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The Catholic School draws its inspiration and its strength from the Gospel. (RD 47)

The source of authority for this policy comes from the St Andrew’s Catholic College (STACC) Mission Statement
and the policies which give rise to our Catholic identity as outlined in the Gospels and the Diocese of Cairns
Catholic Schools for the 21% Century Defining Features. In managing student behaviour, we are essentially caring
for students and families by creating a school culture and environment based on principles and values contained
inthe Gospels. By being immersed in this culture and environment, we hope that students will learn behaviours
that are in keeping with the values espoused in the Gospels.

A compassionate response to those in trouble is the hallmark.

The context for this sits within our mission statement. We are called to form life-giving relationships with our
students where formation of the individual involves high and clear expectations and developments of behavioural
skills, like with any other form of learning in the college, requires quality pedagogical approaches.

The Gospels provide examples of the light and ministry of Jesus Christ. Jesus used questions to focus the learner’s
attention (Matt 11:7-10) and to establish personal contact (John 4: 5-7). His lessons were prepared (Luke 9: 51-
52) and he showed respect for individuals (Matt 18:10). He maintained discipline by using silence (Matt 15:21-
28) and establishing consequences (John 13:2-10). Gospel values such as love, respect and justice (Luke 15:3-7;
Matthew 18:10-17) form the basis for living in a Christian community.

The focus will be solving underlying issues and problems rather than just imparting discipline and supporting
students to meet high expectations This appreciation will hopef guide their behaviour and help contribute to
the development of confident, self-disciplined, self-directed, responsible people with positive mind sets, who
are concerned for the welfare of others.

Underpinning the Gospel values are our recently developed Primary Behaviour Matrix and Our St Andrew’s Way
(Secondary), which along with our College’s values of: compassion, service, justice, respect and inclusivity,
provide a framework (Connect, Respect and Learn) for all members of our community on how we are expected
to behave and operate with others.

We are directed by a belief in the dignity of the human being because we are made by God, and are of God,
being made is his own image and likeness (Gn 1:26-27). As human beings we are all sacred as we are each the
most central and clearest reflection of God:

“When we deal with each other, we should do so with the sense of awe that arises in the presence of something
holy and sacred - For that is what human beings are: we are created in the image of God (Gn 1:27).”

This Whole School Behaviour Support Plan describes our responsibilities and the processes we use in our
school to provide a safe and positive environment in which each child is respected, and their right to learn
is encouraged and protected. The strategies we use to deal with inappropriate behaviour are consistent,
logical and clear. Our expectations and consequences are made familiar to all involved.

At STACC, we acknowledge that all members of our school community share a responsibility for nurturing
a safe and positive environment. We understand that what we do and model makes a difference in how all
students learn and behave. We are committed to gaining the knowledge needed to make informed
decisions about the best way to promote learning and to develop the skills to translate those ideas into
effective action.
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Our college values underpin all that we do at the college. These values, compassion, outreach and service,
justice, respect and inclusivity, guide the behaviors of all in the community including students, teachers and
parents. They are reflected in the universal expectations of we respect, we connect, and we learn.

e Using words of encouragement and kindness (compassion)
We respect . . . .
e Being patient with other people (compassion)
e Speaking kindly, calmly and acting politely (respect)
e Being open, trustworthy and honest (respect)
e Treating others as | would want to be treated (respect)
e Showing stewardship by caring for the environment (respect)
e Participating prayerfully in liturgy, prayer and Eucharistic celebrations (respect)
e Respecting all cultural traditions (inclusivity)
e Showing forgiveness to others (compassion)
We connect . . .
e Seeing a need and responding (outreach and service)
e Being a helping hand (outreach and service)
e Forgiving ourselves as others for mistakes (justice)
e Learning and playing with others peacefully and fairly allowing others to join in
(inclusivity)
e Welcoming others into our community (inclusivity)
e Making others feel safe (inclusivity)
e Taking responsibility for wrong choices (justice)
We learn ] . . ) .
e Developing and extending our God given talents in creative ways to make the
world a better place (justice)
e Working cooperatively with others (inclusivity)

The consultation process used to inform the development of the STACC Whole School Student Behaviour Plan
occurred in several phases.

Firstly, the process constituted an agenda item for meetings held by the school’s Multi-tiered Systems of Support
— Engagement (MTSS-E) team, a representative forum for reviewing the systems and practices with the school
for supporting positive student behaviour and engagement.

The actions of the team also involved consulting with staff on key initiatives and processes as they worked
through the key components of MTSS. This included revisiting the College Values, our common understanding
of expected behaviours, our processes for teaching these behaviours, and staff responsibilities regarding
managing and supporting students who require additional support to meet expectations. This led to several
revisions to what had previously been documented at STACC School.
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As part of this process, we reviewed feedback from parents and sought additional information from students. A
member of both the MTSS-E Primary Team and MTSS-E Secondary Team had, as part of their role, consultation
with students around key components of the plan including expectations on the behaviour matrix for Primary
and Secondary Years (Appendix A).

Finally, a draft Whole School Behaviour Support Plan was prepared and distributed for comment by key
stakeholders including the MTSS-E teams, Senior Leadership, Pastoral Leaders and Counsellors. The final version,
incorporating suggested changes and feedback, was uploaded to the school website and made accessible to all
school community members in Term 4 2024.

