming. 

When everyone has had a chance to help ‘catch the 
chickens’, break the silence by asking each of your 
students what they thought they were doing.

6. Discussion: Game Experience

Lead a discussion with your class about their 
experiences playing ‘Chasing Chickens’. Encourage 
students to reflect on the importance of body 
language and words, reading the environment around 
them and understanding what is expected in different 
situations. Ask your students to consider:

• How did it feel not being able to use your words to 
ask questions?

• What did it feel like walking in to something 
unfamiliar or unexpected and not knowing what 
was happening?

• What clues did you use to know what you needed 
to do?

• How did the last player to enter the room feel while 
they were waiting outside?

• What stopped you from asking your peers what 
they were doing?

• What might have happened if you asked for help 
from someone else? 

Lesson Resources

• Video: Autism Heroes by the Autism 
Association of Western Australia 
autismheroes.autism.org.au/download

• Sight activity: 

 � Optical Illusions (see p50)

• Touch activity: 

 � 2 or more pairs of oversized washing-up or 
gardening gloves (please note: well-fitted 
gloves such as medical or latex gloves are 
not suitable for this activity)

 � 2 or more sets of threading materials (e.g. 
beads or letters to thread onto shoelaces 
or strings)

• Sound activity: 

 � Timers or stopwatches

 � A range of classroom books

LESSON PLANS YEARS 5-6
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Lesson 4 : Helping Someone  
with Autism
Duration: 40 minutes

Australian Curriculum Links
Health and Physical Education 

• Personal and Social Capability

• Intercultural Understanding 

Years 5–6

• Communicating and interacting for health and wellbeing – practise skills to establish and 
manage relationships ACPPS055

• Being healthy, safe and active – plan and practise strategies to promote health, safety 
and wellbeing ACPPS054

Lesson Objectives

• To explore how to be a good friend to someone with Autism 

• To discuss and problem-solve what we can say and do to help a person with Autism in social 
situations at school

• To reflect on what Autism is as a class

Teacher Preparation

• Re-watch the Autism Heroes video from the 8:26 mark to familiarise yourself with this lesson’s 
video content

• Prepare the Autism Heroes video so it plays from the 8:26 mark until the end

• Cut out eight squares of card and write a different ‘how to help’ strategy from the video on each 
piece of card, namely: 

 � Get to know the person

 � Be understanding

 � Offer to help

 � Ask a teacher for help

 � Give them some space

 � Give them a chance to take the lead

 � Show them how

 � Ask about their interests 
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Lesson Sequence

1. Discussion & Explosion Chart: engage the class in a discussion about what being a good 
friend means and why this is important, and create an Explosion Chart based on this discussion 

2. Video: watch the Autism Heroes video from the 8:26 mark until the end

3. Discussion: engage the class in a discussion about how they can help a person with Autism 

4. Roleplay Activity: instruct the students to get into groups of four or five to roleplay one of the 
‘how to help’ strategies from the video.  
Optional: you or the students make up your own roleplay scenarios

5. Discussion: engage the class in a discussion of their experiences roleplaying the scenarios 

6. Poster (optional): create a poster, either as a class or individually, on what the students have 
learned about Autism

Key Learning Activities 

1. Discussion & Explosion Chart: Friendship

Students work as a class to complete an Explosion 
Chart on the board to stimulate critical thinking about 
issues relating to friendships, such as bullying and not 
being accepted by peers. Ask your students to consider: 

• What does it mean to be a good friend?

• What do you think friendship looks, feels or 
sounds like?

• What do you do to be friendly to others or to be a 
good friend?

• What are some of the things do people do that 
might not be friendly?

• Why it is important to look out for people in our 
class or at our school?

2. Video: Autism Heroes

Students watch the Autism Heroes video from the 
8:26 mark until the end. 

3. Discussion: Helping People with Autism

Once the video clip has finished, lead a discussion 
with your class about how everyone can be helpful 
or friendly towards people with Autism and compare 
the points raised in the previous Explosion Chart. Ask 
your students to consider:

• What are some friendly things you can say or do to 
help a person with Autism?

• How can you help a person with Autism at school?

• What did you like about the people in the video?

• What strengths did you notice that the people with 
Autism featured in the video have?

4. Activity: Roleplay

Students break into small groups of four or five. Give 
each group a piece of card with one of the ‘how to 
help’ strategies from the video and instruct them to 
demonstrate how they would use this strategy in a 
short roleplay scenario. Ask your students to consider:

• Thinking about the common challenges a peer with 
Autism may experience at school, what’s a situation 
that could require you to use this strategy? 

• Thinking about the different environments and 
activities we engage in at school, where will your 
roleplay take place? 

• How would you use this strategy to help a peer 
with Autism? 

• Who would be involved in this scenario?

• What would each character do, say or act on?

When they are ready, each group takes their turn to 
act out their roleplay for the class. 

LESSON PLANS YEARS 5-6
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5. Discussion: Roleplay Findings

After each roleplay, the teacher leads the class in a 
discussion about the scenario and the issues that arose 
in it. This exercise aims to stimulate critical thinking 
about how to problem-solve various issues that may 
arise and what the students can say, do and act on in 
different situations to help a person with Autism.

For each roleplay, ask your students to consider:

• What is happening in the roleplay?

• What is the issue or problem in this scenario?

• How did each character’s actions affect the other 
characters in the scenario?

