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 is one of the Anglican Schools Commission 
(ASC) system of schools. The School is named after Peter Moyes, the Commissionôs first 
Director and former Headmaster of Christ Church Grammar School whose vision in 
establishing the Commission was to develop affordable Anglican schools in Western 
Australia that provided a high quality, socially inclusive and caring Christian education.  
 
As an ASC School we seek to demonstrate and advocate to our students, Staff and the wider 
community the worth of the ASCôs six principal values:  
 

: Living the Gospel values  
: Pursuing high standards in all things  

: Demonstrating fairness, compassion and conviction  
: Respecting self, others and our planet  
: Acting with honesty and openness  
: Promoting social inclusion and celebrating difference.  

 
These values have been used to develop the Vision, Values and Beliefs of the School. As a 
Christian community in the Anglican tradition, the School wishes to engender the following 
Vision, Values and Beliefs within our students, Staff and wider community:  
 

: the pursuit of rational truth through learning  
: recognising the values needed to promote human equity, 

trust and acceptance of diversity  
: recognising the importance of developing a purposeful 

mind, body and spirit  
: encouraging the potential in all to 

achieve and promoting personal accountability for actions and respect for the rights 
of others  

: through the emergence of a self-esteem based on consideration and 
respect encouraging the acknowledgement of the worth of others  

 
ñIt is the unique mix of faith, reason and knowledge that our School provides that is at 
the heart of our vision to provide students with the ability to live true and full lives.ò 
(Julian Dowse, School Principal, outlining his Vision of the School, June, 2014)  
 

Our School seeks to focus on the needs and development of the whole person. These are 
incorporated in the range of activities experienced principally by our students and Staff, but 
also by our School families, in the formal and informal elements of the Schoolôs curriculum. 
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Peter Moyes Anglican Community School is located approximately thirty kilometres north of 
Perth in Perthôs northern suburban corridor. Established by the Anglican Schools 
Commission in 2000, the School has grown to have a population of close to 1600 students. 
The School is a K-12 School with three distinct Sub-Schools: Primary (K-6), Middle (7-9) and 
Senior (10-12).  Its students have a varied background, with many being the children of 
recently arrived immigrants from South Africa, Zimbabwe, Scotland and England.  The 
Schoolôs low fee structure has meant that many of our students are the first from their 
respective families to attend an independent School. Approximately eighty per-cent of the 
Schoolôs graduating students enter tertiary study and the School has well developed VET 
courses of study. 
 
The School regularly seeks the opinions of parents, students and teachers on a variety of 
matters affecting the School including reason/s for enrolment and/or leaving the School, 
courses of study including proposed courses of study and significant changes to the 
organisation and/or structure of the School. In Term 1, 2015 the School is to conduct an 
Australian Gallup Student Poll on various matters affecting the hope, engagement and well-
being of students. As yet the School has not collected data using the National School Opinion 
Survey. 

 
¶ All students are able to learn;  

¶ Learning is best conducted in a safe environment, where mistakes can be made 
without ridicule;  

¶ The focus of School life must be a holistic one that includes the full and balanced 
development of each member of the School community intellectual, aesthetic, 
emotional, moral, physical, social, and spiritual. 

¶ A healthy balance must exist between the demands of School and home life for 
students, Staff and parents.  

¶ Learning best occurs when the learner integrates experience, imagination, 
information and application 

¶ Regular support and assistance to learning is vital for teachers, students and 
parents. 

¶ Students are recognised for their uniqueness. 
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This information is provided with the aim of meeting the requirements of the Schools Education Act 2013 and 
the School Education Regulations 2014 subsection H. The information provides a statistical overview of some 
of the major elements of the Schoolôs daily operations. However, such information does not provide a full and 
accurate summary of the various activities and achievements of our staff and students. To this end, we 
encourage all viewers of this site to refer to our Prospectus and other information contained in the Website to 
further appreciate the ethos and offerings of the School. We welcome visitors to the School at all times and 
invite you to contact our Enrolments Officer on 9304 5500 to arrange a visit.  

 

Between 2015 and 2016 the staff retention rate within the School was 86.73%. 

A listing of School staff together with details of their academic qualifications is available 
at the end of this report. 
 