SECTION A - OUR STUDENT BEHAVIOUR SUPPORT SYSTEMS

Our shared beliefs about teaching and learning socially at school, student behaviour supports, and responding
to students to meet their needs, unify us and direct our actions.

We believe that the key to success lies in the relationships that we build with our students, families, our staff,
the Parish, and above all our relationship with God. Through our connection with the Catholic faith community,
students can reach their full potential through the enhancement of their educational, personal and spiritual
dimensions.

At STACC, we therefore believe that:

1. Our students learn best in classroom environments that are positive, safe, and supportive of the student’s
individual needs. These classrooms are relational with an emphasis on getting to know the students, their
background, and strengths.

2. Working together as a whole school family, with the active involvement of and partnership with parents,
guardians and other members of the school community, ensures that our students have the best possible
start to their education. These partnerships are essential to a consistent approach to behaviour with
consideration given to cultural background.

3. Behaviours are taught and skills are developed by staff using evidence-based strategies and programs.
Through this we enable our students to develop the skills to demonstrate respect for themselves and
others, to always act safely, and become a lifelong active learner. Participating actively in the community
needs to remain a cornerstone of our approach to successful engagement.

A Multi-tiered system of support (MTSS) emphasises four integrated elements: (a) using data for decision
making, (b) identifying measurable outcomes supported and evaluated by data, (c) implementing practices with
evidence that these outcomes are achievable, (d) developing systems that efficiently and effectively support
staff implementation of these practices. Fcade“"‘”“" 30K Oy,

Diagram 1: Adapted from School-wide
Positive Behaviour Support: implementers’
blueprint and Self- Assessment, by OSEP
Centre On Positive Behavioural Interventions
and Supports, 2004, Eugene OR: Lewis

. \S
Learning pispostO”

STACC WHOLE SCHOOL BEHAVIOUR SUPPORT PLAN Review Date: 31-Oct-2024 Page 4|24



MTSS is a framework for schools that uses a systematic approach to develop positive behaviour supports
for all students. The aim of implementing the framework is to achieve increased academic and social
progress and achievement for all students by using evidence-based practices.

One of the focus areas is the explicit teaching of behaviours that assists students to access learning —
academically and socially - at all stages of development throyghout their education.

An important component of MTSS is the adoption of a continuum of behavioural supports (see below)
that, like academic instruction, acknowledges that students will need differing levels of behavioural
interventions and supports to be successful at school. Within this continuum there are three levels or Tiers of
support:

4
TIER 1 UNIVERSAL Supports

This first level focuses on universal behavioural and academic supports for all

students.

Here the focus is on the prevention of problem behaviour, providing explicit teaching
of expected behaviour and promoting positive learning environments across all
settings in the school.

Research has shown that approximately 80 — 85% of students will respond positively
to proactive universal supports, demonstrate the desired appropriate behaviours and
have few behaviour problems.

{

This secondary level focus on providing additional support for students who have not
responded positively to Tier 1 intervention.

Students are identified through data analysis or referred for support before problem
behaviour becomes chronic or increases in intensity. Targeted support is typically
delivered in group-based programs focusing on developing identified social skills,
organisational skills, self-monitoring and regulation skills.

——
TIER 3 PERSONALISED Supports

Jyuow ssaiboid pue ejep Jjouonaajjod buiobug

This third level focuses on personalised supports that are intensive and highly
individualised

Buuo

Students at this level require highly individualised behaviour support
interventions based on a comprehensive behavioural assessment and supported
by a designated Care Team. This team approach may also involve collaborating
with relevant external support services.
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By building a connected continuum, everyone in the school is aware of how each level of supportis connected
to the universal systems i.e. every targeted and individualised intervention uses the universal set of
behavioural expectations to increase the likelihood of maintenance and generalisation to other contexts.

At STACC, we have designated teams to support student behaviour and engagement. The table below
outlines the key roles and responsibilities of these teams.

Team

Team Membership

Focus

House Leaders

e Secondary Pastoral Leaders
¢ Head of Secondary (line
manager)

Pastoral support for students in
House groups

Tier 2 Behaviour support

Tier 3 Behaviour Support

Diversity and
Wellbeing Team

e Leaders Wellbeing and
Diversity
¢ Diverse Learning Teachers

Supporting the design and
implementation of targeted and
individualised behavioural supports
Promoting engagement through
supporting the design and
implementation of personalised
learning plans

MTSS-E Tier 1
Teams (Primary
and Secondary
years)

e Secondary Team Members

e Primary Team Members

e Classroom teacher representation
e School Counsellor

e Senior Leadership Representative

Developing the range of Tier 1
(Universal) systems and practices
that underpin a positive behavioural
approach across the College (e.g.
Defining and teaching expected
behaviours, reinforcing positive
behaviour, and discouraging
problem behaviour)

e Assistant Principals Learning
and Teaching, Heads of

Promoting creative planning and
pedagogical approaches that cater

Curriculum .