• How might the character who needed help feel?

• What are some alternative ways you could resolve 
the issues?

• What would you do if you saw the same situation 
happen at school?

• What are some of the other tips presented in the 
video that you could use in this situation?

6. Poster: What We’ve Learned (Optional)

Students create a poster to display in their classroom or 
school, either individually or as a class, to illustrate what 
they have learned about Autism. Poster ideas include: 

• What is Autism? 

• How can I make a difference?

• How can we make a difference? 

Encourage students to recognise and share ideas of 
what they can say, do and act on in different situations 
and environments at school to help a peer with Autism.

Enter the Draw! 
The Autism Association is running a special 
competition to recognise everyone who has gone the 
extra mile to raise awareness of Autism in their school. 

Simply submit a copy or scan of your posters to 
autismheroes.autism.org.au/download/submit-a-poster   
on behalf of your students and your school could win 
a set of Autism Association publications and have 
your poster featured on our Facebook page. The 
winners will be drawn at the end of each school year.

7. Prepare for Post-Lesson Support with  
Your Students 

Plan and prepare for ongoing follow-up with your 
students. This may be unique to your school or 
classroom and could include: 

• Regularly reviewing and continuing discussions 
about the Autism Heroes lesson content to 
reinforce the outcomes and lessons learned

• Researching or providing more resources  
and information

• Asking and answering questions

• Sharing the information your class has  
learned with others

For more post-lesson support ideas, revisit the 
‘Before Using Autism Heroes’ section on p2. 

Lesson Resources

• Video: Autism Heroes by the Autism Association of Western Australia  
autismheroes.autism.org.au/download

• Example Explosion Chart (see p46) 
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Tip Sheets
A variety of helpful ideas, tips and information on Autism and Autism Heroes.

TIP SHEETS
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Frequently Asked Questions
Below are the answers to a range of Frequently Asked Questions (FAQs) that you may 
have about the Autism Heroes Education Pack. 

How do I use Autism Heroes?

• The ‘Welcome to Autism Heroes’ section on p1 
gives clear instructions for how to use this pack

• Before commencing any lesson plans or videos 
with your class, please read the ‘Before Using 
Autism Heroes’ section on p2, which outlines the 
steps you need to take regarding: 

 � Communicating with school parents and families 
of students with Autism

 � Familiarising yourself with the material

 � Considering language about Autism

 � What to do after delivering the Autism Heroes 
lessons 

• There are two sets of lesson plans for Years 3–4 
and Years 5–6 so choose the lesson plans that are 
appropriate to the age group you teach

• It is recommended that you consider delivering the 
lessons in your regular health classes

• Autism Heroes also contains a number of helpful 
materials to help you guide the lessons, including 
tip sheets, worksheets, Visual Supports and other 
useful information 

• If you have any further questions, contact the 
Autism Association on (08) 9489 8900 

Can I use Autism Heroes with younger 
and/or older age groups? 

• Autism Heroes was developed with students 
in Years 3–6 in mind – however, some of the 
information can be adapted for other age groups 

• Please see the ‘How to Adapt Autism Heroes for 
Other Age Groups’ tip sheet on p31 for ideas on 
how to modify Autism Heroes for younger or older 
age groups 

Do I need to have students with Autism 
in my class to use Autism Heroes? 

• No, you do not need to have students with Autism in 
your class to use the Autism Heroes Education Pack

• However, it may be beneficial to speak with other 
teaching staff at your school regarding families 
who have personal experiences with Autism before 
using Autism Heroes 

How should I communicate with parents 
about Autism Heroes? 

• It is important to develop clear communication 
with all families, including those of students with 
Autism, before and while you deliver the Autism 
Heroes pack, and as a follow-up 

• For parents of students with Autism, make sure 
you gain their consent and inform them about the 
lesson content

• Send information about the lesson content to  
all parents of your class (see p45 – Example  
Parent Letter)

• Please also see the ‘Before Using Autism Heroes’ 
section on p2 for further tips on how to communicate 
with parents while using Autism Heroes 
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What should I do once I have given  
the lessons?

• After the lessons, you may notice that some 
students give their peers with Autism more 
attention (e.g. asking questions, inviting them to 
play or wanting to help)

• It is best to increase staff supervision and monitor 
the students’ interactions in the playground 

• Continue discussions about Autism Heroes with 
your students to help reinforce the outcomes and 
lessons learned

• When you notice students interacting with their 
peers with Autism, use the information from Autism 
Heroes to guide and consolidate key learning 
points in the moment – for example, if a student is: 

 � Trying to help their peer with Autism by doing 
something for them, you could guide the 
student to ‘show them how’

 � Trying to help their peer with Autism who is 
upset, you could encourage the student to give 
their peer some space

• Adopt an ‘open door policy’ where students can 
ask questions in a safe space

• Invite parents and students to review their 
experiences with Autism Heroes, which will:  

 � Allow any concerns or questions to be raised 
and addressed

 � Provide opportunities to plan further strategies that 
encourage inclusion and awareness in your school 

How can I help a student with Autism  
in my class?

• There are many different ways that you can help 
a student with Autism in your class – for more 
information please see the: 

 � ‘How to Adjust the Curriculum for a Student with 
Autism’ tip sheet on p33 

 � ‘Key Strategies for Supporting a Student with 
Autism’ tip sheet on p36

 � ‘Further Reading’ section on p42

Where can I find more resources  
or support?

