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We would like to acknowledge the traditional custodians of the land that we meet, 

live and work on, the Warrgamay People. We pay our respect to the elders’ past 

present and emerging and recognize the strength, resilience, capacity and important 

contributions that our First Nations’ people have made to Australian society and 

to education in particular. We extend this acknowledgement to the elders of the 

communities from which all the young men at our College belong. May we continue 

to walk beside each other as we grow Abergowrie Family’s emerging leaders.

Acknowledgement of Country
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The Gowrie Family Way
Whole School Approach (Positive Culture for Learning)

St Teresa’s College Abergowrie, is a Catholic secondary boys boarding college located in the 
Herbert River Valley, 38 km from Ingham, situated on Warrgamay land. We are an inclusive 
community, embracing families from the Australian mainland and islands. Within the college, 
more than 40 communities are represented and as many as 70 languages and dialects are 
spoken. Many faith traditions live in our community, enriching the living of the message of 
Jesus Christ and sharing in the truth and challenge of the Gospel. 

Purpose Statement
St Teresa’s College, Abergowrie strives to: 

•	 create a home away from home and purposely build an inclusive, safe, life giving 
environment. 

•	 create an Abergowrie family where the spirit of Jesus Christ is joyfully embraced and 
evidenced.

•	 create a learning environment that is relevant, appropriate and authentic to the needs 
of all students, in line with Townsville Catholic Education Office curriculum guidelines.  

•	 create effective programmes that innovatively engage students to grow into 
successful, good men.

•	 create an environment of outreach within the College, drawing on the charism of 
Blessed Edmund Rice.

Vision Statement
“St Teresa’s College Abergowrie in partnership with families and 

communities, is dedicated to growing good men and providing a 

meaningful education in the spirit of Jesus Christ.”

https://www.abergowrie.catholic.edu.au/about/mission-statement/
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Purpose
St Teresa’s College, Abergowrie strives to: 

At St Teresa’s College, all young people will have access to:

•	 the best educational opportunities and outcomes possible; and

•	 feel a sense of belonging and safety while living and learning at the college. 

We strive to create a culture of responsive and engaging learning that improves wellbeing 
and achievement, values diversity and responds to each student’s needs and interests. 

St Teresa’s College is committed to providing a safe, respectful and inclusive learning 
environment for young people and staff, and the wider community, where young people 
have opportunities to:

•	 engage in quality learning experiences; and 

•	 acquire values supportive of their lifelong wellbeing. 

This Positive Culture for Learning Handbook is designed to support staff to facilitate high 
expectations and high standards of behaviour so that the learning and teaching in our college 
can be effective and young people can participate positively within our college community 
and further enhance our Positive Culture for Learning.

Consultation
St Teresa’s College developed this plan in 

collaboration with our staff, students, parents and 

the wider college community. Focused analysis of 

data relating to attendance, behaviour incidents, 

including positive data, and school disciplinary 

absences occurs as regular practice within 

our whole school Positive Culture for Learning 

processes and systems. 

Our school rules have been agreed upon and 

endorsed by all staff, students and our school 

Community Consultation Committee. 

The St Teresa’s Positive Culture for Learning 

processes and consequently this handbook will 

undergo annual reviews, evaluations and updates 

to reflect changing circumstances, data and staff. 
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Introduction
At St. Teresa’s College, we create our Positive Culture for Learning using a 

research validated, whole school framework PBL (Positive Behaviour for 

Learning) to establish positive behaviours for learning.

PBL is not a program. It is an organisational framework for identifying, 

adopting and applying evidence-based practices for building and 

supporting academic and social success for all young people. PBL 

ensures that all young people have the social and emotional skills 

needed to succeed in school and beyond. PBL assists schools to teach 

young people expected social behaviours and, when implemented with 

integrity, it is an effective strategy for preventing school-based behaviour 

problems including violence and bullying. Teaching and supporting social 

behavioural skills creates behavioural health in the young person and 

contributes to improving the effectiveness of academic support systems.

PBL applies data-based decision making to improve discipline, academic 

and social and emotional learning outcomes for learners. Not all young 

people come to school with the necessary social and behavioural 

skills required for success in the college environment. If behavioural 
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problems are conceptualised as behavioural errors, rather than signs of a 

psychopathological condition ‘inside’ the child, more opportunities exist for 

educators to instil and support behaviours appropriate to the setting using 

standard instructional practices.

Just as for academic errors, social behavioural errors can rapidly become 

chronic and are typically more difficult to change if intervention is not timely. 

PBL was developed by teachers and is grounded in a research-validated, 

learning theory of behaviour. PBL empowers educators to support student 

behavioural change through explicitly teaching expected school behaviours.

Importantly, the PBL framework assists education settings to identify, adopt 

and more effectively apply evidence-based practices which build and support 

positive environments for young people’s academic and social success.

Educators at St. Teresa’s College explicitly teach all young people expected 

college behaviours and provide positive feedback to young people for 

demonstrating them. It is a case of focusing on what we want to see rather 

than on what we do not want to see. This is a fundamental teaching principle. 

Reducing inappropriate behaviour frees up more time for instruction and 

engagement in learning.

The goals of implementing PBL at St. Teresa’s College are: a decrease 

in reactive behaviour management; an increase in active prevention; 

an improved classroom and college climate for young people, staff and 

visitors; maximum academic achievement and minimal disruption; and an 

improvement of support for young people with complex emotional and 

behavioural challenges as well as academic difficulties.
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Learning and Behaviour Statement
At St. Teresa’s College, all young people have access to the 

best educational opportunities and outcomes possible. We 

strive to create a culture of responsive and engaging learning 

that improves wellbeing and achievement, values diversity 

and responds to a young person’s needs and interests. We 

communicate high expectations and successes to the whole 

school community through a common language, assemblies/

evening roll call, posters, newsletters, the school website and 

social media opportunities. At St. Teresa’s College, we use 

a research validated, whole school framework to establish 

positive behaviours for learning. The first step in facilitating and 

promoting high standards of positive behaviour is communicating 

those standards to all young people. At St. Teresa’s College, we 

emphasise the importance of directly teaching young people 

the behaviours we want them to demonstrate at the college. 

Communicating behavioural expectations is a form of 

universal behaviour support - a strategy directed towards 

all young people to encourage high expectations for positive 

behaviour and schooling and life success. Staff engage in active 

supervision at all times which requires focused attention and 

intentional observation. This constant vigilance helps young 

people to learn safely. This is monitored through classroom 

and residential observation and behaviour data collection. 