Leaders Department, Curriculum for the diverse range of students
Leaders withing the college

Guidance ¢ Prlrnary and Secondary Engaging in Tier 2 and 3 behavioural

Counsellors Guidance Counsellors supports

Teaching Teams

e Primary and Secondary
Teaching Staff

Creating engaging learning
environments

Supporting students in meeting the
expectations outlined on the
behaviour matrix

Following the school’s behaviour
flowchart (Primary) or behaviour
response continuum (Secondary)
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The list below outlines the key professional learning that staff have engaged with to build their capacity to
implement a positive supportive approach to student behaviour and engagement:

MTSS-E Tier 1 Team Training — Facilitated by Dr Shiralee Poed, University of Queensland, and then
incrementally rolled-out over the course of the year as part of scheduled team meetings -
supported by a consultant from Catholic Education Diocese of Cairns (CEDC);

Orientation for new and returning staff at the outset of each year — schoolwide procedures and
routines, the role of support staff, and the expectations of staff in setting up classrooms for the
successful engagement of students in their learning;

Scheduled Professional Learning Days for both teaching and non-teaching staff (e.g. MTSS-E professional
learning sessions, Engage training, classroom management for student engagement run by CEDC);
Online Professional Learning opportunities on tiers of support, positive behaviour approaches, prevent-
teach-reinforce and student engagement including support strategies for school refusal.

SECTION B: OUR STUDENT BEHAVIOUR SUPPORT PRACTICES

1. Clarity: Our Expectations

School-wide expectations (Values) encourage consistent communications and establish a common
language of expectations for all staff and students and across all settings. Agreed upon student
expectations promote our school’s Catholic Identity and provide consistency across the staff and school
community.

Our schoolwide Values are: We Respect
We Connect
We Learn

Our College student behaviour and engagement matrices (Primary and Secondary - see Appendix A) are
visual tools that outline the expectations of behaviours we expect all students and staff to learn, practice
and demonstrate. They allow us to teach proactively and to provide students and parents with a positive
message about behaviours for learning at STACC.

2. Focus: Teaching Expected Behaviour

Effective instruction requires more than providing the rule — it requires instruction, practice, feedback,
re-teaching and encouragement (Sprague & Golly, 2005). Instruction takes place each day,
throughout the day, all year long.

At STACC, teachers and other staff explicitly teach these Matrix behaviours by:

e Orientation at the beginning of the year and re-clarification at the beginning of each term of
classroom expectations outlined on the behaviour matrix (Primary and Secondary).

e A scheduled focus of the week in Primary years which includes classroom mini-lessons,
supporting resources placed on the AndIE Primary Wellbeing and Engagement Page, promotion
during Weekly assemblies, and information shared through AndIE articles and newsletters.

STACC WHOLE SCHOOL BEHAVIOUR SUPPORT PLAN Review Date: 31-Oct-2024 Page 7|24



e A weekly focus in the Secondary years on specific expectations, which are reinforced by staff
during teachable moments throughout each day (e.g. whilst positively acknowledging students,
or integrated into the lesson intention and success criteria introductions to lessons), as well
House Teachers every morning. Both House and Secondary Assemblies also allow opportunities
to promote the focus.

3. Encouraging productive behaviours for learning

In education, we use the term “feedback” for any information given to students about their current
achievements. Feedback to students provides them with the way to move their learning forward and
make progress in their learning.

Our College encourages and motivates students to learn expected behaviours and then to maintain
these skills, particularly when they become more fluent with their use.

Our College encouragement systems also emphasise providing specific positive feedback (adult
attention), as well as tangible reinforcements or ‘token’ systems.

The encouragement strategies in place across the College include:

Primary Years

Verbal praise and encouragement — from general to specific, delivered privately or publicly;

Gotcha system — A ‘free and frequent’ tangible acknowledgement system for ‘catching students’ in the act
of demonstrating expected behaviour;

House points — Recognition of individual student effort that is paired with reinforcement for a wider group
of peers;

Celebration week — Recognition of success over time;

Student of the week — Opportunities to provide recognition for sustained effort/achievement, typically
paired with the presentation of a certificate and recognition at assemblies;

Positive feedback to home (parents/carers/guardians) in recognition of their child’s achievements.

Secondary Years

Celebrations of academic excellence — ‘Ticket’ in weekly draw, as well as formal recognition at
assemblies/awards nights;

House group celebrations;
Acknowledge in class and at House level for meeting expectations identified in the weekly focus;
Points system for class reward;

AndIE points and badges - rewards for continually modelling expectations on ‘Our St Andrew’s Way’;

Rewards and certificates given for high levels of attendance.
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Targeted evidence-based interventions play a key role in supporting students at risk of academic and social
problems and may prevent the need for more intensive interventions (Sailor et.al., 2009). These students
consistently have trouble with low level but disruptive behaviours that interfere with instruction and hinder
student learning. Targeted interventions should be timely and responsive and use similar strategies and social
curriculum across a group of students.

Students are identified proactively, using academic, behaviour and attendance data accompanied by teacher
nomination or through a screening process. In Primary the BE YOU mapping tools is used to identify students
requiring additional Tier 2 and/or Tier 3 support. Secondary students are monitored by pastoral leaders using Bl
data to identify where support is required.

Our targeted supports have systems in place to monitor student progress, make modifications, and gradually
decrease support as student behaviour and engagement improves.

