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HOMEWORK POLICY 
 
STATEMENT 
 
Woodleigh School believes that homework can be a beneficial practice that provides 
opportunities for students to practice, consolidate and extend their learning. It has a 
commitment to using homework to reinforce and extend classwork, consolidate skills and 
knowledge, and nurture independent inquiry. The School believes that homework should be 
challenging, purposeful and varied, in order to meet students’ learning needs. Current 
research shows that homework has a low impact on learning for primary age students, a 
moderate impact on learning in lower secondary settings, and a positive impact on learning 
in the senior secondary years. For this reason, homework practice varies in terms of its 
focus, frequency, scope and emphasis across subject areas and as students make their 
progress through the school. Homework is seen as most valuable when students take on 
responsibility for the given task and are well-supported by parents and teachers.  
 
RATIONALE 
 
Research shows that homework is most effective when specifically targeted to consolidate a 
particular element of learning in middle and secondary school settings. Critical factors in 
determining the impact of homework include the quality of the feedback provided on the 
work and its relationship to the learning taking place during normal school time. The setting 
of open-ended homework tasks can help students develop and extend their core learning 
skills of inquiry and independent study, opening up students to new challenges and ideas for 
further exploration. Importantly, homework is also seen to strengthen home-school links 
and reaffirm the role of parents and caregivers as partners in education. Being interested in 
and supportive of the work being done at home provides parents with insights into what is 
being taught in the classroom and the progress of their children.  
 
DEFINITION 

Homework refers to tasks assigned to student by teachers for completion outside of routine 
lesson time. Homework can include, but is not limited to reading and preparation work, the 
practice of skills taught in class, exam revision, and extended activities, such as projects, 
that provide scope for student-centred inquiry. 
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OVERVIEW 
 
Homework practices at Woodleigh Campus are aligned with the school’s beliefs about 
teaching and learning. Homework at the campus will take on a variety of forms and is 
determined by factors such as the students’ learning needs, the disciplinary/interdisciplinary 
nature of the task, and the wider curriculum context. Homework activities can include a 
range of practice, preparation, revision and extension tasks, as well as more complex 
learning engagements that provide scope for independent inquiry. Homework should be 
purposeful, varied and targeted to address specific learning goals or needs. To maximise the 
impact of a given task upon their learning, students should receive specific and timely 
feedback on the homework they complete.  
 
EXPECTATIONS 
 
Expectations of the Head of Teaching and Learning 
 
The Head of Teaching and Learning will ensure that expectations relating to homework are 
reviewed and published regularly, and are clearly understood by teachers, students and 
parents.  
 
Expectations of Directors of Junior and Senior Homesteads 
 
It is expected that the Directors will:  
 

• Support tutors and teachers in addressing concerns and issues about learning and 
effort when necessary with students and parents,  

• Support students and families through liaison and consultation with Individualised 
Learning and Counselling Departments and other leaders as required 

• Facilitate and mediate discussions between stakeholders, as required  
 
Expectations of Teachers 
 
It is expected that teachers will:  
 

• Where relevant, set challenging, purposeful and varied homework tasks related to 
class work which suit the students' learning needs 

• provide timely and practical feedback and support to students concerning their 
homework  

• help students develop organisational and time-management skills, as well as 
effective study techniques 

• ensure that students actively use a clear method to record and monitor homework 
tasks 

• set reasonable timeframes for the completion of homework tasks and demonstrate 
flexibility in times of examination and the completion of large-scale assessment tasks 

• manage and communicate any concerns relating to student homework completion 
with relevant stakeholders, in accordance with the process for handling late 
homework 



Expectations of Students  
 
It is expected that students will:  
 

• accept responsibility for the completion of homework tasks within set time frames 
• reflect on and action feedback provided by teachers 
• keep in regular contact with teachers and request assistance when required, 

including the negotiation of due dates and requests for extensions on reasonable 
grounds  

• actively use a clear method to record and monitor homework tasks. In Year 7, 
students are expected to make use of the school diary. 