Further specialised strategies are implemented for young 

people who may require further support and intervention to 

achieve college success. 
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Our college community has agreed on the following rules:

We are RESPECTFUL, we are SAFE, we are LEARNERS.
St. Teresa’s College has embedded a restorative and trauma informed philosophy with a whole 

college priority of promoting positive relationships, student and staff wellbeing, resilience and 

connectedness. Our restorative approach means that if an incident requires more significant 

intervention, St. Teresa’s College supports the community to reflect, repair and reconnect 

respectfully. Restorative conversations can be structured or unstructured, the ultimate aim being an 

increasing understanding of self and others, with a focus on relationships rather than behaviours. 

Positive relationships are at the centre of a proactive approach to classroom management. 

Building positive relationships helps to create a positive classroom environment that supports 

student learning and engagement. At St. Teresa’s College, we emphasise the importance of trust 

and positive relationships between staff and young people, young people and their peers, and 

with the wider college community. Of further importance to our Positive Culture for Learning is the 

acknowledging and providing feedback for positive behaviours.  This may include: verbal praise, 

awards on parade, individual students receiving Gowrie Tokens, end of term celebrations, positive 

postcards sent home etc.

Inappropriate behaviour is seen as a learning error and we take an instructional approach to 

addressing these errors, in order to assist the young person to find more socially acceptable 

behaviours and achieve positive outcomes. Consequences for behaviour are determined by 

considering each individual’s circumstances and identifying the most appropriate action. 

Behaviour data is recorded on Compass and Reach, the College’s software suites that are used in 

schools throughout the Townsville Diocese to run safe, secure, sustainable and consistent reporting 

and administrative processes.  It supports teachers and administrators with student management, 

curriculum and assessment management. Data collected is used to find appropriate solutions for 

areas of focus across the college.



Page 10  |  Positive Culture for Leaning

W
el

lb
ei

ng
 a

nd
 S

up
po

rt
 N

et
w

or
k

College
Leadership Team

Sila Pati
PRINCIPAL

Rachel Cavalot
DEPUTY PRINCIPAL - PASTORAL

Cale Fisher
DEPUTY PRINCIPAL - MISSION & LEARNING

Trent Gorri
DIRECTOR OF BOARDING

Guidance
Counsellors

Andrea Groundwater
Johnny Pearce

Emerging Leaders/
Mentors

All sta� have an allocated
mentor group that they meet with

3-4 times a week as a group.

LEC

Community
Engagement

O�cer
Leeann Napier

Year Level Coordinator
Pastoral Leaders 

Cori Bassett
(YEARS 7 & 8) 

Carla Livermore
(YEARS 9 & 10) 

Leesa White 
(YEARS 11 & 12)

Head of House 
Mark Wotton

(MCGUIRE RESIDENCE – YRS. 7-9) 
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Big Brothers
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School
Engagement

O�cer
Michael Ryan
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St Teresa’s College  |  Young People and Staff Wellbeing and Support Network

St Teresa’s College is proud to have a comprehensive Wellbeing & Support Network in place to help the social, emotional and physical wellbeing of every young 
person. In addition to the assistance provided by class teachers and residential staff, we have a team of professionals whose dedicated roles are to help ensure our 
school is an inclusive, nurturing environment.

Our young people can approach any trusted school staff member at St Teresa’s College to seek assistance or advice. If they are unable to assist they will provide 
guidance and help to ensure the young person is connected to the appropriate representative of the Wellbeing and Support Network.
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Consideration of Individual Circumstances

Staff at St. Teresa’s College consider young people’s individual circumstances, such 

as their behaviour history, ability, mental health and wellbeing, religious and cultural 

considerations, home environment and care arrangements when teaching expectations 

and responding to inappropriate behaviour. As a college our preference is to use 

Restorative approaches wherever possible.

In considering the individual circumstances of each young person, we recognise that 

the way we teach, the support we provide and the way we respond to young people will 

differ. This reflects the principle of equity, where every young person is given the support 

they need to be successful. This also means that not everyone will be treated the same, 

because treating everyone the same is not fair. For example, some young people need 

additional support to interpret or understand an expectation. Others may benefit from 

more opportunities to practise a required skill or behaviour. For some young people, 

the use of certain consequences may be considered inappropriate or ineffective due to 

complex trauma or family circumstances.  These are all matters that our staff and principal 

consider with each individual young person in both the instruction of behaviour and the 

response to behaviour.

Staff are also obliged by law to respect and protect the privacy of 

individual young people, so while we understand the interest of 

other young people, school staff must take all matters, such as 

bullying, very seriously and will address them appropriately. 

We expect that staff, families and young people will respect 

the privacy of other young people and families.
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Whole College Approach
St Teresa’s College is a Secondary boarding 

college and as such our Positive Culture for 

Learning approach requires all staff across Day 

School and Residential settings, along with 

support and ancillary staff to be a part of creating 

a positive, safe and supportive environment for 

all students and staff at the college at all times. 

At St Teresa’s, our vision for how we relate 

to one another and Country is grounded in 

Cultural understandings as well as Catholic 

Social Teachings. This supports us as we work 

collectively with First Nations peoples and the 

Catholic Church towards a just society where 

the dignity of all people and Connection to 

Country is recognised. The foundations to how 

we relate to one another and Country is based 

on Human Dignity, the Common Good, Solidarity 

and Stewardship of Creation (Care for Country). 

Communication, collaboration, cooperation, 

consistency and compassion are essential for 

success in the building and maintaining of The 

Gowrie Family Way.

Universal
Targeted 
Intensive
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Building, Maintaining & Restoring Relationships
At St Teresa’s College we believe the foundation to providing the 
best opportunity for our young people to: belong to our college, 
engage purposefully and experience success is the building and 
maintaining of positive relationships with them and their families. 

It is inevitable that issues and conflicts will arise at times and a 
focus on restoring relationships is an essential part of staying in 
relationship with each other. As a college we engage in Restorative 
Practice to support our Positive Culture for Learning. We use every 
possible opportunity to educate our young people about the 
consequences of actions on both self and others. 

At an appropriate time when there is low risk of re-escalation, we 
help the young person to:

•	 identify the sequence of events that led to the behaviour, 

•	 pinpoint decision moments during the sequence of events, 

•	 evaluate decisions made, 

•	 acknowledge any harm that may have 
been caused,

•	 identify acceptable decision options for future situations

•	 repair any harm caused. 

This belief is reflected in the General Capabilities within 
the Australian Curriculum through the Personal and Social 
Capabilities. 

Resources
•	 Ideas for building, maintaining and restoring relationships 

•	 RP Yarn prompt questions for restoring relationships 

•	 Restorative Yarn Process
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Building, maintaining and

restoring relationships.