The evidence-based targeted supports currently available for students in the school include:
Primary

e Additional opportunities to learn required social skills (lagging skills) including small group intervention in
the Wellbeing Hub

e Mentor system of Year 5/6 students coaching younger students

e Use of Check-in, Check-Out intervention

¢ Referral to counselling for students and parents utilising programs such as Circle of Security

Secondary

e Social skill teaching through Tier 2 interventions with our counselling team or Head of Wellbeing
e Mentoring work though the House Group
e Use of Check-in, Check-Out intervention

Successful outcomes for students whose behaviours have not responded to Tier 1 or Tier 2 supports are
dependent on our ability to intervene as early as possible with appropriate interventions.

Tier 3 or Personalised supports are highly individualised to cater for the specific needs of students. At SACC,
these supports can include:

e Diverse Learning Team case management

e Establishment of a collaborative Care Team approach

¢ Development of an Individual Behaviour Support Plan (IBSP)

¢ Development of an additional Safety Plan based on the outcomes of a formal risk-assessment process
¢ Individual School Counsellor support services

e Partnerships with outside support agencies and specialists
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Consequences should lead to a change in behaviours which requires considered approaches to inappropriate
behaviour. Our approach is informed by the following beliefs:

e Consequences need to be relevant (for example, poor behaviour in a Mathematics lesson would lead to
a consequence relating to that lesson, e.g. detention to make-up missed work or to revisit expectations
for classroom behaviour)

e Consequences need to be known. Students should be aware of possible consequences before they are
implemented.

e Consequences need to be consistent. This does not mean the same consequence for every student. It is
more about an approach that responds to the individual circumstances of each incident, taking into
account the student’s needs and background. It must be based on respect for the dignity of the
individual.

e Consequences need to be supportive. High expectations require high levels of support for some
students.

e Consequences need to respect the dignity of teachers and students. Consideration needs to be given to
having challenging conversations away from peers and a focus given to maintaining positive
relationships with students.

e Consequences need to be a learning opportunity and should support the student to understand and/or
demonstrate expected behaviour

When responding to student behaviours, we have systems in place at our College that enables staff to respond
to minor behaviours efficiently and effectively, as well as to chronic persistent minor behaviours and to major
behaviours (which impact more severely on teaching and learning). When responding to behaviours, all staff
take a positive, supportive approach that builds, maintains, and sustains relationships with students.

Minor behaviours are typically addressed and managed by staff at the time they occur, whilst major
behaviours will frequently entail additional follow-up actions or assistance from line managers, support
personnel or leadership staff due to the intensity or impact of behaviours.

The Primary Behaviour Flowchart and Secondary Years Behaviour Continuum have been developed to enable
staff to respond efficiently and effectively to both minor and major behaviours. In the Senior School Behaviour
Response Continuum, minor behaviours are designated as Level 1 behaviours, whilst those listed as Level 2 — 4
are identified as behaviours requiring increasing levels of support/follow-up.

These documents are outlined in Appendix B.

Definitions of specific minor and major behaviours are provided in Appendix C.

Major behaviours or behaviours which have persisted despite intervention may result in a decision to implement
more serious consequences or sanctions. Decisions to implement these additional sanctions will take into
account the student’s individual circumstances in alignment with relevant CEDC Policy and Procedure.
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These additional sanctions comprise:
e Detention
e Suspension
e Exclusion

For students with disability, other diverse or high support needs, the school will:

e Seek advice from school personnel that support the student, in advance of any formal sanctions being
imposed. Such personnel could include Diverse Learners Team, Leader of Diversity, Guidance
Counsellor, Learning Support Teacher

e Review the implementation and effectiveness of existing educational adjustments and behavioural
support plans in consultation with CEDC support staff, that could include Consultant Inclusive Education,
Consultant Student Engagement, Occupational Therapist, Psychologist, Speech Language Pathologist

e Consider the requirements of:

o Disability Discrimination Act 1992 (Cth)

o Disability Education Standards 2005 (Cth)

o Education (General Provisions) Act 2006 (Qld)

o Anti-Discrimination Act 1991 (Qld).

St Andrew’s procedures for detentions and suspensions are outlined in Appendix D.

Students who feel secure are more likely to be active participants in their learning and to achieve better
physical, emotional, social and educational outcomes. Staff at STACC understand that student learning is
optimised when they feel connected to others and experience safe and trusting relationships, in environments
where the occurrence of any bullying behaviours are responded to quickly and effectively.

Any form of bullying can be reported by students on AndIE on the Student Dashboard using the ‘Report
Bullying’ tile.

As part of the school’s use of the Multi-Tiered Systems of Support framework, STACC School focuses on
promoting positive relationships and the wellbeing of all students, staff and visitors. This also includes
promoting, teaching and reinforcing our Values — We Respect, We Connect, We Learn - to students to avoid
the need for using bullying behaviours, as well as knowing how to respond to incidents of bullying.