• The following tip sheets are available as part of 
Autism Heroes: 

 � ‘How to Adapt Autism Heroes for Other Age 
Groups’ on p31

 � ‘How to Adjust the Curriculum for a Student with 
Autism’ on p33

 � ‘Key Strategies for Supporting a Student with 
Autism’ on p36

 � ‘How to Increase Autism Awareness in Your 
School’ on p40

• Please also refer to the ‘Further Reading’ section 
on p42 for a range of books and resources that 
students, teachers and families can use to learn 
more about Autism 

• If you are currently accessing therapy supports 
from the Autism Association, please get in touch 
with your key contact or therapist to enquire 
about any additional resources or supports that 
may be available  

• If you do not have a key contact, call the Autism 
Association on (08) 9489 8900 and enquire about 
our available resources 

• Further information is provided on the Autism 
Association website at www.autism.org.au 

• More resources can also be found on the  
Positive Partnerships website at  
www.positivepartnerships.com.au 

TIP SHEETS
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How to Adapt Autism Heroes for 
Other Age Groups
The Autism Heroes Education Pack has been developed specifically for children in 
Years 3–6. However, the key concepts may be adapted by teaching staff for a range of 
age groups. To do this, there are some considerations that need to be made, which are 
highlighted below. 

Key Considerations 

Younger Audience (Years 1–2) Older Audience (Years 7 and up)

Setup

• Consider your students’ families before 
presenting Autism Heroes to younger 
audiences as some may have preferences 
regarding discussing disabilities and 
Autism (see p45 for an example letter you 
can send parents)

• Also consider only using some 
concepts or activities rather than the 
whole package

• Discuss and establish guidelines 
around using respectful language, 
listening, and valuing the opinions and 
viewpoints of others

Terminology

• If using parts of Autism Heroes with 
a younger audience, perhaps use 
the terms ‘strengths’, ‘differences’ 
and ‘uniqueness’ instead of the term 
‘Autism’ for this age group

• Encourage students to reflect on 
the appropriate terminology for 
representing concepts of Autism in 
a positive, respectful and objective 
manner  

Language

• Use simple, concise, everyday language 
when explaining the key concepts

• Provide basic examples that are 
relevant to the students’ interest and 
level of understanding

• Be mindful that students may have 
previous experience with the term 
‘Autism’ or their own personal 
judgements or perceptions

• Strive to use positive and respectful 
language and always aim to provide 
factual information about Autism to 
dispel any potential myths

Activities

• Utilise hands-on, interactive and 
practical activities wherever possible 

• Apply the concepts of ‘similarities and 
differences’ to age appropriate activities 
such as stories, videos and games

• Reduce the discussion-based activity 
time as required

• Incorporate regular breaks throughout 
the lesson

• Consider guiding open discussions with 
the group to explore the key concepts 
and understandings 

• Avoid activities that can be seen as 
childish for this age group (e.g. the 
‘Chasing Chickens’ activity from 
Lesson 3)

• Invite students to help choose the 
activities, with a focus on problem-
solving, self-reflection, roleplay and 
school-wide projects
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Younger Audience (Years 1–2) Older Audience (Years 7 and up)

Teaching 
Approach

• Break down and demonstrate the tasks 
for each activity 

• Use simple language to clearly state the 
aim or objective of each task and link it 
to a summary of the outcome(s) at the 
end of each activity

• Provide practical examples of how 
students can implement a strategy in 
their classroom or school environment

• Consider revisiting discussions 
and activities at a later date to help 
consolidate student learning of the  
key concepts

• Provide opportunities for problem-solving 
and discussions with peers Ask open-
ended questions to evaluate the students’ 
understanding of the key concepts

• Prompt students to reflect on their  
own experience at school or in  
the community

Video &  
Lesson Plans

Please note that the Autism Heroes lesson plans have been developed for 
specific age groups and may not be suitable for other ages. You may need 
to develop alternative lesson plans and activities to best suit your year group, in 
collaboration with your school administration. If you would like further advice and ideas 
on how to adapt the Autism Heroes Education Pack for your age group, please contact 
the Autism Association.

TIP SHEETS
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How to Adjust the Curriculum for 
a Student with Autism 
What are the Disability Standards  
for Education?

Falling under the Disability Discrimination Act 1992, 
the ‘Disability Standards for Education (2005)’ 
outlines the responsibility of education providers 
to ensure that schoolwork is accessible and allows 
any student with a disability to participate in learning 
experiences. 

To meet these standards, you may need to adjust 
learning environments and the curriculum to ensure 
that your student with Autism is engaged on the 
same basis as a student without a disability. 

How do you make adjustments?
Create an inclusive school culture

Designing and adjusting your learning environments, 
instructional techniques and curricular tasks to 
allow all students to participate is one of the most 
effective ways to create a welcoming, inclusive school 
community. This approach ensures every student is 
given the opportunity to perform to their best ability 
and enjoys positive learning experiences. 

Treat each student as an individual

The amount of adjustments you need to make 
depends entirely on the specific needs of the  
student with Autism. 

Students with Autism have a wide range of strengths 
and needs that can differ from other students in 
the classroom. They may require varying levels 
of support and adaptation to the curriculum in 
order to participate in learning experiences. These 
adaptations can range from minimal to moderate 
or significant, depending on the individual student’s 
needs (see the below table for more information). 