 

 



Â  S c h o o l  P e r f o r m a n c e  I n f o r m a t i o n  Â  

P a g e  5   o f  3 5  

 

 

 

 

K
n

o
w

le
d
g

e
 &

 I
n
s
ig

h
t 
 

Â
 

E
q
u

a
lit

y
 &

 C
o

m
p

a
s
s
io

n
 

 
Â

 
In

te
g

ra
ti
o
n

  
&

 W
h
o

le
n

e
s
s
  

Â
 

C
o

n
fi
d
e
n

c
e
, 

C
o

m
p

e
te

n
c
e
 &

  
R

e
s
p

o
n

s
ib

ili
ty

  
Â

 
S

e
lf

-
w

o
rt

h
 

K
n

o
w

le
d
g

e
 &

 I
n
s
ig

h
t 
 

Â
 

E
q
u

a
lit

y
 &

 C
o

m
p

a
s
s
io

n
 

 
Â

 
In

te
g

ra
ti
o
n

  
&

 W
h
o

le
n

e
s
s
  

Â
 

C
o

n
fi
d
e
n

c
e
, 

C
o

m
p

e
te

n
c
e
 &

  
R

e
s
p

o
n

s
ib

ili
ty

  
Â

 
S

e
lf

-
w

o
rt

h
 

 
PD Days 

Used 

Cost of 
Teacher 

Relief 
Cost of 

Courses 
TOTAL 
COST 

 394 $53,377 $90,854 $144,231 

 

All School teaching staff participated in Professional Development last year. The 
programs covered a range of areas from Outcomes Based Education, Learning Support, 
Learning and Thinking Tools, Progress Maps, Use of Information Technology in 
Teaching and Learning, subject association activities and subject teaching strategies. 
 

 Full Time Part Time Indigenous 

Male 43 14 0 

Female 68 45 0 

 

Year Student Numbers 
Daily Average % 
Attendance Rate 

KG 55 97.5 

PP 53 96.3 

1 63 94.3 

2 66 94.8 

3 87 96.0 

4 97 94.7 

5 97 95.5 

6 96 94.1 

7 181 95.0 

8 188 94.4 

9 186 93.7 

10 182 92.8 

11 138 95.0 

12 134 96.4 

Average  95.04 
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The Principal or nominee will: 

¶ Request an explanation from the studentôs parent or responsible parent when a 
student has been absent from School and an acceptable explanation has not 
been provided after three days from the beginning of the absence. 

¶ Manage absences in conjunction with the alternative provider for students 
participating in alternative attendance arrangements. 

¶ Where attendance falls below 90 per cent* over a term: 
o further investigate the reasons for the studentôs absence 
o organise a parent teacher meeting and/or a case conference at the 

earliest opportunity to identify the issues related to the non-attendance 
and plan for improvement; and  

o document all attendance improvement plans if implemented. 

 

 
If a student has been identified as being an irregular or chronic non-attendee and 
repeated efforts to work with parents to restore attendance have not been successful, 
the Principal or nominee will: 

¶ request a formal meeting  

¶ if attendance does not improve, the Principal will consult the Education 
Department 

¶ inform the parent advising of consolation with the Education Department 

¶ revise any attendance improvement plan developed 
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The School has much to be proud of when reviewing the WACE results of the graduating 
class of 2016. 
 
The Principal has often spoken of his desire that the School be seen as the pre-eminent 
School of choice in the northern suburbs. 
 
As a consequence of the Schoolôs 2016 results, the North Coast Times Community 
Newspaper has named our School as the top performing (academic) school in the northern 
coastal corridor: ñPeter Moyes Anglican Community School has topped the north coast 
suburbs, with 28 awards going to Year 12 students at the Mindarie school.ò   
 
An Overview: 
 
Close to 80% of our Year 12 students (106/133) studied a course that led to an 
Australian Tertiary Admissions Rank (ATAR). 
 
Of these ATAR students, the following collective results were achieved: 
 

¶ 26% gained an ATAR of 90 or higher 

¶ 30.5% gained an ATAR of 85 or higher 

¶ 42.5% gained an ATAR of 80 or higher  

¶ 52.7% gained an ATAR of 75 or higher 
 
This means that over half of the ATAR students achieved grades that placed them in the top 
25% of the national student cohort. 
 
The Schoolôs median ATAR of 78.45 was an improvement from last year and the School 
continues to set its students the challenge of collectively breaking the ó80ô barrier. 
 
Equally pleasing was the success of our students in obtaining their preferred choices of post-
secondary study. 
 