At St Teresa’s College we believe the foundation to providing the best opportunity for our 

young people to: belong to our college, engage purposefully and experience success is 

the building and maintaining of positive relationships with them and their families. 

TIPS
BUILDING RELATIONSHIPS

• Share your story (e.g. introductory PowerPoint)

• ‘Get to know you’ activities e.g. personal ID card

• Draw my home community (highlight significant places)

• Initiate conversation (e.g. ask how they are settling in, ask about family & home community, interests)

• Welcome signs

• Greet students at the classroom door

• Take time to say “Hi,” when you see them around the college

• Take part in afternoon activities

• Share a laugh

• Learn some words in young people’s home language

• Have lunch in the dining hall and chat with students

• Make positive phone calls, emails to family or send positive postcards

MAINTAINING RELATIONSHIPS

• Remember things they tell you and talk about them at a later date

• Unconditional positive regard, every day is a new day

• Attend sporting events and cheer them on

• Greet students at the beginning of lessons and farewell at the end of lessons

• Be consistent in your actions

• Check in with students or other day & residential sta� if you are at all concerned something is wrong 

• Attend cultural activities and events

REPAIRING RELATIONSHIPS

• Apologise if you make a mistake (It earns you respect & models taking responsibility for actions)

• Follow up with students when issues or conflict arise to talk it out (Use Restorative prompts to assist)

• Let young people know mistakes are opportunities to learn

• Welcome them back into the space

Universal

Targeted 

Intensive

https://drive.google.com/file/d/1zp12pJ9XQrE0OaclnB5GumAkH9qVZ2cz/view?usp=drive_link
https://drive.google.com/file/d/1QdBS7AQgDDwP9vo9SqqIOPU7MCWfghBQ/view?usp=drive_link
https://drive.google.com/file/d/1-slU-F3Md8k2M9QIq5Z08pqXbXPYqL8M/view?usp=drive_link
https://drive.google.com/file/d/1QdBS7AQgDDwP9vo9SqqIOPU7MCWfghBQ/view?usp=drive_link
https://drive.google.com/file/d/1zp12pJ9XQrE0OaclnB5GumAkH9qVZ2cz/view?usp=drive_link
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Establishing Expectations
A crucial first step in facilitating standards of positive behaviour is communicating 
those standards to all young people and staff. Our values and expectations have 
been developed collaboratively, are fair, applied consistently, and modelled by 
all.

St. Teresa’s College implements the following proactive and preventative 
processes and strategies to support behaviour:

•	 Positive Culture for Learning as an integral part of the College’s Annual 
School Improvement Plan;

•	 Induction programs in the St. Teresa’s College Positive Culture for Learning 
delivered to new families, as well as new and relief staff;

•	 Implementation of PCL Classroom Systems;

•	 Opportunities for staff self-reflection through Classroom Profiling, self &/or 
peer Classroom PCL observations

•	 A dedicated section of the college newsletter, enabling parents to be actively 
and positively involved in college behaviour expectations;

•	 Actively engaged Pastoral Support Team, with wellbeing and inclusion 
integrated into support for young people;

•	 Implementation of College Wellbeing Team;

•	 Individualised Learning Profiles developed to support students consistently 
across all classroom and non-classroom settings;

•	 Implementation of the Emerging Leaders 
programme to encourage and support student 
academic success and engagement; 

•	 Whole school commitment to Stronger 
Smarter principles;

•	 Implementation of Trauma Aware practices; 
and explicit teaching of Restorative Practices 
for young people.

•	 Engaging with Many Tracks to create and 
enact a culturally responsive social-
emotional wellbeing and resilience 
school-wide strategy to ensure safe and 
meaningful boarding school experiences.

Values and Expectations are communicated to young people via a number of 
strategies, including:  

•	 Visual representations present in all areas of the college;

•	 Explicit teaching of expected behaviours conducted by staff;

•	 Reinforcement on assembly and during active supervision by staff; and

•	 Inclusion in the enrolment package.  

https://drive.google.com/file/d/17oic8NYD3U1gLD4SZIX75p6jUOHijh1u/view?usp=drive_link
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A matrix of behavioural expectations in specific settings has been attached to each of our three school 
values (The Gowrie Family Way).  This matrix outlines our Social Skills Curriculum – our agreed expectations 
and definitions of appropriate social behaviours in all college settings. 
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Resources
•	 Gowrie Family Way Values posters 

•	 Whole College Matrix

https://drive.google.com/file/d/1mBHbPhl2zOXg02TmuuDPzJnIsPKwlu5i/view?usp=drive_link
https://drive.google.com/file/d/17oic8NYD3U1gLD4SZIX75p6jUOHijh1u/view?usp=drive_link
https://drive.google.com/file/d/1CeSSkl-3AdfrWF07d2lBm2mvwa02hZFD/view?usp=drive_link
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Classroom settings

Expectations for ‘All Settings’ should be displayed and unpacked with students through whole school explicit lessons as well as ongoing in-class remainders and 

reteaching moments when required. Additionally, all teachers are asked to collaborate with their classes, to establish class expectations based on the whole college 

values/The Gowrie Family Positive Culture, at the beginning of the year or the first week of working with the class. These expectations then need to be explicitly taught 

to all the young people in the class within the first few weeks.

Teaching of Expectations
At St. Teresa’s College, we emphasise the importance of explicitly teaching expected behaviours.  We explicitly teach, model and practise behavioural expectations. 
Differentiated and explicit teaching occurs for all young people at St Teresa’s College and becomes increasingly personalised, with focused  teaching and intensive 
teaching, to respond to the learning needs of the young people.

Each fortnight we have a whole school social behaviour focus that is from the college values and behavioural expectations matrix.  This social behaviour focus is 
explicitly taught on Friday afternoon each week in Emerging Leaders sessions.  Staff are asked to revisit the focus social behaviour throughout the week in classes, 
during breaks and in residential time.

The Gowrie Family Way and PCL processes and practices are explicitly taught during Week 1 of 
each term. At the end of each term, we share the celebrations of the term. 

A suite of lessons has been developed for use in Whole School PCL Lessons but are available 

to all staff, if class or year level data indicates a need to revisit at any point.