The agreed national definition for Australian schools describes bullying as:

e ongoing and deliberate misuse of power in relationships through repeated verbal, physical and/or
social behaviour that intends to cause physical, social and/or psychological harm;

e involving an individual or a group misusing their power, or perceived power, over one or more persons
who feel unable to stop it from happening;

e happening in person or online, via various digital platforms and devices and it can be obvious (overt)
or hidden (covert). Bullying behaviour is repeated, or has the potential to be repeated, over time (for
example, through sharing of digital records);

e having immediate, medium and long-term effects on those involved, including bystanders.
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Behaviours that do not constitute bullying include:

mutual arguments and disagreements (where there is no power imbalance).
not liking someone or a single act of social rejection.

one-off acts of meanness or spite.

isolated incidents of aggression or intimidation

The following flowchart outlines the broad actions that staff at STACC School will take when they receive a report
about student’s being mean on purpose, including actions which may have occurred online or outside of the
school setting. Please note that the timeframes will vary depending on the professional judgment of teachers

and their assessment of immediate risk.

Step1 | » Allow students to share their experience and feelings without interruption.
¢ |Ifapplicable, ask the student for examples they may have of the alleged bullying (e.g. hand
written notes or screenshots)
¢ Check with the student to ensure you have the facts correct
e Evaluate the information to determine if bullying has occurred or if another disciplinary
matter is at issue
¢ If you hold immediate concerns for the student's safety, let the student know how you will
address these
Step2 | * Develop a plan with the student — outlining next steps (ask the student what they think
may help)
e Notify / refer to relevant personnel (e.g. House Leaders, Leaders of Wellbeing, Assistant
Principal Wellbeing and Diversity, Counsellors) of the issue and enlist additional support as
required. This may entail contacting the student who is alleged to be using mean, on
purpose, behaviours and their respective parents/carers
e As applicable, notify parent/s that the issue of concern is being investigated
¢ Document your communication with the student
Step3 | * Complete all actions agreed with student (and if applicable parent/carers) within agreed
timeframes
¢ Document relevant actions on Engage
¢ Monitor student and check in regularly on their wellbeing
e Asrequired, seek assistance from student support network

The following are some common examples of cybersafety issues, including cyber bullying (NB. This is not
an exhaustive list):

Sending or posting abusive threatening humiliating or harassing messages via, social networking
sites (see following section) or email.

Uploading embarrassing or degrading images or videos involving other students.

Taking and sending sexually explicit images using mobile phone or web applications.

Using social networking sites or blogs to post inappropriate messages or images about other
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students, their families, or staff.

e Imitating others or assuming a child’s identity then sending or posting material which damages
their relationship with others.

e Making prank calls to another student’s mobile phone.

Cyberbullying is treated at STACC School with the same level of seriousness as in-person bullying

In the first instance, students or parents who wish to make a report about cyberbullying can approach their
class teacher or another trusted staff member at the school. It can also be reported using the ‘Report
Bullying’ tile on the Student Dashboard on AndIE.

As noted above, consequences can apply for engaging in behaviour that adversely affects, or is likely to
adversely affect, other students. This includes behaviour such as cyberbullying which occurs outside of
school hours or settings, for example on the weekend or during school holidays. It also applies to
inappropriate online behaviour of enrolled students that is directed towards other community members
or students from other school sites.

Staff at STACC School recognise the need to provide intervention and support to all students involved in
incidents involving bullying behaviours, including cyberbullying.

Students who have been subject to, or witness mean on purpose behaviours have access to support offered
by the school’s Student Behaviour Support Teams (see page 7). Students are, however, also encouraged to
approach any staff member with whom they feel comfortable sharing their concerns, regardless of their role
in the school. Depending on the nature of the reported incident, a formal plan of action may be developed to
support the student.

Students who engage in mean on purpose behaviours towards others will also be provided with support to
assist them to use more socially acceptable behaviours in their interaction.

SECTION C: DATA PLAN

At STACC, data on student behaviour is routinely collated and summarised to help track progress and
identify issues for intervention.

A variety of sources may be used, including the use of the ENGAGE database, which is the key tool that all
CEDC schools are required to use to collect behavioural data for analysis and decision-making. This
database has capacity to record minor and major behavioural incidents so that schools can make data
informed decisions about student supports. It also has capacity for schools to record, store and analyse Tier
2 Targeted and Tier 3 Personalised supports, information, and data.

Some of the datasets utilised at St Andrews Catholic College include:

e Year-level / cohort behaviour incident data to identify patterns and trends
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e Tracking data relating to student progress (e.g. after implementing an individual behaviour support
plan or using targeted supports)

e Frequency of incidents (minor and major) recorded over specific timeframes
e Percentage of students identified as receiving multiple major or minor incident records

The following diagram outlines the key elements of our procedures in using data to make decisions about
developing, maintaining or modifying interventions for our students.

Wellbeing &
learning for ALL
students in a
Catholic
Education
Community

.hnonhor
& Adjust

Respond

Relevant Catholic Education Diocese of Cairns Policies and Guidelines/Procedures

e Student Protection Processes and Guidelines

e Code of Conduct

e Student Attendance

¢ Inclusive Practices

¢ Student Behaviour Support

e Student Bullying: Prevention and Responses in Schools
e Restrictive Practices

e Students - acceptable use of ICT and social media

e Code of Conduct for Parents, Volunteers and Visitors

Relevant Legislation that informs CEDC Policies
e Anti-Discrimination Act 1991 (Qld)
e Child Protection Act 1999 (Qld)
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e Commonwealth Disability Discrimination Act 1992

e Commonwealth Disability Standards for Education 2005
e Criminal Code Act 1899 (Qld)