 

 

2016 was the first year of the introduction of the new WACE Curriculum. 

 

Recognition of High Performing Courses 

It was especially pleasing to have four of our Year 12 courses recognised as being among 

the highest performing cohorts in the State based on the percentage of students whose marks 

were in the top 15% of all students taking these courses. These courses were Design, Earth 

and Environmental Science, Economics and Indonesian. 
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The ñ95 Clubò 

Each year the School recognises those students who have achieved an ATAR of 95 or higher. 

The School congratulates the following eight students that achieved this distinction.  

¶ Connor Atkinson 

¶ Ross Godwin  

¶ Phoebe Harold 

¶ Kai Hudson-Wood  

¶ Amy Liddell 

¶ Hannah Macdonald 

¶ Yohannah Smolders 

¶ Caitlin Young 

 

The School is equally proud of the thirteen students who gained an ATAR of 94 or more.  

 

Fittingly, our top two students were the 2016 Dux, Yohannah Smolders, and the 2016 

Proxime Accessit Ross Godwin. Both Yohannah and Ross gained an ATAR of 99.4. 

 

Subject Certificates of Excellence 

Ross and Yohannah also each gained a Subject Certificate of Excellence, awarded to those 

students who have gained the highest examination mark in a subject. Yohannah was 

awarded a Certificate of Excellence for Human Biology and Ross for English.  

 

Certificates of Distinction 

Seven students were awarded a Certificate of Distinction for Excellent School Achievement. 

A Certificate of Distinction is presented to students who in their last three consecutive years 

of senior secondary WACE enrolment achieve 190 to 200 points. The points are accrued 

from 20 Year 11 and Year 12 units, of which 10 are at Year 12 level.   

 

They are to be congratulated for being among the top 0.5% of candidates based on their 

examination mark for one or more of their ATAR courses. 

 

Students awarded a Certificate of Distinction were: 

¶ Ross Godwin  

¶ Phoebe Harold 

¶ Evie Hodgson  

¶ Hannah Macdonald  

¶ Ana Rakonjak  

¶ Yohannah Smolders  

¶ Caitlin Young  
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Certificates of Merit  

A Certificate of Merit is presented to students who in their last three consecutive years of 

senior secondary WACE enrolment achieves at least 150 points.   

 

Students awarded a Certificate of Merit were: 

¶ Daniel Ade 

¶ Connor Atkinson  

¶ Cara Burley  

¶ Emma Childs  

¶ Carys Donald 

¶ Yonty Hodgetts  

¶ Kai Hudson-Wood  

¶ Lauren James  

¶ Adam Jones 

¶ Ben Leggett 

¶ Amy Liddell  

¶ Mitchell Newby-Butt  

¶ Warrick Strauss  

¶ Jack Tarleton 

¶ Chloe Taylor   

¶ Francine Van Den Berg 

¶ Fraser Waddell  

¶ Stefan Wollhaf  

 
The information contained in Figures 1 to 8 provide further elaboration of the 2016 PMACS 
Year 12 results, both for ATAR and VET. 
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Figure 1 demonstrates the ranking of Peter Moyes with other schools in the local area. 
Compared with reports to the Council from previous years, Table 2 includes four extra 
schools; a reminder that the northern suburbs is becoming a more competitive area for 
parents who are selecting a school for their children. 
 
The 2016 results show that the School maintains its high standing with our competitors, both 
in the Catholic and State sectors. In particular, it is pleasing to see the distinction between 
our results and those of Mindarie Senior College and Quinnôs Baptist College.  
 
Our School has a continuing challenge in 2017 and beyond to ensure that our students 
supported by their parents and our teachers, to maintain the improving trend of the Year 12 
results. It should be noted with some pride, that our School had the highest percentage of 
students studying for an ATAR score. Other schools are more zealous when it comes to 
enforcing course and subject selections to maximise certain academic outcomes.   