Effective lessons have the following components:
•	 Select the skill (Data identified - why does this need to be taught?)
•	 Define the context
•	 Tell, Show/Model
•	 Practise/Embed in curriculum
•	 Monitor (Pre-correct/Remind, Supervise, Provide Feedback)
•	 Re-teach

N.B. These components are for the acquisition phase (students initially learning). More emphasis on reminding and 

monitoring as students become more fluent

Resources
•	 Resources:  Positive Culture for Learning PowerPoint Lessons

https://drive.google.com/drive/folders/1B_vkyXGP_PcyR9VphxvIFaDT6EPhCEpf?usp=drive_link
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Acknowledging Positive Behaviours

Providing specific positive feedback has been shown through research to have a significant impact on 
supporting young people to make safe, appropriate and socially acceptable decisions. This feedback is 
most effective when it is given immediately and at a higher rate than redirections (4:1).

At St. Teresa’s we positively reinforce and acknowledge the use of appropriate behaviours through:

•	 Personal praise;

•	 Celebrating Positive Behaviours on 
assembly;

•	 Positive phone calls/notes home from 
pastoral leader, classroom teacher or 
residential staff;

•	 Gowrie tokens for individuals following school 
focus;

•	 Newsletter and Facebook articles;

•	 Recording positive behaviours on Compass;

•	 Positive postcards sent home; and

•	 End of Term/Year Celebrations.
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Collating Tokens 
•	 On Friday, during PCL Lesson, a staff member will count the total number of tokens for each House and add the total to the link provided on 

the PCL Lesson Slideshow. Teachers then place tokens into separate house bags and bring the tokens to assembly. They will then be added to 
the House Token Tubes.

•	 On Friday, a Residential staff member will count the number of positive behaviour tallies from the spreadsheet in the residential office and 
add this total to the day school weekly total. 2

Celebrate Positive House Behaviours
•	 During Friday’s afternoon assembly, time will be set aside to celebrate the positive behaviours from the week. Young people will be able to see 

Eagles and Taipans tokens growing in the House Token Tubes.

•	 An electronic visual of Gowrie Tokens will be displayed on “What’s On”.

•	 When each year level reaches its goal they participate in their negotiated celebration activity.

•	 At the end of the term, the House with the most Gowrie tokens chooses the end of term celebration for the whole College community to 
participate in.3

Whole College Acknowledgement Process

Examples of end of term celebration:
•	 Students Vs Staff Game afternoon •	 Dunk the teacher •	 Trip to Broadwater

•	 Each year level sets a Positive Behaviour Goal and decides on a celebration 
activity to work towards. Year level coordinators organise this event.

•	 Whole College votes in Emerging Leaders groups on the possible end-of-term 
celebrations. The top 5 are then displayed on “What’s On”. 

Examples of behaviour specific feedback:

“Thank you, Jimmy, for being a respectful learner by getting 
to class on time. It shows respect for me, your classmates 
and your own learning. You have earnt a Gowrie Token for 

your House. Well done.”   

“Thank you, Gus, for keeping your cubicle neat and clean, 
it shows respect for yourself, your brothers and our college. 
You have earnt a Gowrie Token for your House. Awesome.”

Examples of reaching goal celebration:
•	 Year level fishing trip •	 Afternoon slip and slide •	 Swim at Borellos

Acknowledging Positive Behaviours
Staff acknowledge positive behaviours by providing verbal behaviour specific feedback linked to Gowrie Family Way and handing out a Gowrie 
Token to be placed in the Year Level/Class box. Residential staff have a tally system located in the residential staff room to acknowledge any 
positive behaviour witnessed throughout the day. Consider how young people prefer to be acknowledged i.e. publicly or privately.1
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Responding to Inappropriate Behaviours

If a young person exhibits low-level and infrequent inappropriate behaviour, 
the first response of college staff members is to remind the student of expected 
school behaviour, then ask them to change their behaviour so that it aligns with 
The Gowrie Family Way. This is the least intrusive strategy.

Our preferred way of re-directing low-level inappropriate behaviour is to use a 
restorative approach through affective statements and relational conversations. 
This encourages them to reflect on their own behaviour, consider the impact of 
their behaviour on others, evaluate it against The Gowrie Family Way, and plan 
how their behaviour could be modified so as to align with the expectations of our 
college community.

A small number of young people might require extra support. Those, that require 
social behavioural support, are referred to Pastoral Leaders, Deputy Principal or 
Principal and a team approach is applied. Young people may get extra positive 
interactions with adults across the school, teacher aides, volunteers, Guidance 
Officer, other teachers or the Principal. The underlying principle is that the St. 
Teresa’s College family works together as a team to develop positive relationships 
across the college and that together we all own the behaviour of each of our young 
people. Families are kept informed and are encouraged to work together with 
staff to support the young person to improve their behaviour. Behaviour incidents 
are recorded on Compass or Reach. All staff are provided with professional 
development and assistance in recording using Compass & Reach.

At St Teresa’s College young people learn that consequences are 
a direct result of their actions.  All staff encourage young people 
to make appropriate behaviour choices and help them accept that 
consequences are a certainty for their actions.  Consequences are 
used to educate them that their choice of behaviour is inappropriate.  
In applying consequences, the key action for the staff member is to 
use a restorative approach, to reflect with the student by discussing 
the right choices and the appropriate action for the time.  

Our college seeks to ensure that responses to unacceptable 
behaviour are restorative, consistent and proportionate to the 
nature of the behaviour. 
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•	 Resources
•	 Minor/Major Definitions Matrix

•	 Responding to Inappropriate Behaviour  Flowchart

•	 Guide to recording behaviour incidences

•	 Behaviour Support Strategies for Minor Behaviours

•	 Process for removing student from classroom

https://drive.google.com/file/d/1wLODAXzA5nVu40AFPWT-wdfR1MAACpwC/view?usp=drive_link
https://drive.google.com/file/d/1wLODAXzA5nVu40AFPWT-wdfR1MAACpwC/view?usp=drive_link
https://drive.google.com/file/d/17ALaeTgdhKEgqyI6mHpCO1Q2FrYP0cjl/view?usp=drive_link
https://drive.google.com/file/d/17ALaeTgdhKEgqyI6mHpCO1Q2FrYP0cjl/view?usp=drive_link
https://drive.google.com/file/d/1rym_2NUMmGV-yptIN6uvwPnNYQk_UIBE/view?usp=drive_link
https://drive.google.com/file/d/1rym_2NUMmGV-yptIN6uvwPnNYQk_UIBE/view?usp=drive_link
https://drive.google.com/file/d/1CX-XWMOQkEEKq7RskiSGzd16X_qtHqx2/view?usp=drive_link
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Minor and Major Behaviours Flowchart  

This flowchart demonstrates the whole college’s consistent approach to minor behaviours to be used by 
all staff at the time behaviours are occurring.  