Find the balance

It is important to provide a ‘just right’ level of 
challenge for your student, which allows them to 
expand their skills while also achieving success 
for their efforts. Finding this balance can build the 
student’s engagement, self-esteem and motivation. 

Think about task goals

When you are adapting a task or activity, asking 
yourself what the goal of the task for this particular 
student will guide the adaptations that you will 
need to make. For example, is the goal to learn a 
new concept, practise handwriting, demonstrate 
comprehension of a passage of writing, or something 
else entirely? 

Keep the student’s interests in mind

Everyone is unique – different topics, hobbies and 
activities will spark different people’s interest. Many 
people with Autism experience more focussed interests 
that provide an opportunity for quality engagement. 
For example, you could motivate the student by 
incorporating their interests into activity topics or 
rewards for their positive behaviour and achievements.
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What adjustments can you make?

Below are some suggestions for the types of 
adjustments you can make to provide an optimal 
learning environment for a student with Autism: 

Environmental Adjustments

• Minimise distractions for the student by: 

 � Removing unnecessary information or 
items at times that require concentration 
(e.g. turning off the SmartBoard when not 
in use or reducing large amounts of visual 
clutter around the classroom) 

 � Positioning the student at the front of the 
classroom (i.e. closer to the whiteboard 
and teacher)

 � Seating the student away from the door, 
window and ‘high traffic’ areas 

 � Reducing clutter and removing distracting 
items from around the student’s desk

• Set up workstations or place items around 
the room to promote movement between 
activities, which provides sensory input while 
avoiding distractions

• Assign roles for group work to provide 
structure (e.g. note-taker, presenter, time-
keeper and so on) 

• Provide organisational checklists for the 
student to plan and organise their belongings 
and work materials 

• Follow a consistent work routine every day to 
support structure and predictability

• Use a buddy system or assign a peer helper 
to assist the student with difficult work

• Individualise seating to suit your student’s 
needs (e.g. consider chair height, using 
sensory cushions, using chairs with increased 
postural support or allowing for increased 
sensory movement) 

Instructional Adjustments

• Reinforce positive engagement with difficult 
tasks by using a Visual Support with a 
motivating reward at the end that relates 
to the student’s interests (e.g. a First/Then 
Board or Reward Chart – see p52 and p54 
for templates)

• Implement Visual Supports and other learning 
materials to demonstrate relationships 
between concepts, including illustrations, 
tables, photographs, diagrams and 
conceptual graphics (e.g. Explosion Charts – 
see p46 for an example and template)

• Break instructions down into small, 
achievable steps 

• Make worksheets more user-friendly by: 

 � Increasing the ‘white space’ so they are 
less ‘busy’ looking (e.g. spacing text and 
sections, including subheadings or using 
bullet points)

 � Making key text stand out (e.g. highlighting, 
bolding or adding arrows) 

 � Simplifying or reducing the words on  
the page

 � Covering unnecessary information

• Allow more time to process information 

• Use concrete or physical objects to 
emphasise key concepts (e.g. to demonstrate 
the concept of ‘volume’, you could use a 
variety of different shaped containers and 
beakers to measure the volume of water held 
by each container) 

• Incorporate ‘helper’ tasks throughout 
the day to provide the opportunity for 
movement, increased motivation and a 
sense of connectedness to the class  
(e.g. handing out worksheets)  

• Model new or unfamiliar activities initially  
(i.e. demonstrate the steps yourself)

• Use a ‘Green Dot / Red Dot’ system to show 
the student where to start (green) and where 
to finish point (red) on a worksheet 

• Focus on one concept at a time 

• Use concrete or physical objects to 
demonstrate concepts and tasks

TIP SHEETS
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Minor Curriculum & Task Adjustments

• Student performs the same activity with 
adapted expectations about the result and/
or process – for example, you:

 � Reduce your expectations of the finished 
product

 � Have realistic expectations for the 
student’s neatness

 � Allow the student extra time to process 
instructions and explanations and/or 
complete challenging tasks  

 � Adapt the worksheet with less questions or 
components 

 � Allow the student extra time to hand in 
homework and assignments

 � Provide the student with an Education 
Assistant (EA) to support their independence

 � Check in with the student frequently to 
ascertain their level of understanding 

 � Allow the student to demonstrate their 
knowledge through a PowerPoint 
presentation, verbal feedback or the  
use of a scribe

• Student performs the same activity with 
adapted materials – for example:

 � Technology (e.g. typing, or using a voice 
recorder or video camera to verbalise 
thoughts before converting to text)

 � Hands-on or concrete materials (e.g. using 
blocks, counters or a calculator to assist 
with maths tasks) 

 � Being provided with cloze or multiple 
choice activities

 � By using timers to structure the task and 
show the student how much time they 
have to spend on each step 

Moderate Curriculum & Task Adjustments

• Student completes a similar task with 
adapted expectations and/or materials – 
for example:

 � Adapt worksheets with a different activity 
that has a theme that is similar or related 
to the class activity

 � Focus on the student’s strengths and 
interests

 � Incorporate partnered or group activities 
that provide peer support 

 � Allow the student to complete a similar task 
on a computer program or iPad application

Significant Curriculum & Task Adjustments

• Student completes a different, parallel 
activity in the classroom or a different 
activity in a different part of the classroom 
or school – for example: 

 � Use colour-coded work files or individual 
work baskets to provide organisation, 
structure and predictability while 
enhancing independence  