e Education (General Provisions) Act 2006

e Education (General Provisions) Regulation 2017

e Human Rights Act 2019 (Qld)

e Information Privacy Act 2009 (Qld)

e Judicial Review Act 1991 (Qld)

e RighttoInformation Act 2009 (Qld)
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PRIMARY BEHAVIOUR MATRIX

e

|jequalod
[Ny JNOA 01 SUOISINIXa
ul 23ednued AjlRALDY «

Ajpnoud jooyas
1IN0 1uasauday

yse]} uo AelS

sdde pue sa11s
aui-uo panoidde asn «

221n0saJ Suluiea)
B SE 13UJ31UI 341 3sM) =

Jayeads ayl uo sakg «
UJB3| 0] UIISIT »

ssepy pue Agin w
Ajnpadesd aledidnued «

awy uo
SSB[J 01 UIN13Y e
awy ysu ayl le
20e|d Y3 Ayl U1 29 «
1ey JnoA Jeam
—3JesSuNs ag «
jenquaiod
1IN} 1noA 01 sjuana
jooyas ui a1edidnied »

3Je noA oym pue op
noA jeym jo pnoud ag

SHYBISIW JNO WOoLY
uiea| 01 Suljim ag

J3UJE3| SALIE UB 3F =

SUOINJIISUl MOJ|0S »

uogeulwialag

28pajmouy

yimouo

\\

-~

AJ1224100 wiouN
|00Y2S 33 JEIM »

s1ay10 01
20IMI3S JO g »

apud yim
|00Y2s 3yl 1uasalday e

uonewIoul
|euosiad 1221044 =

‘AjRAnisod 2INquUIUOD) «

Inoneyaq
21eudoisddeur Loday «

uonenaidde moys «

sluUsWanalyde
PUE S5322N5 31BIg3]3D) »

Auowuiey
pue a2ead ajowold

dJU3I3A3] MOLS =

Aeyd J0y
S3INJ U0 2348Y »

SJ3Y10 JAYE 00|
pue 28einodu «

ul utol 01 S12Y10 AU e

3jes Jaylo yoea daay »

uonngrued
s,2uohiana anjep

shem JuaJsayip
ul uiea| ajdoad
1BY] PUBISI3PUN e

SJ2Y10 poddng

Ajaaisod aledidnied

Aunisnpu)
ousnr

301AI3S pue
yaea1nQ

J

\. San|ea Jno

21BJ1SUOWA( -
JUBWUOIIAUD
aYy1102dsay »
siaquiaw Alunwwod
yum 28eBua Ajaatisod
S13Y10 Jo
31BJ2PISUDD 3F -

auluo Suueys
2J0Jaq JU3SU0D UIRlgQ =
1s0d NoA 210J30 JUIYL «
Ajaaisod 1oeiaju)
SJ9Y10 JO [NJPUILL 3F

suonensip Suious
Ag aBeuew-yas «
Aj2endoadde
puodsas pue uis «
Apuaged yem
pue p31eas ag
Ajaanuane uais «

Ajiey Aeid «
pa3u Ul BUO3WOS
0l puaujeags
A21eudosdde
saoeds paJeys asn
Apn spunoug ayl daay .«

08 e aneH
"158q JnoA Adj -
suojuido pue
‘Seapl ‘saduJayIp
5,43Y10 Yoea 12adsay
Apury yeads «
UJEd| SJ3Y10 137 »

SI3uue|
ssaupury

uoissedwo)

( Padsay ) ( pauuo:)) ( uJea )

4

Ajjunwwo)
9y} uj

auluo
uaym

yien
am uaym

punoigAe|d
9y} uj

woolisse|)
ay1 u|

poneh o,

abajjo) joyied

S.MIpiry

% o
Dogy gous™

Page 16124

Review Date: 31-Oct-2024

CC WHOLE SCHOOL BEHAVIOUR SUPPORT PLAN




SECONDARY BEHAVIOUR MATRIX
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MINOR BEHAVIOURS

Descriptor

Definition

Example

Inappropriate

Student engages in low intensity instance of

Calling someone an “idiot”, swearing if they

1 . . . .
verbal language inappropriate language kick their toe
Student engages in non- serious, but L .
2 Physical contact . . gag Pushing in the tuckshop line, horseplay
inappropriate contact
i Student engages in brief or low intensit . . .
Disrespect/ . g8 ¥ Saying “No”, “Not going to do it”, “I don’t want
3 Non- failure to respond to reasonable adult Y
. to do that
compliance requests
Student engages in low intensity, but
4 Disruption inappropriate disruption Calling out, talking to peers in class
Uniform .
5 Violation — Student wears clothing that Wrong socks, wrong shorts for sport
) is near but not within the school’s dress code & ! g P
Minor
Student engages in non- serious but
Technology . ) . . . . ,
6 Violation — inappropriate (as defined by the school) Making a mobile phone call in breach of school’s
Minor use of mobile phone, camera and/or policy
computer
Student engages in low intensity misuse of . . . .
, gae ¥ Using equipment contrary to its design or
7 Property Misuse property
purpose
Tardy or late to class, not late to school as this
8 Late Students arrive late to class is often beyond the control of a primary school
student
Studentis in an area within the school Student in car parking area, workshed area
9 Out of Bounds grounds that has been designated “off P g ! !
e » . . classrooms unsupervised
limits” at that particular time
Student engages in “White Lies”, exaggeration| |, m , w4t e
10 | Lying/Cheating gag g8 | came first”, “It wasn’t me!”, “I didn’t do it
or half-truths
. Isolated inappropriate comments (ongoing . , .
11 | Teasing . . . Laughing at someone’s misfortune
teasing would fit under Bullying)
Sexual behaviours that are normal, age-
appropriate, spontaneous,curious, mutual,
. light-hearted and easily diverted Green light behaviours (behaviours that are part
12 | Sexual Behaviour . .
experimentation of normal and healthy development)
See Traffic light system to assess sexual
behaviour
. Has difficulty starting learning task,
Student has failed to complete a set continuin oyn task o% com Ie%cin learnin
13 | Incomplete Tasks piece of work in a clearly specified time g P g J

