
Claremont College Creating a Culture of Learning for Each Student 

 

Claremont College is an inclusive school where all of our students, with their wide range of abilities, are catered for 

through a fully integrated approach to learning within a co-teaching model. Engagement and Inclusion are key to 

our goal to improve student learning in all aspects of school life.  

Claremont College has embraced the co-teaching model and in doing so has restructured learning support so that 

all teaching happens within the classroom. Classroom Teachers, Learning Support Teachers and Teaching and 

Learning Assistants co-teach in the classroom so that learning at Claremont College is focused on genuine integration 

through whole class differentiation. Students are no longer withdrawn and taught in isolation of the classroom 

curriculum, via programs disconnected from the syllabus by a teacher external to the students’ regular classroom. 

Students with additional learning needs (including high potential students) are in the classroom as full-time 

members of the grade, participating fully in classroom life. We believe that by having two, three and even four 

educators in the classroom at the same time, we can spark interest “that which engages the attention, curiosity, 

and involvement of each student” (Tomlinson & Imbeau, 2010, p.16).  

Differentiation has provided a framework that enables teachers to support learning across the entire continuum of 

learning. Teachers monitor and assess the levels of learning of ALL students, across the curriculum. Differentiation 

is used to maximise the capacity of each student using ongoing formative assessment, a growth mindset (Dweck, 

2006), and developing learning dispositions such as; persistence, motivation, ambition (Simister, 2009) in state-of-

the-art, flexible learning spaces.  In this way, differentiation for students with a range of learning needs, occurs 

within the same learning space for the whole year group. Students are not withdrawn, rather they are grouped 

according to their needs, strengths, interests and talents. Groups may also be determined by student interests and 

friendships, dependent on the content or subject. 

The additional staff within learning spaces allows teachers to provide differentiated instruction to groups of 

students to access the same classroom curriculum by providing entry points, learning tasks, and outcomes that are 

tailored to students' needs (Hall, Strangman, & Meyer, 2014).  It is not a single strategy, but rather an approach to 

instruction that incorporates a range of strategies. In the classroom we can differentiate content, process, and/or 

product (Tomlinson & Strickland, 2005). The additional staff in teaching spaces also ensures that teacher: student 

ratios are kept lower than in most schools. 

 

What this looks like - When we differentiate the content, we change the material being learned by a student. For 

example, if the Learning Intention is that students will be able to subtract using renaming (tens into ones), some of 

the students may be learning to subtract 2, 3 and 4-digit numbers, while others may be learning to subtract larger 

numbers in the context of word problems. Same year level – same task – same learning outcome - different 

content. When we differentiate the process, we change the way students access materials. One student may be 

working in a small group with a teacher, another may be working with a partner in shared and collaborative 



student-led learning, while another student may be working on the same or a similar task, independently 

accessing information via the web. Differentiation of the product. refers to the way in which students show what 

they have learned. For example, to demonstrate their understanding of a geometric concept, one student may 

solve a written problem set, while another student builds a model to show their understanding.  

Teachers incorporate different instructional strategies based on the assessed needs of their students. Throughout a 

unit of study, teachers assess students on a regular basis. This formative assessment includes formal tests, but is 

often informal and can include taking anecdotal notes on student progress, examining students' work, and asking 

the student questions about his or her understanding of the topic. The results of the differentiated assessment drive 

further instruction. In this model, it has been important for all teaching staff to be involved in the collection of 

evidence of student progress and recording these data in a central location, on Google Drive. This has been an 

important part of the process in a co-teaching model when you have up to four and possibly five educators in one 

learning space for any given lesson. 

At Claremont College subject-based enrichment, extension and acceleration are also achieved through 

differentiation. Enrichment refers to the broadening of the curriculum to develop knowledge, application, thinking 

skills and attitudes to a degree of complexity appropriate to students’ developmental level (Braggett, 1997). 

Enrichment activities are often found only in extra-curricular provisions and need to be written into programs to 

ensure all students have access. Extension involves the deepening of students’ knowledge, understanding and skills. 

Subject acceleration is a type of acceleration that permits a student to progress in a subject or content area at the 

rate that best suits the student’s ability and current level of performance. These concepts are consistent with the 

elements of good practice, as described in the NSW model of pedagogy in Quality teaching in NSW public schools: 

Discussion paper (NSW Department of Education and Training, 2003). 

The beauty of differentiation is that they cater for students performing ‘above’, ‘below’ and ‘at standard’. At 

Claremont College this translates as... all educators are required to undertake reasonable steps to ensure that each 

student is provided with the opportunities required to reach their full potential, whether or not they have been 

formally assessed as gifted or as having a disability. We also recognise our responsibility to identify these students 

who may be high potential learners, but are underperforming (as the direct or indirect result of a disability, learning 

difficulty or learning opportunities, self-motivation, drive...) and to provide them with an education that is 

appropriate to their needs, by optimising their strengths. [Excerpt from Claremont College’s Learning Support 

Policy]. 

 By providing flexible learning and differentiation across the curriculum through a co-teaching model, Claremont 

College teaching teams are able to cater for the varying needs and interests of each student within the classroom 

including High Potential Learners (Gifted and Talented learners) as well as underperformers and students with a 

diagnosed or undiagnosed disability. Our Mission is to be a caring Christian environment in which each child can 

develop academically, physically, emotionally, socially and spiritually. 

Brenda Dalheim 

Head of Learning Support   

Supporting each student to reach their true potential 
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