Local School 
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b
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it
h

 a
n

 

A
T

A
R 

M
e
d
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n
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T

A
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Lake Joondalup Baptist College 140 100 71.43 85.4 

St Stephenôs School - Carramar 102 67 65.69 85.1 

Prendiville Catholic College 159 121 76.1 79.3 

Peter Moyes Anglican Community School 133 106 79.7 78.45 

Mater Dei College 157 99 63.06 75.25 

Irene McCormack Catholic College 132 67 50.76 73.4 

Ellenbrook Secondary College 173 55 31.79 72.35 

Ashdale Secondary College 207 87 42.03 71.85 

Mindarie Senior College 425 151 35.53 69.45 

Wanneroo Senior High School 143 47 32.87 65.25 

Quinns Baptist College 70 46 65.71 63.65 

Clarkson Community High School 106 24 22.64 63.15 
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Similarly, Figure 2 compares our School within our own Anglican Commission Schools sector. 
Note that not all ASC schools are represented in the Table. This is a result of the size of the 
cohort in the smaller ASC schools whose results provide insufficient data to include in the 
WACE statistics, for example, Peter Carnley ACS. 
 
In the Table below, the School compares favourably with the two ASC schools with a similar 
cohort size. St Markôs is still demonstrating the highest ATAR; however, when comparing last 
yearôs results, St Marks ATAR has remained at a similar level, whilst that of Peter Moyes has 
improved by five ATAR points. 

School 

N
u

m
b

e
r 

o
f 
e
lig

ib
le

 Y
e

a
r 

1
2

 s
tu

d
e

n
ts 

N
u

m
b

e
r 

o
f 
s
tu

d
e

n
ts

 w
it
h

 

a
n

 A
T

A
R 

P
e

rc
e

n
ta

g
e
 o

f 
s
tu

d
e

n
ts

 

w
it
h

 a
n

 A
T

A
R 

M
e

d
ia

n
 A

T
A

R 

St Markôs ACS 171 140 81.87 79.8 

Peter Moyes ACS 133 106 79.7 78.45 

Swan Valley AS 45 31 68.89 77.65 

Georgiana Molloy AS 69 46 66.67 76.35 

Frederick Irwin ACS 135 119 88.15 76.3 

John Septimus Roe ACS 162 118 72.84 75.3 

John Wollaston ACS 73 39 53.42 68.85 
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Figure 3 presents data over time from 2016 to 2012. Between 2015 and 2016, the upper 
percentiles saw gains in results based on the percentages of ATAR achievement by students. 
The percentiles below 50.00 continue to be of concern. 
 
The School has a non-selective enrolment policy for students taking an ATAR Pathway and 
does not refuse students from undertaking a course without counselling and support.  In the 
percentiles below 50.00, the School requires a concerted effort to ensure that students are 
guided to both choose their courses of study more wisely, that staff put in place strategies to 
improve the studentsô achievement and students, with support from their parents, become 
more determined to improve grades.   
 
To assist lowering the number of students in the ATAR percentiles below 50.00, which 
equates to nearly 18% of the 2016 cohort, a number of interrelated strategies have been 
implemented in 2017. These include Interim Reports, employment of a dedicated Senior 
School Educational Assistant (EA), focus on the progress of students who have selected 
courses against the recommendations of their teachers, as well as meetings in the Senior 
School between Heads of House, Associate Principal and Deputy Associate Principal to 
focus on academic support.  
 
The Interim Report will be available to parents early in Semester 1 for their Year 11 or 12 
child. This will coincide with their Parent ï Teacher interviews and will provide parents and 
students with a clear indication of possible future success of their child in courses at their 
current rate of effort.   
 
For the first time, the School has a dedicated Learning Support EA for students in Years 11 
and 12 whose primary aim is to work with students at risk of not gaining Secondary 
Graduation through failing their OLNA. In addition, the EA will work in classes with students 
taking General courses. Whilst the School has been able to provide dedicated and 
specialised assistance in this way, it has benefited from a grant from the ASC Special 
Missions Fund. It is hoped that in future, the School will budget for a permanent Senior School 
EA for the on-going support of our less able students. 
 
Another new strategy for 2017 is to monitor students who have selected a subject against 
recommendation. It involves consideration by all teachers of these students. The Head of 
House and Head of Department will work closely by regularly monitoring these students along 
with their House Tutor.  
 