 
Guide to recording behaviour incidences

Accurate and consistent recording of behaviours is essential for effective whole school solution 
planning and individual behaviour support planning. Staff are asked to use the guide below when 
recording behaviour incidences.

Responding to Inappropriate

Behaviours Flowchart

SETTING UP FOR SUCCESS

 Relationships, relationships, relationships!

 College & Classroom Rules Visible (Gowrie Family Way)

 ECSM (Essential Skills Classroom Management)

 Expectation Matrix Visible

 Organised Environment

 
 Di�erentiation

 Teach Gowrie PCL

 Positive Feedback (to young person/phone call to family)

 Active Engagement

 Active Supervision (move, scan, interact)
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 Ensure safety of students. 

 Phone front o�ce on 

0408 415 075 if assistance required.
 



 

CLT/PL/TEACHER to follow up.

 Record incident and follow up on Compass.
 

 

 

  Rule Reminder 

  A�ective statement 

  ESCM/Top 5 Positive Strategies



 

Redirection

 

  



 

Check task di�culty & modify



 

Reteach

 



 

Check In Privately

 

 Give a choice & FOLLOW THROUGH

 Brain break

 Remove object, activity or privilege

 Private discussion regarding behaviour

 Reflection

 Behaviour Monitoring Card

 Restorative Chat

 Parent Contact
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FOLLOWING SUGGESTIONS

This list is not exhaustive

 

 

 Community Service.

Catchup work at break times 

or after school.

Time spent learning and 

talking about 

respectul behaviour.

Restorative Yarn

 

 
 

 





POSSIBLE STRATEGIES FOR

INAPPROPRIATE BEHAVIOUR

Consequences must be

instructional rather than punitive

 

OBSERVE INAPPROPRIATE BEHAVIOUR
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 If student is not responding 

to strategies, record on Compass.

 If behaviour is not improving over

time refer to Pastoral Leader

Guide to Recording
Behaviour Incidences

Remember that behaviour incident records are key records not just for the classroom teachers and school’s internal 

use, but also for Townsville Catholic Education Diocese more broadly. Compass and Reach records are kept as o�cial 

information documents and are subject to public release through Right to Information. Compass and Reach records are 

permanent, so all sta� must take great care when making an incident report.

These records may be used to inform behaviour support initiatives or may become important detail in a discipline 

decision. It is critical for the behaviour incident to be clear and concise.

• All records in Compass and Reach remain the property of the Townsville Catholic Education O ce but may be shared 

with parents, students or other agencies including the media in certain circumstances.

• Avoid use of contentious, highly emotional or highly sensitive language.

• Clarity and precision in recording behaviour incidents is critical. Quote students directly; if the incident involves 

profane language then record it verbatim.

• Include concrete observations, without judgements.

• Written from the perspective of the person reporting: ‘I instructed James Smith to …’

• Use all students’ full names in a record, these should be redacted when sharing with parents.

• Only select one behaviour category, as per our PCL school processes

◦ Other behaviours e.g., first behaviour or most serious behaviour (refer to school process) should be noted in 

the incident details

• Refer to our PCL college-based processes around when and who to refer behaviour incidents.  (e.g. Year Level 

Coordinator, GC, HOC, DP or Principal)

Choose Level 1 for the ‘sta� visibility’ field to enable patterns of behaviour to be identified by other sta� members. For 

incidents of a sensitive nature, consult with the college leadership team and refer to college policy before selecting.

 

EXAMPLE BEHAVIOUR REPORTS

MAJOR – THREATS TO OTHERS

During English in lesson 3, John Brown arrived 15 minutes after the bell, and on entering the classroom called out across 

the room to Steven Davies saying, “You fat fuck, I’m going to smash you up.” 

He then walked towards Steven Davis and pushed him o� his chair. I stepped between the two boys and instructed John 

Brown to go to the o�ce immediately. I then asked the teacher aide to accompany him to ensure he went to the o�ce.

I then checked to see that Steven was ok and settled him down. He returned to work and I said we would discuss the 

incident at the end of the lesson.

MINOR – REFUSAL TO PARTICIPATE IN PROGRAM OF INSTRUCTION

During Maths in lesson 5, Paul Jones would not begin his brain training booklet. The teacher aide and I both o�ered 

assistance, encouragement and checked in to see if there was anything wrong. 

Paul Jones only response was, “I am slack.” The work was at an instructional level and was similar work that he had 

completed successfully in class the previous day.

VERBAL
 Questioning to redirect (behaviour/rules) Teacher uses a question to redirect student inappropriate behaviour. 
 e.g. “Is it respectful to shout across the room while others are learning?” “How do we allow others to learn in our 

classroom?”

 Humour to redirect
 Use of humour can be e	ective to di	use a situation quickly and can build class rapport. However, be careful 

as humour can easily cause embarrassment or o	ence. A strong relationship needs to exist between student 

and teacher and be appropriate for the situation.
 Call student’s name
 Simply saying a student’s name out loud can have the e	ect of drawing attention to the behaviour without having 

to say anything else.

 Verbal redirection 
 This is a quick, in-the-moment strategy to give corrective feedback to students. You get your students’ attention 

without making a big deal about it, using a calm tone, neutral body language, and clear, concise wording. Tell 

students exactly what they’re doing incorrectly and what they should be doing instead with as few words as 

possible, leaving less room for confusion. e.g. “Remember when we are late to class we don’t make noise to disrupt others, we enter respectfully by 

apologising for arriving late, and quietly sit down and start work or wait for instructions.”
ENFORCING EXPECTATIONS
 Give choice
 This strategy is usually used after less intrusive strategies have not had the desired e	ect. Using the language 

of choice allows students to feel they still have some control while still ensuring expectations are followed.

 e.g. “You can complete the work now or I can assist you with it at lunchtime.” “You can stay next to Lee and work 

quietly or you are choosing to move to the desk near the window so you can focus.” Follow through
 Follow through simply means acting on what you said. It is very important that, if as the teacher you have given a 

consequence, or asked a student to speak to you after class, you follow through with this. Ensuring you follow up 

on consequences builds credibility, trust, and certainty and reinforces your expectations. It is just as important to 

follow through with positive consequences as it is with consequences for inappropriate behaviours.

 Move student in room Involves asking a student, verbally or non-verbally to move to another seat/area, as they may have already 

been given a choice about their behaviour and have continued to remain o	 task or they chose to sit next to 

a student/thing eg. bookshelf.  eg. “You have continued with your o�-task behaviour, you will need to move yourself to the time out seat.” Teacher 

could point to student and then the position they need to move to.
 Peripheral vision while working A pro-active strategy involving the teacher scanning the class on a regular basis to identify students on and o	 

task while they are engaged with an activity or with groups / individuals. 
 eg. A deliberate turn & scan while the teacher is writing on board or a deliberate look up & scan while teacher 

is working with a group/student.