 � Provide the student with a different activity 
that is tailored to their special interests 
(though perhaps with a similar theme to 
their peers)

 � Consider if it is best to omit the task 
(especially for optional subjects) and use the 
time for learning in the student’s preferred or 
strength areas 

 � Incorporate some activities that focus on 
teaching independence and functional 
skills (e.g. money management)

• If significant adjustments to the curriculum 
are required, you may need to meet with the 
family to consider and discuss an adjustment 
plan for the curriculum

Minor Adjustments – 
same activity, adapted 

expectations

Moderate Adjustments 
– similar activity, adapted 

materials 

Significant Adjustments 
– different activity 
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Key Strategies for Supporting a 
Student with Autism 
Below are some strategies that will help you to support a student with Autism, starting 
with some specific strategies and finishing with some overarching ones.

Assist Communication:  
Use Visual Supports
Why are Visual Supports important? 

People with Autism often have difficulty with 
communication and find it hard to: 

• Express themselves  

• Understand verbal language (i.e. they may need 
more time to process spoken information)  

• Sequence, retain and retrieve information, and 
solve problems – all of which are involved in 
communication exchanges

How do Visual Supports help?

Visual Supports allow the student with Autism to 
see what you mean, rather than only relying on their 
ability to understand what they hear. 

Some Visual Supports, such as a Visual Schedule, can 
allow the student to see the sequence of events that 
takes place over a session, a day or week and predict 
what will happen next. This can help to reduce anxiety 
and increase independence for the student as they are 
less likely to have to rely on verbal prompts. See p55 
for a Visual Schedule example and template.

What types of Visual Supports are there?

The types of Visual Supports you can use range 
from the easiest to understand to the most complex, 
including:

• Objects or part objects (e.g. a real apple or toy apple)

• Photographs of the actual objects to be used (e.g. 
a photo of the specific type of apple to be eaten)

• Photos of generic object (e.g. a photo of any apple)

• Pictures (e.g. line drawings or picture symbols)

• Written words

It is important to remember that all Visual Supports 
need to be ‘individualised’ or tailored to the student’s 
own level of ability, understanding, needs and 
preferences, as well as the purpose and environment. 

Example Visual Supports

The Autism Association has included some Visual 
Support templates that you can adapt for your 
student, including a: 

• First/Then Board – shows a short sequence of 
activities, including a ‘must-do’ task in the ‘first’ half 
and a reward in the ‘then’ half (see p51)

• Reward Chart – gives a tangible visual 
representation of your student’s progress towards 
a preferred reward, such a favourite activity or 
object that relates to one of their special interests 
(see p53)

• Visual Schedule – displays a sequence of events 
that will happen within a set period of time (see p55)

TIP SHEETS
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Provide Structure: Manage Recess  
and Lunch 
Why is managing recess and lunch important? 

Break times can be difficult for a student with Autism 
because there is: 

• Less structure, which makes it hard for the student 
to predict what is going to happen and may 
increase their anxiety

• More sensory information, which can be 
overwhelming if the student experiences 
differences in the way they process sensory 
information (e.g. multiple sensations in a noisy 
and unpredictable environment can be difficult for 
some children to process) 

• A set of unspoken ‘social rules’ that underlie 
free play, which the student may have difficulty 
understanding (and they may not have developed 
effective and socially appropriate play skills)

How can we help?

Organise an Educational Assistant (EA) to support 
the student during breaks – this can often be a much 
better use of EA time than having them only work 
alongside the student in the classroom 

• Enforce a strong ‘zero tolerance’ approach to bullying

• Offer the student the option of engaging in quieter 
or preferred activities

• Encourage duty staff to stand back and observe 
the student during free play – this is useful for 
identifying components of the break time that can 
be modified to increase the student’s opportunity 
to participate in play and engage with their peers 

Foster Understanding: Adopt a Positive 
Behaviour Support Approach
Why is Positive Behaviour Support important? 

The Positive Behaviour Support approach helps 
children with Autism to experience success with their 
behaviour by learning new skills in a positive way. 

Positive Behaviour Support has a strong base 
of evidence in its effectiveness for addressing 
challenging behaviours in people with Autism. Rather 
than using punishment or negative consequences, 
this approach proactively focusses on strategies to 
prevent the challenging behaviour, teach adaptive 
skills, and positively reinforce the expected or ideal 
behaviours. 

How do we adopt Positive Behaviour Support?

Modify the environment 
People with Autism can find it challenging to 
understand the environment around them, especially 
in unfamiliar settings. Modifying the environment can 
create more structure and routine for the student and, 
in turn, allow them to complete tasks with less stress. 
Below are some suggestions: 

• Provide clearly defined work areas for  
the classroom

• Create quiet areas with the student’s preferred 
activities – and be aware of audio and visual 
sensitivity supports (e.g. choosing spaces where 
you have greater control over the level of noise, 
lighting and visual distractions) 

• Make use of colour-coded groups, tables or 
activities to help provide structure

• Give the student an area where they can take a 
break when they need to

• Ensure the task demands are set to the student’s 
particular level (i.e. not too hard or easy for them) 
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Increase predictability through scheduling
A key strategy in supporting people with Autism 
is to provide structure and routine, which can be 
done through scheduling. Visual Supports can be 
used to present the student with a new routine while 
also explaining what is expected. Below are some 
suggestions: 