frame

tasks
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https://www.education.act.gov.au/support-for-our-students/feeling-safe-at-school/national-child-safe-principles/responding-to-student-harmful-sexual-behaviour/traffic-light-system-to-assess-sexual-behaviour
https://www.education.act.gov.au/support-for-our-students/feeling-safe-at-school/national-child-safe-principles/responding-to-student-harmful-sexual-behaviour/traffic-light-system-to-assess-sexual-behaviour

MAIJOR BEHAVIOURS

Descriptor Definition Example
Language (both overt and covert) directed at | Swearing, aggressive stance, language
. othersin a demeaning or aggressive manner directed to hurt or show disrespect,
1 | Verbal Aggression | . . s e g
intended to harm, distress coerce or cause intimidating body language, intimidating
fear tone of voice
Actions (both overt and covert) involving
serious physical contact where injury might i . - . .
. . P y . Jury mig Hitting, punching, hitting with an object,
2 | Physical Aggression| occur that is directed towards another and . . . .
. . kicking, pulling hair, scratching
intended to harm, distress, coerce or cause
fear
Bullying may include: Physical: hitting, kicking,
any form of violence; Verbal: name calling,
sarcasm, spreading rumours, persistent
. . teasing, intimidation; Emotional: excluding,
Bullying/Harassment are behaviours that & . e e &
s tormenting, ridiculing, humiliating,
target an individual or group due to a R . g
. . intimidating; Racial: taunts, graffiti, gestures,
particular characteristic; and that offends, e s -
. . o . intimidation; Sexual: unwanted physical
Bullying/ humiliates, intimidates or creates a hostile . S
3 . . . contact, abusive comments, intimidation.
Harassment environment. It may be a single orongoing . . S
. . Cyber bullying may include a combination of
pattern of behaviour. Bullying involves the . . .
. S behaviours such as prank calling, sending
misuse of power by an individual or group . . L ,
insulting text messages, publishing someone's
towards one or more persons . - . . .
private information, creating hate sites or
implementing social exclusion campaigns in
social networking sites. Can also include
'flaming' and online hate sites/bash boards
Refusing a reasonable request of a teacher or
4 Defiance/ Non- Failure or refusal to comply or obey supervisor, talking back in an angry and/or
compliance directions, a resistance to authority rude manner to staff, ignoring/walking away
from staff, running away
. . . . . Sustained loud talking, yelling or screaming;
. . Persistent behaviour causing an interruption e . . .
5 | Disruption . . repetitive noise with materials; and/or
in a class or an activity . .
sustained out-of-seat behaviour
6 Dress Code Student wears clothing that does notfit within | “Gang” undershirts, offensive T-shirts, steel
Violation the dress code of the school capped shoes.
. Student participates in an activity that results . .
Vandalism/Property | ° P . P . . y Throwing a computer, graffiti of school
7 in substantial destruction or disfigurement of .
Damage buildings, arson
property
Regular or persistent unexplained absences . -
g P P Students leaves class/school without permission
8 | Truancy from school or from a class, where the . .
. . . or stays out of class/school without permission
reason given is unsatisfactory
Dishonestly appropriating another person’s
9 | Theft property with the intent to destroy or Stealing school or personal property
permanently deprive the person of it
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Student has signed a person’s name without
that person’s permission (forgery).
Plagiarism is submitting someone else’s

Using someone else’s ideas or writing without

10 Forgery/ work as yourown. It occurs when a writer acknowledging the source material. Signing
Plagiarism deliberately uses someone else’s language, another person’s name such e.g. a parent or
ideas, or other original (not common teacher on a document.
knowledge) material without acknowledging
its original source.
Student engages in inappropriate (as defined Accessing inappropriate websites, using
11 Technology by school) use of school technology someone else’s log in details, inappropriate
Violation including mobile phone music/video players, additions to social media (written and
camera, and/or computer images)
Student is in possession of or is using illegal
12 Drug-use or drugs/substances, or imitations, or is using Cigarettes, cannabis, alcohol, prescription or
Possession prescription drugs contrary to their doctor’s other chemical drugs, drug related equipment
directions
A weapon is any object, device or
Weapons instrument designed as a weapon that .
13 P & P Knife, toy gun, gun

Use or Possession

through its use is capable
of causing bodily harm

14

Combustibles Use
or Possession

Studentisin possession of
substances/objects readily capable of
causing bodily harm and/or property
damage

Being in possession of or using matches,
lighters, firecrackers, gasoline, lighter fluid

15

Bomb Threat/ False
Alarm

Student delivers a false message of possible
explosive materials being on-school site,
near school site, and/or pending
explosion with the intent to disrupt school

The intent is one of a “prank” to disrupt the
school day and/or Emergency Services. May
include pulling a fire alarm or written or verbal
bomb threat.