 Selective attending/tactical ignore The teacher pays minimal attention to trivial inappropriate behaviour that is not seriously disturbing others. 

This is e	ective if the behaviour stops without intervention. If the behaviour continues/escalates or goes for 

too long, a di	erent positive supportive teaching strategy may be required.

REDIRECTION TO LEARNING ENVIRONMENT STRATEGIES (LEAST TO MOST INTRUSIVE)
NON-VERBAL
 Non-verbal redirection The teacher uses hand gestures, facial expressions or body movement to communicate the redirection.

 e.g. eye contact and shaking head to signal a student to stop a behaviour, teacher tapping student’s book to 

indicate to them to get back to work.
 Proximity
 Teacher moves to the student/s being disruptive or o	-task and remains close until minor behaviour stops. Pause in talk

 Teacher stops giving instruction/explaining concepts to alert student’s that something has changed and may 

stop the misbehaviour. Pause should generally be for 2 to 3 seconds only. Pausing during lengthy instructions or 

explanations can have many other positive e	ects on students e.g. allows for think time/predictions of what’s to 

come, builds suspense or drama, allows for teacher to adjust to student needs, helps students retain information

Effective Behaviour SupportStrategies for Minor Behaviours
POSITIVE SUPPORTIVE STRATEGIESTOP 5 
 Descriptive encouraging  Similar language as cueing with parallel acknowledgement but descriptive encourager always follows an 

instruction which is normally followed by a wait and scan. The goal of this strategy is to ̀ catch kids being good’ 

and focus on appropriate behaviour. eg. “Pencils down, Eyes on me. Thanks everyone. (waiting for 2-3 seconds) Thanks to people down the back who 

have put their pencils down and their eyes are on me.”
 Description of reality A description of an observable behaviour to acknowledge students’ on-task behaviour with the intention of 

prompting another to follow suit.  eg. “Sue has her book open to the correct page.” “The back group is recording their ideas.” Cueing/parallel acknowledgement A verbal or nonverbal cue to acknowledge students’ on-task behaviour with the intention of prompting another 

to follow suit. 
 eg. “I like the way Peter / group …” “Look at Carla/group …” The teacher raises hand and points to a student doing 

this also before asking for a response to a question.
 Verbal redirection to learning (curriculum) Using the curriculum to redirect inappropriate behaviour.  eg. “Chris, what is the answer to question 5 thanks.” “How are you going with question 3, Rachel?” “Do you need 

any further clarification on the first section?” Eye contact, head movement Individual close talk A private conversation / redirection had with a student in response to inappropriate behaviour. Ideally, no other 

person would hear this.  eg. The teacher moves to the student/s and has a private conversation in student’s ear.
ADDITIONAL

 Expectations clarified/restated (curriculum) Before beginning an activity or when it is noticeable that the students are not following instructions when 

working, the teacher might re-state the curriculum requirements of the activity. 
 eg. “Who can tell me the first thing you …” “Everyone stop .. who can tell us what our job is?” Indicate post lesson discussion The teacher informs that they will need to speak to a student at a time indicated. This strategy can be used for 

late students or o	-task behaviours, preferably in close proximity using a calm, firm and measured voice. 

 eg. “I’ll need to speak with you at morning tea” “You’ll need to wait back at lunch time”

https://drive.google.com/file/d/1V-vN9q_hGkgCzOzMiXud_D57p-5RaRHd/view?usp=drive_link
https://drive.google.com/file/d/17ALaeTgdhKEgqyI6mHpCO1Q2FrYP0cjl/view?usp=drive_link
https://drive.google.com/file/d/1rym_2NUMmGV-yptIN6uvwPnNYQk_UIBE/view?usp=drive_link
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PCL Classroom Check 
Research agrees on the importance 
of professional development in 
classroom management, for the 
development of teacher skills and 
confidence, and for its positive effect 
on teacher practices and student 
outcomes. However, training alone 
is insufficient to change practice; 
effective PD needs to be planned and 
sustained, and include opportunities 
for ongoing support and collaboration. 
Training which is followed by ongoing 
coaching and performance feedback 
has been shown to lead to improved 
implementation.

Classroom Profiling 
Classroom Profiling is a confidential and voluntary process 
available to all staff for support with Essential Skills for 
Classroom Management (ESCM). This process involves 
observation by trained Classroom Profilers for a 30min period 
at a time negotiated with the staff member and a 30-45min 
supported self-reflection session.

Classroom PCL Essential Eight Classroom PCL
The whole college framework provides 
the foundations for Classroom PCL, which 
can be characterised as the consistent 
implementation of research-informed 
practices (RP) for classroom management. 
Consistent use of a small number of RP for 
classroom management is known to reduce 
typical classroom behaviour problems and 
increase student engagement. There is a 
clear priority for the implementation of 
Classroom PCL in order to increase the time 
available for academic instruction and to 
enhance student and teacher wellbeing.

e�ective
instruction

e�ective
classroom

management

student
outcomes
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Resources
•	 Classroom PCL Teacher Self-assessment checklist

•	 Classroom PCL – Essential Eight

•	 Teacher Tip Sheets

Classroom PCL  Teacher Self-Reflection
PRACTICES

COMPONENT YES NO UNSURE

I know all my students’ names by the end of Wk. 1
I have familiarised myself with each students’ learner profileI know 3-5 non-academic facts about each learner

I greet my learners individually each lesson
I know which community each of my learners come from
My classroom rules align with the schoolwide expectations
The rules are clearly visible in my classroom
At least 80% of my students can explain the classroom expectationsI teach my students what behaviour is expected, in explicit mini-

lessons and in naturally occurring teaching momentsMovement patterns to access material or equipment are established 
and efficient

Transitions between activities take less than 1 minuteAll my students know what is expected during transitions and all 
classroom activities

I actively supervise (moving, scanning, interacting), checking for 
engagement and understanding throughout instructional activities

I use a variety of strategies to increase student Opportunities to 
Respond (e.g. turn & talk, guided notes, response cards)
I use a strategy to track students being called on

Most (>90%) of the allocated time is used for instructional activitiesMy students know what the lesson intent and success criteria of an 
activity is.
I sequence tasks by mixing easier/brief tasks with longer, more 
difficult tasks
I vary my instruction (whole class/group, mode of delivery, teacher 
directed/hands on etc.)
When designing a lesson, I consider the pace, sequence and level of 
task difficulty to promote student success
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Repationships
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Behavioural
expectations