• Implement schedules and/or timetables to visually 
show what is expected

• Provide a routine specifically for dealing with 
change, such as: 

 � Give physical, visual or verbal cues to signify 
transitions into different activities (e.g. a daily 
schedule, sand timer, spoken reminder, 
countdown, music or an object they could 
associate with the change (known as a 
‘Transition Object’))

 � Always provide a verbal reminder in the lead-
up to a transition (e.g. “We will begin the next 
activity in 5 minutes”)

Use positive reinforcement and rewards
Offering positive reinforcement and rewards when 
the student completes an expected task or behaviour 
is an important component of Positive Behaviour 
Support. Keep in mind that the rewards must also 
be specifically tailored to the student’s interests and 
tastes. Below are some suggestions: 

• Provide rewards that are motivating for the 
student (e.g. a toy car or car sticker if they are 
interested in cars)

• Always provide positive and descriptive praise 
along with the reward (e.g. “Good sharing”)

• Use animated expressions and gestures to reward 
positive behaviour

• Use Visual Supports such as a Reward Chart to 
show the student what they are working towards 
(see p53 for a template)

• Always try to make learning and activities fun! 

• If possible, try to incorporate the student’s interests 
into learning and activities 

Address Challenging Behaviour: 
Understand the Reasons
Why is understanding the reasons for 
challenging behaviour important?

Some of the behavioural differences that a student 
with Autism may experience can prove challenging in 
a classroom environment. It is important to remember 
that behaviour always occurs for a reason – the key is 
to search for and understand the reason(s). 

As part of a Positive Behaviour Support approach, 
consider that the behaviour may be occurring because:

• Your student is responding to a situation in the only 
way they know how

• The environment is overwhelming (e.g. the noise  
or busyness)

• Your student is stressed or anxious (e.g. they know 
they cannot complete the task in its current format)

• The student is confused about what they need to 
do to complete the task

Understanding the reasons for challenging 
behaviours will allow you to:

• Address the issue in a positive way

• Teach the student new skills to replace  
challenging behaviours

• Develop supportive routines to assist with the 
student’s learning

• Modify environments to meet the student’s needs

• Promote positive school-life experiences

• Encourage the student to be successful

TIP SHEETS
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Overarching Tips & Strategies

• Get to know your student – understanding their 
unique likes, dislikes and interests will help you to 
develop a positive and trusting relationship with them 

• Tailor tasks and projects – incorporating the 
student’s specific strengths and special interests 
will help to facilitate learning

• Be mindful of your student’s individual 
communication needs and level of understanding – 
it is important not to overestimate or underestimate 
their communication abilities 

• Ensure an Individual Education Plan is prepared 
as soon as possible – this is a document that your 
school can develop in collaboration with parents and 
consultants to tailor education goals and strategies, 
as well as adapt the curriculum if needed, to best 
suit the student’s goals, strengths and abilities (see 
also the ‘How to Adjust the Curriculum for a Student 
with Autism’ tip sheet on p33)

• Provide structure, routine and predictability – for 
example, give the student a daily Visual Schedule 
that incorporates their communication needs and 
preferences or give a visual warning of upcoming 
changes to their routine (see p55 for an example 
Visual Schedule and template)

• Adapt the environment to support the student’s 
sensory needs – your student may be oversensitive 
or under-sensitive to sounds, textures, tastes or 
smells so it is best to check with them, if possible, 
and their support network

• Facilitate ongoing learning by: 

 � Using individualised Visual Supports to  
enable communication, understanding  
and independence 

 � Creating a positive reinforcement or reward 
system that provides motivation by incorporating 
their special interests (see p53 for a Reward 
Chart template)

 � Implementing a system of calming breaks in 
between activities that your student may find 
challenging – this will allow them to maintain 
a level of calmness throughout the day while 
supporting their participation 

 � Using explicit teaching to develop new skills for 
your student – break down tasks into steps, 
provide clear information about what is required 
in the new skill, visually support their learning 
via demonstrations, written information and/or 
pictures, and reward or reinforce the new skill

 � Helping your student to learn what to do rather 
than focus on what not to do – be positive! 

 � Gradually increasing the complexity of tasks

• Remember that behaviour is a form of 
communication – consider what your student is 
‘saying’ with their behaviour (i.e. whether the task 
too difficult, they are over-stimulated or under-
stimulated, or they’re feeling stressed, anxious, 
confused or overwhelmed)

Preparation: The Key to Success 

By understanding the specific challenges, strengths and areas of need for 
your student, as well as spending time planning and preparing a supportive 
environment, you and your student are more likely to experience success.

Preparation Planning Success
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How to Increase Autism 
Awareness in your School
Below are some ideas on how you can increase Autism awareness in your school  
and community. 

Attend our Training and Seminars

The Autism Association runs training sessions 
throughout the year that are open to the public. 
Teachers and other members of your faculty are 
welcome to attend, as well as parents and other 
interested individuals. 

For further information on our training sessions, 
please visit www.autism.org.au/training.  

Subscribe to our Mailing List

Want to get the latest news straight to your inbox? 
Subscribe to our mailing list via www.autism.org.au/
contact/newsletter and you will receive inspirational 
stories from our families, information on the latest 
research and upcoming training and events. 

Follow us on Facebook

For the latest news and information on the Autism 
Association, please follow us on Facebook. We 
regularly post about upcoming events and training 
sessions, as well as tips on how to increase 
community awareness. Keep an eye out for stories 
from our clinicians and clients too! 