Teachers of these students will be encouraged to implement precise and targeted goals to 
improve their grades. By the time that the Interim Report will be available late in Term 1, 
these students and their parents will be in a stronger position to understand if further course 
changes are made to ensure a successful secondary school outcome. 
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ATAR 2016 (%) 2015 (%) 2014 (%)* 2013 (%) 2012 (%) 

95 ð 99.95 7.4 6.9 9.5 3.5 6.8 

90 ð 94.95 12.0 8.9  10.5 9.6 

85 ð 89.95 11.1 7.9 12.5 14.0 6.8 

80 ð 84.95 12.0 13.8 12.5 9.3 17.8 

75 ð 79.95 10.1 11.8 15.5 14.0 12.3 

70 ð 74.95 7.4 13.8 9.5 10.5 11.0 

65 ð 69.95 14.8 13.8 15.5 9.3 9.6 

60 ð 64.95 2.7 5.9 3 10.5 12.3 

55 ð 59.95 7.4 4.9 9.5 7.0 8.2 

50 ð 54.95 4.6 2.9 3.0 9.3 2.7 

45 ð 49.95 2.7 .9    

40 ð 44.95 3.7 0.9 6.0 1.2 1.4 

35 ð 39.95 2.7 0.9  1.2 1.4 

30 ð 34.95 2.7 0.9 3.0   

25.00 ð 29.95 0.9     

0.00 ð 24.95      

TOTAL 
Number of Students: 

133 101 32 115 102 

* òHalf Cohortò Year 
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Year 

P
M

A
C

S
 

M
e

d
ia

n
 

A
T

A
R 

S
ta

te
 

M
e

d
ia

n
 

A
T

A
R 

2016 78.45 82.0 

2015 74.8 80.2 

2014 75.1 79.0 

2013 75.5 79.1 

2012 77.3 78.8 

2011 76.3 78.6 

 
 

 

School 

C
u

rt
in 

E
C

U 

M
u

rd
o

c
h 

U
W

A 

T
o

ta
l 

Applied with a 1st preference (includes those with no ATAR) 25 36 13 27 101 

Offered 1st preference 14 24 6 20 64 

Offered any of their preferences 20 37 10 26 93 

Confirmed enrolment  17 31 7 26 81 

Deferred enrolment 2 3 0 0 5 

 

* Data collected on 6th February 2017 
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For many years, the School has a strong tradition of providing Vocational Education and 

Training (VET) opportunities for its students. We have offered students a variety of Certificate 

Courses at levels from I through to IV across Years 10, 11 and 12. With the WACE reforms, 

it is essential for students taking the General Pathway to take study a Certificate Course. This 

complements the Workplace Learning these students will undertake in a particular workplace 

for one or two days a week, as well as traineeships or apprenticeships.  

 

Figure 8 below lists the numbers of students who studied and completed their Certificate 

Qualification in the Certificate Courses offered in 2016.  

 

 

Certificate Level and Area 

N
u

m
b

e
rs

 
o

f 
F

/T
 e

d
ib

le
 

Y
e

a
r 

1
2

 s
tu

d
e

n
ts

 

P
ro

v
id

e
r 

Certificate II Automotive 1 South Metropolitan TAFE 

Certificate II Business 13 RTO for Schools 

Certificate II Engineering 9 Careers Australia Institute 

Certificate III Applied Language 4 North Metropolitan TAFE 

Certificate III Beauty Services 1 North Metropolitan TAFE 

Certificate III Community Services 1 South Metropolitan TAFE 

Certificate III Events 1 North Metropolitan TAFE 

Certificate III Sport and Recreation 13 YMCA 

 

The table represents 36 individual students who completed in total 43 Certificates. Of this 

group, the majority of students ï 29, completed one Certificate Course. Six students 

completed two Certificates; the majority of which were Certificate II in Business and 

Certificate II in Sport and Recreation. One student completed three Certificates.  

Of this group completing Certificate Courses, 14 students were on an ATAR Pathway with 

this representing one subject in their course load. 
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NAPLAN (National Assessment Programme ï Literacy and Numeracy) assessments are 
standardised assessments, completed by all students in Years 3, 5, 7 and 9 across the nation. 
Students are assessed in Reading, Writing, Language Conventions (Spelling, Grammar and 
Punctuation) and Numeracy. The tests are administered in the classroom by the classroom 
teachers and marked by expert, independent markers. The NAPLAN assessments are 
intended to provide parents and guardians with information about the progress of their child 
in relation to nationally agreed benchmarks. These benchmarks represent the minimum 
standard of literacy and numeracy skills expected.  
   
Following these assessments, parents are provided with a report which compares their childôs 
performance with that of all other students in the same year group. Parents can gain an 
indication of their childôs progress by comparing their current results with those gained in 
these assessments in prior years.  
 