Explicit
teaching of
social skills

Positive
reinforcement

Active
engagement

Active
supervision

Consistent
and fair

consequences

https://drive.google.com/file/d/11i55ucgtuMtRJrNj7J5wbQR-XallhOWi/view?usp=drive_link
https://drive.google.com/file/d/1G0R5Mwn4eg6D_B9-UjdTzefmZHSy5JAq/view?usp=drive_link
https://drive.google.com/file/d/11i55ucgtuMtRJrNj7J5wbQR-XallhOWi/view?usp=drive_link
https://drive.google.com/file/d/1G0R5Mwn4eg6D_B9-UjdTzefmZHSy5JAq/view?usp=drive_link
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A small number of young people might require extra 

support. Those that require behavioural support 

are referred to the principal and a team approach 

is applied. Young people may get extra positive 

interactions, through a Check in Check out (CICO) 

process, with adults across the college, teacher 

aides, mentors, Year Level Coordinators, Guidance 

Counsellors, other teachers or the College Leadership 

Team. The underlying principle is that St Teresa’s 

College works together as a team to develop positive 

relationships across the school and that together 

we all own the behaviour of each of our students. 

Families are kept informed and are encouraged to 

work together with staff to improve student behaviour.  

Behaviour incidents are recorded on Compass (Day 

school staff) & Reach (Residential Staff). All staff 

are provided with professional development and 

assistance in recording using Compass or Reach.
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Focused Teaching
Approximately 15% of all students in any school or classroom may require additional support to meet behaviour 

expectations, even after being provided with differentiated and explicit teaching. These students may have difficulty 

meeting behavioural expectations in a particular period of the day or as part of a learning area/subject, and focused 

teaching is provided to help them achieve success. 

Focused teaching involves revisiting key behavioural concepts and/or skills and using explicit and structured 

teaching strategies in particular aspects of a behaviour skill. Focused teaching provides young people with more 

opportunities to practise skills and multiple opportunities to achieve the intended learning and expected behaviour.

Support staff, including teachers with specialist expertise in learning, language or development, work collaboratively 

with class teachers at St Teresa’s College to provide focused teaching. Focused teaching is aligned to the PCL 

Expectations Matrix, and student progress is monitored by the classroom teacher/s to identify those who:

•	 no longer require the additional support 

•	 require ongoing focussed teaching 

•	 require intensive teaching.

St Teresa’s College has a range of supports and staff in place to help arrange and 

deliver focused teaching to students who need more support to meet expectations, 

including the school PCL Team, Year Level Coordinators, Guidance Counsellors, 

and Emerging Leader Mentors.
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Intensive Supports/Tier 3 
Research evidence shows that even in an effective, well-functioning school there will 
always be approximately 5% of the student population who require intensive teaching 
to achieve behavioural expectations. Intensive teaching involves frequent and explicit 
instruction, with individuals or in small groups, to develop mastery of basic behavioural 
concepts, skills and knowledge. 

Some young people may require intensive teaching for a short period, for particular 
behaviour skills. Others may require intensive teaching for a more prolonged period. 
Decisions about the approach will be made based on data collected by staff, following 
consultation with the young person and their family.

For a small number of young people who continue to display behaviours that are 
deemed complex and challenging, then individualised, function-based behaviour 
assessment and support plans and multi-agency collaboration may be provided to 
support the student. This approach will seek to address the acute impact of barriers 
to learning and participation faced by young people who are negotiating a number of 
complex personal issues. 

St Teresa’s College is committed to educating all students, including those with the 
highest behavioural support needs.  We recognise that students with highly complex and 
challenging behaviours need comprehensive systems of support.  Intensive behaviour 
support is case managed by the classroom teacher and includes the principal, the 
Learning Enrichment Coordinator (LEC), and key members of the PCL team. 

The case management team:

•	 works with other staff members to develop appropriate behaviour support 
strategies;

•	 monitors the impact of support for individual students through continuous data 
collection;

•	 makes adjustments as required for the student; and 

•	 works with families and staff to achieve continuity and consistency.  

Following referral, a team member contacts family and staff members, 
including the school Guidance Counsellor, to form a support team and begins 
the assessment and support process.  In many cases, the support team also 
includes individuals from other agencies already working with the student and 
their family, a representative from the school’s administration and support staff 
and may include:

•	 more regular and intensive counselling with the school Guidance Counsellor;

•	 continued support by the principal and deputy principal and Year Level 
Coordinator;

•	 modified timetable or alternate education program;

•	 additional Teacher Aide support; and

•	 recommendations to parents/caregivers to access outside agencies for support.



Page 24  |  Positive Culture for Leaning

Case Management  
of ‘At Risk’ students
The case manager for each student who is 
identified as “seriously at risk” should be the class 
teacher. Next, a support team approach is adopted 
with staff working collaboratively. Students who 
are considered to be at risk and have experienced 
an array of higher-level management strategies, 
such as suspension or exclusion, should proceed 
through a systematic assessment procedure. This 
may include:

•	 Collation of data which gives an overview 
of (a) problematic behaviours and (b) 
consequences implemented i.e. time out of 
class, suspensions.

•	 Referral for discussion at the college Pastoral 
Support Meeting.

•	 Referral to Guidance Counsellor for 
assessment and preliminary behavioural 
support.

•	 In partnership with the wider community and 
Townsville Catholic Education Office Support 
Staff, undertake a Functional Behavioural 
Assessment (FBA and develop an Individual 
Behaviour Support Plan).

•	 Administration follow up and case 
management of the ‘student at risk’ involving 
the student, parents and staff.
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Reviewing, Monitoring and Evaluating
Each year it is important to review and evaluate how we are progressing with 
the implementation of our Whole College Approach to building and maintaining 
a Positive Culture for Learning. This is done through gathering Implementation 
Data and Outcomes Data. 

Implementation Data
These data sets inform the PCL team of how well the Whole College Approach has 
been embedded and provides information around what needs to be addressed 
in the action plan for the year to come. This data is collected between weeks 5-7 
in term one once staff and young people have settled into the year.

Data Collected:
•	 Annual Schoolwide Evaluation Tool (SET) Survey (External Coach) 
•	 Annual Effective Behaviour Support (EBS) survey
•	 Annual Tiered Fidelity Inventory (TFI) 
•	 Other school-based surveys e.g: 

   »  Wellbeing survey 
   »  College specific surveys

Outcomes Data
This indicates how effective our processes and implementation has been. It also 
provides information about particular year level, groups of students that may 
require more focussed attention and support.