To follow us on Facebook, please visit  
www.facebook.com/AutismWesternAustralia

Come to our Special Events

We run special events to raise Autism awareness 
throughout the year, including training, workshops, 
expos and community activities.

For further information on our events, please 
visit www.autism.org.au/whats-on or follow 
us on Facebook via www.facebook.com/
AutismWesternAustralia.

Follow us on YouTube

For the latest videos and news from the Autism 
Association, including a range of tips, strategies, 
resources and information about our services, please 
follow us on YouTube via www.youtube.com and 
search Autism Association of Western Australia.

Go Blue for Autism Awareness Week 
and Autism Awareness Day

Each year, World Autism Awareness Week falls at 
the end of March to early April, and includes World 
Autism Awareness Day. It is a time for us to embrace 
difference while raising awareness and acceptance 
of Autism. Keep an eye out on our website and 
Facebook page for the special events we hold 
throughout the week. 

You can also show your support by wearing blue on 
World Autism Awareness Day – everything from blue 
clothing, blue accessories such as ribbons, or even 
blue hair! A gold coin donation for free dress days 
such as this could be a fun and easy way to raise 
funds for the Autism Association. 

Fundraise on our Behalf

Fundraising for the Autism Association is a fun, social 
and rewarding way to make a difference to the lives 
of people with Autism across WA. Your involvement 
will help us to raise awareness and provide valuable 
support to people with Autism and their families.

TIP SHEETS
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Further Reading
Suggested reading for you, your students and the school to gain further information on Autism.
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Helping your Students  
Understand Autism
Below are a range of range of books that students, teachers and families can use to learn 
more about Autism.

Books for Students

Help your students better understand Autism with the following books that gently inform children about both 
the difficulties and strengths of Autism. Several of these books may also give adults new insights.

Carlos the Chameleon by Alice Reeves (2018)

Aimed at children aged 4–8, Carlos learns it is okay to be different and you do not 
have to change who you are to be accepted. This story helps empower all children 
to be themselves.

Sometimes Noise is Big: Life with Autism by Angela Coelho (2017)

In this book, the sensory world is explained through the eyes of a child. The simple 
text and illustrations make some complex issues comprehensible for children, from 
the age of around five.

Tomas Loves… A Rhyming Book About Fun, Friendship – and Autism  
by Jude Welton (2015)

A fun introduction to Autism for young readers from early childhood. It captures the 
world of Tomas, a little boy who loves trains, rhyming words and his dog Flynn, and 
hates loud noises and surprises.

Can I Tell You About Autism? A Guide for Friends, Family and Professionals  
by Jude Welton (2014)

Tom invites readers to learn about Autism from his perspective. Recommended 
for readers aged 7 and upwards, this illustrated book also includes clear, useful 
information for parents and professionals.

Blue Bottle Mystery – An Asperger Adventure by Kathy Hoopman  
(first published 2001; available in audio and e-book since 2015)

Although targeted at readers about 8 or 9 years old, the language is simple enough 
to be understood by younger children and the plot provides sufficient depth that it 
could be enjoyed by any age. Described as an educational adventure, it provides an 
apt explanation of what Autism entails through an exciting, fun story.

FURTHER READING
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Other Informative Books for Students, Teachers and Families

I See Things Differently: A First Look at Autism by Pat Thomas (2014)

This book helps young children better understand and support classmates or 
siblings who have Autism. It is easily accessible for ages 6–8, with full colour 
illustrations on every page. See the pages being turned and hear a reading of the 
entire book on YouTube, as well as being able to obtain the book in print from 
various suppliers. 

My Friend with Autism by Beverley Bishop (originally 2002; available in enhanced 
edition with free CD of colouring pages since 2011)

Designed for anyone being introduced to Autism, a peer narrator explains in a 
positive way that their friend with Autism is good at some things and not so good 
at others – just like everyone else. Issues addressed include sensory sensitivity, 
communication differences, desire for sameness and lots more. End notes for 
adults supplement the text with facts and explanations to further inform teachers 
and parents. Obtainable from multiple sources online including Amazon, this book 
can also be heard and seen on YouTube.
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Pack Resources
The worksheets that you need for each lesson and other recommended Visual Supports.
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<Date>

Dear parents,

As you know, each class has a unique set of children with their own individual needs. 
As part of our learning over the coming weeks, we will be completing four lessons 
from the Autism Heroes Education Pack. 

This pack has been created by the Autism Association of Western Australia to 
promote awareness about Autism across schools and teach students about disability, 
acceptance, inclusion, friendship and the ways they can help encourage a peer with 
Autism to be engaged and learn. It directly links to the Australian National Curriculum 
standards, including Personal and Social Capability and Intercultural Understanding.

Students will watch the Autism Heroes video, which will be supplemented by class 
discussions and activities, and highlights the following key areas: 

• ‘What is Autism?’