It is important to be aware that these assessments are not part of a planned teaching and 
learning programme offered by teachers within the school. Rather, they are one off, general 
assessments which provide a limited view of childrenôs abilities. The assessments should be 
considered in this context and in no way replace the assessments and judgments made by 
classroom teachers across the course of an academic year.   
 
 

 
The Schoolôs 2016 NAPLAN results are generally very positive.  
 
It is pleasing to note the high percentage of students achieving at or above the minimum 
standard in most assessments across all year groups. 
 
It is also pleasing to note the low percentage of students achieving within the bottom 20% 
nationally in all assessment areas for Year 5; and in Years 7 and 9 for all assessment areas. 
 
The 2016 results indicate a high percentage of our students within the top 20% nationally in 
Year 5, 7 and 9 for Numeracy. 
 
Outstanding results were also achieved in Year 7 and 9 for all assessment areas. 
 
As always, some results indicate areas requiring further development, notably Year 3 Spelling 
and Reading. 
 
Overall, the School believes that these results are an indication of the positive effect of 
strategies used within the Schoolôs teaching and learning programmes which are detailed 
below:  
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Numeracy Results 
 

Numeracy 

National 
Percentiles 

School 
Performance 

   

Year 3 Top 20% 19% 

N=77 Middle 60% 58% 

 Bottom 20% 23% 

  At or Above 
Minimum 
Standard 

98% 

  Below Minimum 
Standard 

2% 

   

Year 5 Top 20% 23% 

N=96 Middle 60% 64% 

  Bottom 20% 13% 

  
At or Above 

Minimum 
Standard 

100% 

  
Below Minimum 

Standard 
0% 

   

Year 7 Top 20% 25% 

N=175 Middle 60% 68% 

  Bottom 20% 7% 

  
At or Above 

Minimum 
Standard 

99.5% 

  
Below Minimum 

Standard 
0.5% 

   

Year 9 Top 20% 29% 

N=181 Middle 60% 59% 

  Bottom 20% 12% 

  
At or Above 

Minimum 
Standard 

99.5% 

  
Below Minimum 

Standard 
0.5% 

 
  

Summary 

¶ High percentage of students 

at or above minimum 

standard in all Year levels. 

 

¶ High percentage of Year 5 

and 7 students achieving in 

the top 20%. 

 

¶ Very high percentage of 

Year 9 students achieving in 

the top 20%. 

 

¶ Comparatively high 

percentage of Year 3 

students in the bottom 20%. 

 

¶ Low percentage of students 

in Years 5, 7 and 9 in the 

bottom 20%. 
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Reading Results 
 

Reading 

National 
Percentiles 

School 
Performance 

         

Year 3 Top 20% 19% 

N=77 Middle 60% 54% 

  Bottom 20% 27% 

  
At or Above 

Minimum 
Standard 

92% 

  
Below Minimum 

Standard 
8% 

      

Year 5 Top 20% 18% 

N=96 Middle 60% 71% 

  Bottom 20% 11% 

  
At or Above 

Minimum 
Standard 

98% 

  
Below Minimum 

Standard 
2% 

      

Year 7 Top 20% 24% 

N=175 Middle 60% 64% 

  Bottom 20%  12% 

  
At or Above 

Minimum 
Standard 

100% 

  
Below Minimum 

Standard 
0% 

      

Year 9 Top 20% 29% 

N=181 Middle 60% 61% 

  Bottom 20% 10% 

  
At or Above 

Minimum 
Standard 

99% 

  
Below Minimum 

Standard 
1% 

 
  

Summary 

¶ High percentage of students 

at or above minimum 

standard in Year 5, 7 and 9. 

 

¶ High percentage of Year 7 

and 9 students achieving in 

the top 20%. 

 

¶ Low percentage of students 

in the bottom 20% in Year 5, 

7 and 9. 

 

¶ Comparatively high 

percentage of Year 3 

students in the bottom 20%. 
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Writing Results 
 

Writing 

National 
Percentiles 

School 
Performance 

      

Year 3 Top 20% 17% 

N=77 Middle 60% 60% 

   Bottom 20% 23% 

  
At or Above 

Minimum 
Standard 

100% 

  
Below Minimum 

Standard 
0% 

     

Year 5 Top 20% 20% 

N=96 Middle 60% 71% 

  Bottom 20% 9% 

  
At or Above 

Minimum 
Standard 

100% 

  
Below Minimum 

Standard 
0% 

      

Year 7 Top 20% 19% 

N=175 Middle 60% 65% 

  Bottom 20%  16% 

  
At or Above 

Minimum 
Standard 

97% 

  
Below Minimum 

Standard 
3% 

      

Year 9 Top 20% 27% 

N=181 Middle 60% 60% 

  Bottom 20% 13% 

  
At or Above 

Minimum 
Standard 

93% 

  
Below Minimum 

Standard 
7% 

 
  

Summary 

¶ 100% of students at or 

above minimum standard in 

Year 3 and 5. 