• organise their time to manage home and personal obligations, such as participation 
in sports, recreational and cultural activities, and part-time employment.  

 
Expectations of Tutors 
 
It is expected that tutors will:  
 

• Be aware of social and personal factors relevant to the student within and outside of 
school, wherever possible 

• Keep parents fully involved regarding students’ progress, including curriculum 
related or behavioural concerns 

• Follow through concerns and issues about learning and effort when necessary with 
teachers and parents, in consultation with the relevant Director(s) of Junior/Senior 
Homestead, or Deputy Head/Head of Campus 
 

Expectations of Parents / Guardians 
  
It is expected that parents / guardians will:  

•  ensure that students have a suitable space which they can use to complete 
homework  
•  develop a positive and productive approach to homework by regularly discussing 
homework with their child  
•  ensure there is a balance between the time spent on homework and recreational 
activities  
•  raise with the teachers concerned any concerns they may have about the 
homework 

 
INDICATIVE HOURS  
 
While a broad indication of the amount of time students are expected to devote to 
homework is provided below, research is clear that it is the quality (rather than quantity) of 
homework provided that makes a difference for student learning. In addition, it should be 
noted that the amount of time that students spend engaged with homework will vary 
according to their age and learning needs.  
 
There are different time expectations for different year levels. As a guide:   



 
During Term  
 
• Year 7 – up to 4 hours per week 
• Year 8 – up to 5 hours per week 
• Year 9 – up to 5 hours per week 
• Year 10 – up to 10 hours per week 
• Year 11 – up to 15 hours per week 
• Year 12 – up to 15 hours per week 
 
During Holidays  
 
• Years 7 – 9 should not be expected to complete holiday homework  
• Year 10 should expect to complete up to 6 hours of homework during holidays  
• Year 11 should expect to complete up to 12 hours of homework during holidays 
• Year 12 should expect to complete up to 15 hours of homework during holidays 
 
LATE HOMEWORK 
 
The process to be used for responding to cases where students have not submitted set 
homework is set out below. At the heart of the approach is the understanding that any 
issues related to the non-submission of homework should be discussed in the first instance 
by the teacher and student, in order clarify instruction, ascertain when a task might not be a 
good fit for a student’s learning needs, or identify when extenuating circumstances might be 
impacting on an individual’s ability to meet expectations. The process emphasises the 
importance of a strong relationship and ongoing communication between the teacher and 
the student, while detailing a hierarchy of responses that will be used for the engagement 
of additional relevant stakeholders when more serious interventions are required. It should 
be noted that progress between the levels of response is at the discretion of the teacher or 
relevant leader. 
 
The levels of intervention to be taken when homework is not submitted are as follows: 
 

• Level 1: A follow up conversation between the teacher and the student. The 
conversation can result in the setting of a new due date, or the adjustment of 
expectations for the task. The discussion should be documented with the posting of 
a SEQTA note. 

• Level 2: A communication from the teacher to the student’s parents about the issue. 
The follow up action by the teacher can include the setting of a new due date or the 
supervised completion of the set task by the student over recess or lunch. The action 
should be documented with the posting of a SEQTA note.  

• Level 3: A follow up conversation between the teacher, the student and the tutor. 
The discussion should lead to the establishment of shared expectations regarding 
homework and the development of clear strategies to support its completion. The 
teacher or tutor should notify parents of the outcome of the meeting by phone. The 
discussion and outcomes of the meeting should be documented in SEQTA. At this 



stage, teachers and tutors may wish to involve an individual needs specialist or 
counsellor in the discussion, if relevant. 

• Level 4: A follow up conversation between the teacher, the tutor and one of the 
Directors/Deputy Directors of Homesteads to decide a course of action. The student 
should be directly involved in the discussion to finalise and implement a strategy, 
with parents notified of the developments via a phone call. At the discretion of the 
relevant leader, a response at this level may also require a face-to-face meeting of 
key stakeholders and/or the support of a more senior leader. 

 
 
 
 