• ‘Challenges a person with Autism may experience’

• ‘Strengths a person with Autism may demonstrate’

• ‘How you can help a person with Autism’

• ‘Ways you can help make a difference in your school community’ 

Should you have any questions or concerns, you are welcome to contact any of the 
following people:

• Class Teacher – <Mr/Mrs/Miss> <Name>

• Deputy Principal – <Mr/Mrs/Miss> <Name>

• Principal – <Mr/Mrs/Miss> <Name>

• Learning Support Coordinator – <Mr/Mrs/Miss> <Name>

For general information about Autism, as well as specific information and advice 
regarding diagnosing Autism; the various family, school and community services 
available for people with Autism; and the funding options that are available for 
individuals with Autism, you can contact the Autism Association of Western Australia 
on (08) 9489 8900 or autismwa@autism.org.au. A free online training course about 
Autism is also available at www.positivepartnerships.com.au.

Thank you for taking the time to read this letter.

Yours sincerely,

<Your Name>

Letter to Parents Template
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Example Explosion Chart

AUTISM

Touch

SoundsSmells

Loud 
noises

Feeling 
of school 
jumper

Sitting on 
the grass

Home 
economics

Canteen

Assembly

Sensory 
Socialising and 
making friends 

Different way of 
seeing the world 

Strengths 

Attention 
to detailFocus

Understanding
Talking

Written info 
is easier

May use a 
talker

Give time to 
process

Communicating 
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Me: 

Eye Colour

Hair Colour 

Favourite food 

Favourite TV 
show

Favourite colour

Favourite sport

Something I  
am good at

Something I  
need help with

My Friend: 

Eye Colour

Hair Colour 

Favourite food 

Favourite TV 
show

Favourite colour

Favourite sport

Something I  
am good at

Something I  
need help with

Same and Different
Write ‘same’ or ‘different’ on the lines below
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Detective Work 
Detectives are good at searching for answers. Choose a friend  
or someone in your family to find answers to the questions. 

Name: 

What do they like? What are they good at?

What do they not like? Who is in their family?

Who are they friends with? What do they want to learn?
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All About Me
Fill in the following information about yourself!

What do I like? What am I good at?

What do I not like? Who is in my family?

Who am I friends with? What do I want to learn?
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Optical Illusions
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First/Then Boards
First/Then Boards are used to show a short sequence of activities. They are designed 
to help your student follow directions and motivate them to either learn new tasks or 
complete challenging and less desirable tasks. The ‘First’ section contains the task that is 
new, less desirable or challenging. The ‘Then’ section contains a rewarding activity. 

Instructions

The First/Then Board template on the next page can be copied or printed, cut out and then used with your 
student. Depending on their preferences and what they best understand, you can use words, photos, symbols 
or even pictures from magazines.

Pictures can be stuck onto the First/Then Board using blu-tack or velcro so they can be moved or taken on 
and off as needed. It is a good idea to laminate the First/Then Board for durability.

Examples

Here is an example of how a completed First/Then Board might look: 

A First/Then Board made using symbols

First

Then

A First/Then Board made using words

First

Then

Handwriting

Recess
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First

Then
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Reward Charts
Reward Charts are used to gradually work towards your student’s preferred reward, such 
as a favourite activity or object that relates to one of their special interests – something 
that is meaningful and motivating for them. You could also offer a choice of rewards for 
your student to pick from. 

Also known as Token Charts or Tick Charts, Reward 
Charts allow you to positively reinforce your student’s 
behaviours more frequently and in a way that is 
visually supported and tangible for them.  

Instructions

To use the Reward Chart, cut each of the smiley face 
tokens out. Alternatively, you could create tokens 
based on your student’s favourite character or topic. 

Place a picture or word that represents the rewarding 
activity or item in the “I’m working for…” box. You 
may wish to create pictures for your commonly used 
rewards (e.g. your student’s favourite toy, book or 
game). It is also a good idea to have some blank 
squares that you can draw on if using an impromptu 
reward for your student to work towards. 

Laminate the chart, reward squares and tokens for 
durability. Place the Reward Chart somewhere central 
for your student, where they can easily see their 
progress towards the reward (e.g. on top of their desk 
or on a nearby wall). Using blu-tack or velcro on the 
back of the tokens will also mean that you can keep 
using the Reward Chart over and over again.

Keep the tokens separate to the Reward Chart. As 
your student completes activities or exhibits positive 
behaviour, ‘award’ your student one of the tokens by 
placing it on the next circle in the sequence, starting 
from the one on the left. 
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I’m working for...

Reward Chart Template
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Visual Schedules
Visual Schedules display a sequence of events 
within a certain timeframe – for example, a part of 
the day or week. 

Instructions

The templates on the next page can be copied or printed, cut 
out and then used to create Visual Schedules that match your 
student’s plans. Depending on their preferences and what they 
best understand, you can use words, photos, symbols or even 
pictures from magazines. 

Pictures can be stuck onto the schedule using blu-tack or velcro 
so they can be moved or taken on and off as needed. It is a 
good idea to laminate the Visual Schedules for durability. 

Examples

Here are two examples of how a completed Visual Schedule 
might look: 

A Visual Schedule 
made using symbols

A Visual Schedule 
made using words
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Visual Schedule Template
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Thank you for  

making a difference!



Keep up to date!

Like & follow us on Facebook
/AutismWesternAustralia

Visit our website
www.autism.org.au

Subscribe to our monthly e-newsletter
(via our website) www.autism.org.au/contact/newsletter

Check out our YouTube channel
Search for:  Autism Association of Western Australia

W

N

Free call 1800 636 427 
T (08) 9489 8900   

E autismwa@autism.org.au
Locked Bag 2 SUBIACO WA 6904

215 Stubbs Terrace Shenton Park 6008

www.autism.org.au