 

¶ Very high percentage of 

students at or above 

minimum standard in Year 7. 

 

¶ Very high percentage of 

Year 9 students achieving in 

the top 20%. 
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Spelling Results 
 

Writing 

National 
Percentiles 

School 
Performance 

      

Year 3 Top 20% 13% 

N=77 Middle 60% 52% 

   Bottom 20% 35% 

  
At or Above 

Minimum 
Standard 

100% 

  
Below Minimum 

Standard 
0% 

     

Year 5 Top 20% 21% 

N=96 Middle 60% 64% 

  Bottom 20% 15% 

  
At or Above 

Minimum 
Standard 

98% 

  
Below Minimum 

Standard 
2% 

      

Year 7 Top 20% 21% 

N=175 Middle 60% 66% 

  Bottom 20%  13% 

  
At or Above 

Minimum 
Standard 

98% 

  
Below Minimum 

Standard 
2% 

      

Year 9 Top 20% 22% 

N=181 Middle 60% 69% 

  Bottom 20% 9% 

  
At or Above 

Minimum 
Standard 

98% 

  
Below Minimum 

Standard 
2% 

 

 

Summary 

¶ High percentage of students 
at or above minimum 
standard in Year 3, 5, 7 and 
9. 

 

¶ Low percentage of students 
in the bottom 20% in Year 5, 
7 and 9. 

 

¶ Comparatively high 
percentage of students 
achieving in the bottom 20% 
in Year 3. 
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 Grammar and Punctuation Results 
 

Writing 

National 
Percentiles 

School 
Performance 

      

Year 3 Top 20% 16% 

N=77 Middle 60% 59% 

   Bottom 20% 25% 

  
At or Above 

Minimum 
Standard 

96% 

  
Below Minimum 

Standard 
4% 

     

Year 5 Top 20% 19% 

N=96 Middle 60% 63% 

  Bottom 20% 18% 

  
At or Above 

Minimum 
Standard 

99% 

  
Below Minimum 

Standard 
1% 

      

Year 7 Top 20% 25% 

N=175 Middle 60% 59% 

  Bottom 20%  16% 

  
At or Above 

Minimum 
Standard 

98% 

  
Below Minimum 

Standard 
2% 

      

Year 9 Top 20% 25% 

N=181 Middle 60% 63% 

  Bottom 20% 12% 

  
At or Above 

Minimum 
Standard 

96% 

  
Below Minimum 

Standard 
4% 

 

 

Summary 

¶ High percentage of students 
at or above minimum 
standard in Year 5 and 7. 

 

¶ Very high percentage of 
Year 7 and 9 students 
achieving in the top 20%. 

 

¶ Low percentage of students 
in the bottom 20% in Year 7 
and 9. 
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Within the Primary and Middle Schools, we employ a number of strategies for supporting 
those students who are identified as being below expected standards for Literacy and 
Numeracy (such as those identified as below Benchmark on the NAPLAN assessments). 
These include; 
 

¶ The use of standardised, in-class assessment to assist in the identification of students 
below expected standards for literacy and numeracy and assisting in the identification 
of their current Levels. 
 

¶ Provision of individual student results for NAPLAN assessments to classroom 
teachers. 
 

¶ Modification and adaptation of teaching and learning programmes by classroom 
teachers to meet the specific needs of students.  
 

¶ The use of Mathematics Tutor programmes (óMathleticsô) available to all Primary and 
Middle School students for use in class and at home via the internet. 
 

¶ Where appropriate, the use of an Individualised Education Plan (IEP) for identified 
students. 
 

¶ Sharing of information between Sub-Schools to ensure continuity and to closely 
monitor student progress across all subjects. 
 

¶ The Learning Support programme provides additional support for students with 
identified needs in areas such as such Literacy and Numeracy. 
 

¶ The Academic Extension programme extends our more able students in Years 4 to 
9. 