Data Collected:

•	 Annual Average Office Disciplinary Referrals (ODR)
•	 Ongoing Behaviour Data – used for solution planning in PCL fortnightly 

team meetings
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Use of Mobile Phones and Other 
Devices
Digital literacy refers to the skills needed to live, learn 

and work in a society where communication and access 

to information is dominated by digital technologies like 

mobile phones. It is also an important communication 

between our young people and their families. 

However, the benefits brought about through these 

diverse technologies can be easily overshadowed by 

deliberate misuse which harms others or disrupts 

learning. This policy reflects the importance the college 

places on young people displaying safe, respectful 

and responsible behaviours whenever they are using 

personal technology devices.

The knowledge and confidence to navigate and use 

these technologies safely while developing digital 

literacy is a responsibility shared between families, 

college staff and students.

The removal of any property in a 
student’s possession may be necessary 
to promote the caring, safe and 
supportive learning environment of the 
college, to maintain and foster mutual

respect between all college staff and 
students. 

The Temporary removal of a young 
person’s property by staff procedure 
are as follows:

In determining what constitutes a 
reasonable time to retain a young 
person’s property, the Principal or

college staff will consider:

•	 the condition, nature or value of 
the property

•	 the circumstances in which the 
property was removed

•	 the safety of the young person 
from whom the property was 
removed, other students or staff 
members

•	 good management, administration 
and control of the college.

The Principal or college staff determine 
when the temporarily removed student 
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Temporary removal of property

property can be returned, unless the 
property has been handed to the 
Queensland Police Service.

The following items are explicitly 
prohibited at St Teresa’s College and 
will be removed if found in a young 
person’s possession:

•	 illegal items or weapons (e.g. 
guns, knives*, throwing stars, brass 
knuckles, chains)

•	 imitation guns or weapons

•	 potentially dangerous items (e.g. 
blades, rope)

•	 drugs** (including tobacco)

•	 alcohol

•	 aerosol deodorants or cans 
(including spray paint)

•	 explosives (e.g. fireworks, flares, 
sparklers)

•	 flammable solids or liquids (e.g. 
fire starters, mothballs, lighters)

•	 poisons (e.g. weed killer, 
insecticides)

•	 inappropriate or offensive material 
(e.g. racist literature, pornography, 
extremist propaganda).
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There is no place for bullying at St Teresa’s College. Research 
indicates that both those being bullied and those who bully 
are at risk for behavioural, emotional and academic problems. 
These outcomes are in direct contradiction to our college 
community’s goals and efforts for supporting all young people.

Bullying behaviours are about an imbalance of power where 
there is deliberate intent to cause harm or distress. It is not 
considered to be bullying if people of equal power have a 
difference of opinion. Bullying behaviours impact on the person 
being bullied, those doing the bullying and those looking on. 
Bullying incidents can be isolated or repeated.

The serious long term effects of bullying behaviours, such as 
the higher incidence of youth depression, anxiety and lower 
self-esteem reinforce the need to address the issue effectively 
within a broad college context.

Research suggests that students who experience bullying 
behaviours are more likely to speak to their friends about it, 
making a peer led approach important to aid in addressing the 
issues. St Teresa’s College has a strong culture of brotherhood 
and we foster the practice of our young men talking to their 
friends and college senior leaders. It is important that these 
students seek assistance and/or report any situations that may 
impact on the physical and psychological safety of a young 
person.

The agreed national definition for Australian schools describes 
bullying as:

•	 ongoing and deliberate misuse of power in relationships 

Procedures for preventing and responding to bullying (inc. cyber bullying)

through repeated verbal, physical and/or social 
behaviour that intends to cause physical, social and/or 
psychological harm;

•	 involving an individual or a group misusing their power, 
or perceived power, over one or more persons who feel 
unable to stop it from happening;

•	 happening in person or online, via various digital 
platforms and devices and it can be obvious (overt) or 
hidden (covert). Bullying behaviour is repeated, or has 
the potential to be repeated, over time (for example, 
through sharing of digital records); and,

•	 having immediate, medium and long-term effects on 
those involved, including bystanders. Single incidents 
and conflict or fights between equals, whether in person 
or online, are not defined as bullying.

Behaviours that do not constitute bullying include:

•	 mutual arguments and disagreements (where there is no 
power imbalance)

•	 not liking someone or a single act of social rejection

•	 one-off acts of meanness or spite

•	 isolated incidents of aggression, intimidation or 
violence.

However, these conflicts are still considered serious and 
need to be addressed and resolved.

Use the flow chart below to guide your actions when a 
young person comes to you regarding a possible bullying 
situation.

St Teresa’s Collegebullying responseflow chart for staff
LISTEN
• Provide a safe, quiet space to talk.• Reassure the young person that you will listen to them.

• Let them share their experience and feelings without interruption.

• Let the young person know that you will have to tell someone else if they are in any danger.

DOCUMENT
• Ask the young person for examples they have of the alleged bullying.

• Write a record of your communication with the young person.

• Check back with the young person to ensure you have the facts correct.

• Enter the record in Compass.• Notify families that the issue of concern is being investigated.
COLLECT
• Gather additional information from other peers, sta  or family.

• Review any previous reports or records for young people involved.

• Make sure you can answer who, what, where, when and how.

• Clarify information with young person and check on their wellbeing.
DISCUSS
• Evaluate the information to determine if bullying has occurred or if another disciplinary 

matter is at issue.• Make a time to meet with the young person to discuss next steps.

• Ask the young person what they believe will help address the situation.

• Provide the young person and family with information about wellbeing and support 

network available. (e.g. mentors, school safe person)
• Agree to a plan of action and timeline for the young person, family and yourself.

IMPLEMENT
• Document the plan of action in Compass and discuss Record of Concern with Admin/Safe Person.

• Complete all actions agreed with young person & family within agreed time frames.

• Monitor the young person and check in regularly on their wellbeing or safety.

• Seek assistance from wellbeing and support network if needed.
REVIEW
• Meet with the young person to review situation.
• Discuss what has changed, improved or worsened.
• Explore other options for strengthening wellbeing or safety.
• Report back to family/carers.• Record outcomes in Compass.FOLLOW

• Continue to check in with young person regularly until concerns have been mitigated.

• Record notes of follow-up meetings in Compass.
• Refer matter to College Leadership Team immediately if problems escalate.

• Look for opportunities to improve wellbeing for all students.

LISTEN

DOCUMENT

COLLECT

IMPLEMENT

REVIEW

FOLLOW

DISCUSS

https://drive.google.com/file/d/1hAK-qseNLuZnskKlwDhopg1z6ZDTbv7N/view?usp=drive_link
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