16

Concerning Sexual

Orange behaviours - Sexual behaviours that
are outside normal behaviour in terms of
persistence, frequency or inequality in age,
power or ability

Red behaviours - Sexual behaviours that are

Explicit sexual talk or play, persistent
nudity, repeated exposing of private parts
to others and/or in public

Behaviour problematic or harmful, forceful, secretive, Forcing others to be involved in
compulsive, coercive or degrading sexual activity, using mobile phone and
See Traffic light system to assess sexual the internet which includes sexual images.
behaviour
. lllegal actions that are carried out through the | Stealing someone’s identity and
eCrimes/Cyber j . . . . .
17 exploitation use of a mobile device or technology to take impersonating them online, sending
advantage of another sexually explicitimages
Academic Student does not complete and/or submit Avoiding group assignment work, minimal
18 summative assessment pieces or avoids drafting of assessment or has difficulty engaging

Disengagement

exams

with learning over a period of time
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Detention Procedures

A detention is a formal sanction which may be used to address problem student behaviour. It is typically
implemented when the student has not modified or ceased problem behaviour despite previous strategies
being utilized.

Detention will be constructive, age and developmentally appropriate. As such, it is an opportunity to either re-
teach or provide instruction regarding appropriate behaviour or focus on logical consequences for the problem
behaviour that led to the detention. They align with principle of logical consequences outlined in this plan
(p 10) meaning they are:

* Relevant

e Known to the student

e Consistent

e Supportive

e Alearning opportunity

e Respectful to the dignity of students and staff

Primary Detention Procedures

As outlined in the Primary Behaviour Flowchart (p13), detentions can be given in the form of lunch without
play for repeated minor behaviour infractions or a major behaviour infraction. These detentions are
supervised by the Head of College, Assistant Principal or other leader and students are given opportunity to
eat their lunch during this detention. These can occur on any day between 12:25 pm and 12:55 pm.

After school detentions may be conducted on a suitable afternoon and occur after 2:40 pm. If needed these
detentions will be given by the Head of College, and parents and students will be notified at least 24 hours in
advance. These detentions will have an outreach or service focus giving students an opportunity to give back
to the community.

Secondary Detention Procedures

After-school detention may be used in the Secondary School for behaviour infringements or failure to meet
assessment expectations. These sit at Level 2 on the Secondary Behaviour Continuum and may be given by
House Leaders, Heads of Department, the Assistant Principal Learning and Teaching or the Head of Secondary.
The focus of these detentions may be community service, providing students with an opportunity to give back
to the community. These detentions occur on a Thursday afternoon between 2:50 pm and 3:50 pm. Parents
and students will be notified at least 24 hours prior.

Suspension Procedures
The Principal may use suspension in response to behaviour that constitutes one or more of the following
grounds from the Education (General provisions) Act 2006:
e Disobedience
e Misbehaviour
e conduct that adversely affects, or is likely to adversely affect, other students
e conduct that adversely affects, or is likely to adversely affect, the good order and management of the
school
e the student’s attendance at the school poses an unacceptable risk to the safety or wellbeing of other
students or of staff
e the student is charged with a serious offence.
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It is also a grounds for suspension if:
e the student is charged with an offence other than a serious offence; and
e the Principal is reasonably satisfied it would not be in the best interests of other students or of staff for
the student to attend the school while the charge is pending.

Suspensions can be used as an immediate option to ensure the safety and wellbeing of the student, other
students, staff and other members of the community for behaviours including but not limited to:

e possession of alcohol or illicit substances

e violence or threat of serious physical violence

e concerning sexual behaviour

e possession of a weapon or knife

e verbal abuse (in line with age-appropriate expectations)

If the student’s behaviour results in a criminal charge, suspension may continue until the charge is dealt with
at the Principal’s discretion.

Suspensions may be:

e 1-2days
e 3-10 days
e More than 10 days

The Principal or Heads of College will notify the student and their family of the grounds for the suspension and
the conditions relating to the suspension and written notification will be sent outlining:

e Reasons for the suspension
e The length of the suspension

This notification will also include a request for discussion with the student and their family and details on the
right to appeal.

At the end of the suspension there will be a re-entry process involving a meeting to:

e Welcome the student, with their parents/carers, back into the community
e Discuss plans for future success involving goal setting and follow up evaluations

Exclusion Procedures

Exclusion is typically an option of last resort or in response to behaviour that severely impacts on, or poses a
severe risk to, the safety and wellbeing of other students or staff.

Exclusion is the full-time withdrawal of a student’s right to attend St Andrews Catholic College and College
related functions.

A recommendation to exclude a student from the College is enacted by the Principal and submitted for
approval by the CEDC Executive Director. The student and their family will be notified by letter that there will
be an initial period of suspension for ten (10) school days, and that exclusion from St Andrews Catholic College
is being recommended. This letter will also outline the reasons for the proposed action.
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