 
The School will continue to review our teaching and learning programmes to achieve 
improvement in all areas. 
 

 
  



Â  S c h o o l  P e r f o r m a n c e  I n f o r m a t i o n  Â  

P a g e  23   o f  3 5  

 

 

 

 

K
n

o
w

le
d
g

e
 &

 I
n
s
ig

h
t 
 

Â
 

E
q
u

a
lit

y
 &

 C
o

m
p

a
s
s
io

n
 

 
Â

 
In

te
g

ra
ti
o
n

  
&

 W
h
o

le
n

e
s
s
  

Â
 

C
o

n
fi
d
e
n

c
e
, 

C
o

m
p

e
te

n
c
e
 &

  
R

e
s
p

o
n

s
ib

ili
ty

  
Â

 
S

e
lf

-
w

o
rt

h
 

K
n

o
w

le
d
g

e
 &

 I
n
s
ig

h
t 
 

Â
 

E
q
u

a
lit

y
 &

 C
o

m
p

a
s
s
io

n
 

 
Â

 
In

te
g

ra
ti
o
n

  
&

 W
h
o

le
n

e
s
s
  

Â
 

C
o

n
fi
d
e
n

c
e
, 

C
o

m
p

e
te

n
c
e
 &

  
R

e
s
p

o
n

s
ib

ili
ty

  
Â

 
S

e
lf

-
w

o
rt

h
 

 
The Western Australian Government introduced Online Literacy and Numeracy Assessments 
(OLNA) in 2013. They are compulsory tests for all students in Western Australia who have 
not previously achieved at Band 8 or higher in NAPLAN Tests in Year 9. The aim is to have 
students demonstrate the minimum literacy and numeracy standard. Without demonstrating 
this standard, students will not achieve their Western Australian Certificate of Education 
(WACE). This followed feedback from employers and training providers about the low literacy 
and numeracy capabilities of some school leavers. 
 
At the conclusion of Year 9, students have been pre-determined according to the Education 
Departmentôs Data Base as not meeting the minimum standard of Level 3 of the Australian 
Core Skills Framework (ACSF). There are two ways to demonstrate the standard - 
prequalification through Year 9 NAPLAN; or demonstrating the minimum standard through 
the OLNA. As a result, on entering Year 10, each student is given an OLNA status:  
 

¶ Category 3 ï students prequalified through NAPLAN in Year 9 

¶ Category 2 ï students did not prequalify through NAPLAN in Year 9 and are 
expected to pass their OLNA assessment during the six opportunities given in 
Years 10, 11 or 12. 

¶ Category 1 ï students did not prequalify through NAPLAN in Year 9 and may not 
pass their OLNA without directed and specific assistance during their senior 
secondary schooling.  

¶ NSA ï students did not sit the assessment, or the assessment result is not 
available. 

 
Students have up to six opportunities, twice a year, between Year 10 and Year 12 to 
demonstrate the literacy and numeracy minimum standard. For example, if a student 
achieves Band 8 for Reading and Writing but not for Numeracy, he/she will only be required 
to sit the OLNA Numeracy component of the assessment. 
 
The working time for the three online assessment components is 60 minutes each. There are 

60 multipleȤchoice questions each in the Reading and Numeracy components; the Writing 
component is an extended response of up to 600 words. Each student responds to one of 
several equivalent versions of each assessment that are randomly delivered. There is no 
advantage or disadvantage to be gained from sitting a particular version of an assessment. 
 
Results from the September 2016 round of OLNA for Peter Moyes ASC students indicated 
that almost all of the students required to sit the tests were in Year 10 and were classified 
with NSA.  
 

Assessment Number of Students 

Numeracy 63 

Reading 67 

Writing 93 
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Led by Ms Felicia Schultz, the Senior School introduced a programme this year which saw a 
sustained and targeted intervention to assist students undertaking OLNA. This occurred in 
the Year 10 Learning Support classes for Mathematics, English, Science and Humanities and 
Social Sciences. In addition individual students in other classes and in Years 11 and 12 were 
given one-on-one assistance. As demonstrated from the 2017 March round results, the 
success of the programme has been significant. 
 

Assessment Number of Students 

Numeracy 27 

Reading 22 

Writing 27 
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* These figures have been rounded.  

Fees & Charges
35%

Other Income
5%

Other Grants
1%

Excursions and 
Trips
4%

State Funding
17%

Commonwealth 
Funding

38%


